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ABSTRACT 


The present study was designed to determine the effectiveness of 
off-campus university courses and school district-sponsored in-service 
activities in meeting the in-service expectations of experienced 
teachers. Prior to the accomplishment of this purpose, several tasks 
were undertaken, 

A questionnaire and an interview guide, based on the conceptual 
framework, were developed and used to collect data for the study. 
Elements of the conceptual framework included 7 ideals, 7 goals, 8 
instructional activities and 14 objectives. These were identified in 
the review of the literature. 

Experienced teachers’ perceptions and preferences with regard to 
the ideals, goals and instructional practices as they pertain to in- 
service education were derived from statistical analysis of the data. 
Their perceptions concerning participation in organizing in-service 
programs, and their perceptions with regard to the effectiveness of 
off-campus university courses and school district-sponsored in-service 
activities were similarly identified. 

The study sample included 120 experienced teachers selected from 
5 stratified random off-campus university centres within the Province 
of Alberta, Canada. There were 24 participants from each of the 5 
centres. 

The findings of this study which related to six sub-problems included: 
(a) experienced teachers perceived each of the 7 ideals (what ought to 
be) of in-service education to be of great importance; (b) dealing with 
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individual differences among students, producing teachers who can be 
versatile in using a variety of teaching techniques, and producing 
teachers who can integrate theory with practice, were top ranking ideals; 
(c) of the seven goals of in-service education, respondents perceived 
off-campus university courses to be stressing: knowledge, versatility 
and interpersonal competence, (d) school district-sponsored in-service 
activities, in their view, stressed versatility, application, and 
adaptation; (e) of the 8 instructional activities, respondents perceived 
listening to lectures and watching demonstrations, discussing topics and 
issues, and working in groups, as activities which lend themselves a 
great deal to meeting in-service education objectives; (f) respondents 
indicated a preference for less time to be devoted to listening to lectures 
and watching demonstrations, but displayed preference for an allotment of 
more time to the remaining 7 activities; (g) respondents perceived 
themselves as having little input in organizing off-campus university 
courses and school district-sponsored in-service activities; (h) they 
displayed preference for more input; (i) the study sample perceived the 
2 contexts of in-service education to range between ‘moderately 
effective" and "quite effective" in assisting them to meet 12 of the 14 
in-service objectives; (j) both contexts of in-service education were 
perceived to range between "somewhat effective" and "moderately 
effective" in assisting experienced teachers to meet the remaining 2 
objectives. 

Succinctly, the results of this investigation pointed to the 
existence of a gap between experienced teachers' perceptions and 
preferences concerning off-campus university courses and school district- 


sponsored in-service activities. One may infer from these results that 
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there exists a need for cooperative and rational planning of in-service 
education programs. 

Implications for planning in-service teacher education programs, 
implications for educational administration, and implications for 
future research are discussed. Several suggestions are made for future 


research in the area of in-service teacher education. 
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CHAPTER 1 


INTRODUCTION AND STATEMENT OF THE PROBLEM 


There has been great emphasis on the in-service education of 
teachers within recent years. This has been prompted by the onset of 
decline in the demand for pre-service teacher education (Powell, 1974:13); 
the need for teachers to cope with innovations and disequilibrium 
(Ingram, 1972); and declining enrolments in schools which have reduced the 
availability of jobs and the mobility of teachers. 

The stagnation of teaching personnel due to lack of employment 
opportunities within the profession has created the need for teachers to 
retrain and accept jobs in areas of specialization other than those for 
which they were initially prepared (Altmann et al., 1979). Other factors 
that have necessitated the continuing education of teachers include 
innovations in teaching such as competency-based training, Learning 
Activity Packages, the stress on teacher-accountability, changes in the 
content of curricula, new teaching methods and new vocational 
requirements. In addition, are other factors mentioned by Altmann et al. 
(1979), namely, the complexity of learning, evaluating the learning task, 
and the assessment of teacher effectiveness. 

In-service or continuing education may be perceived as salutary 
to members of the teaching procession as it represents a means of upgrading 
the job-related aspect of teachers' education so that they may cope 
appropriately with technological, societal, and educational changes. It 
is intended to expand the professional base of teachers (Hosford et al., 
1975:4), and to help them acquire skills beyond the entry level into the 
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profession. In the view of Westbury (1975:106) in-service education may 
be viewed as potentially the most important and effective means of 
helping teachers acquire professional information and learn alternative 
teaching strategies. As a process, Westbury affirms, in-service 
education enables school systems to generate their self-renewing capacity 
and thus fulfil their obligation to society in general. According to 
Cogan (1975:213-229) in-service education serves to remedy the severe 
insufficiency of pre-service education. Bishop (1974:3) has argued that 
it builds on staff competencies, while Harris and Bessent (1969:16) have 
noted that it contributes to organizational changes. 

In-service education is devised to meet the professional needs of 
teachers throughout their careers (Warwick, 1975:26), and is likely to have 
a greater impact than the sum total of pre-service preparation (Stewart, 
1966:3). It must be viewed as the first stage of a lifelong process of 
professional development (Altmann et al., 1979) and as a period of more 
extensive professional involvement than the pre-service and induction 
phases of a teacher's career. In-service education is the continuing 
stage of a lifelong process of professional development. Consequently, 
it ought to be directed to practical problems and situations which are 
not vicarious. 

Teachers teach other professionals but unfortunately their in- 
service education does not parallel what occurs in other professions. 
Cogan (1975:213-229) explains this point quite clearly in the comment 
that established professions require their practitioners to continue their 
education throughout their careers in order to gain new knowledge and 
new competencies, and thus avoid lapsing into obsolescence. Horowitz 


(1978) has endorsed Cogan's comment in his assertion that other 
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professions such as law, nursing, accounting, dentistry, medicine, 
pharmacy, and engineering are committed to lifelong education. A number 
of the professions enumerated by Horowitz also require that their 
professionals undergo a period of in-service education after a lapse of 
three or five years in order to have their licenses renewed. Education, 
unlike industry and business, does not make personnel training and 
upgrading an intergral part of its program, hence for a great part, job- 
related in-service is left to the individual (Altmann et al., 1979). 
Westbury (1975:69) has noted that the preparation of teachers is 
a continuous process which extends from college experience throughout 
teachers' professional careers. This statement is endorsed by Larson 
(1962<6)) in hiss rationales tom in-service, education of teachers. Larson 
comments that, "in-service education of teachers in the profession is 
based on the idea that professional growth is continuous, and self- 
improvement is continuously possible."" This notion of self-improvement 
equips the teacher to respond to the changing needs of the educational 
enterprise (Bishop, 1976:19) and thus become aware of the availability of 
diverse opportunities open to members of the profession. 
Warwick (1975:26) has enumerated opportunities which may be 
derived from in-service education: 
1. opportunities for participants to evaluate their work and 
attitudes in conjunction with their professional colleagues, 
2. opportunities for participants to develop professional 
competence and confidence, and 
3. opportunities for participants to acquire relevant knowledge 
and skills in order to assess their own teaching roles in 


relation to a changed society, and to equip their students to 
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cope with change. 

The opportunities specified by Warwick indicate that in-service 
education promotes professional discussion and innovations. It 
contributes to the development of proficiency in preparing, selecting 
and utilizing learning resources (UNESCO, 1976:106) and it enables teachers 
to keep current technically and professionally. Succinctly, in-service 
education maintains and contributes to teacher effectiveness. The 
opportunities outlined by Warwick also extend the definitions of in- 
service education proposed by Hass (1957), Cane (1969), Hosford et al. 
(1975), Cogan (1974), and Yarger and Brannigan (1979). For Cogan (1974; 
in Regan.= 19752220): 

in-service education of teachers is commonly understood to 
include the collegiate and school-based programs of professional 
study and work in which the teacher has been involved after he 
has been certificated and employed. 

The definition enunciated by Cane (1969) is similar in 
perspective to Cogan's. For Cane, in-service education includes all 
courses and activities in which a serving teacher may participate for 
the purpose of extending his professional knowledge, interest or skill 
subsequent to graduation. Cane has pointed out that his definition 
includes preparation for a degree, diploma or other qualification. 
Hosford et al. (1975:4) and Yarger and Brannigan (1979) have summarized 
Cane's definition in their enunciation of in-service education. In the 
view of Hosford and associates, in-service education as a process extends 
the professional development of teachers who are in full-time employment, 
and Yarger and Brannigan (1979:1) have noted that in-service education 


must be designed to serve and help practising professionals in the 


execution of professional tasks. 
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The foregoing definitions of in-service education suggest that 
certain constraints are associated with the concept. It is 
related to professional study and maintenance of teachers after 
certification; it must extend the knowledge, interest and skill of 
practising, teachers; 1b must contribute to,eifective job. performance, 
and one may add that it must result in positive teacher change. 
Despite the constraints, in-service education is multidimensional 
in scope and lends itself to a variety of concepts. Joyce, 
Howey, and Yarger (1976) have classified five contexts of in-service 
education as: 
1. Job-embedded activities: In these activities the teacher 
learns by interacting with others on the job. 
Committee membership, team-teaching and consultation 
are examples. 
2. Job-related activities: These activities encompass 
training which is related to the job. Workshops, 
teacher exchanges, and teachers' centres are included. 
3. Professional organization-related activities: Conferences 
conventions, reading professional magazines, and 
any other activity which is sponsored by a teachers' 
Organi zationesellewithin Ehisesroup ol activities. 
4. Credential-oriented activities: A non-credit or credit 
university or further education course is classified 
as a credit-oriented activity. 
5. Self-directed activities: These encompass sabbatical leave 
and release-time activities. 


MacKay (1964) has classified these contexts as individual and group 
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activities. For Cane (1969) the contexts represent award-bearing and 


non-award bearing pursuits. 


NEED FOR THE STUDY 


Variations in content and purpose, a multidimensional delivery 
format, and multifaceted aspects of in-service education are suggested 
in the contexts of in-service education. They also imply that teachers' 
interests, needs, and preferences vary, and ought to be given due 
consideration in the organization and implementation of in-service 
education. Thus, the question as to what are the perceptions and 
preferences of experienced teachers concerning off-campus university 
courses and school district-sponsored in-service activities in relation 
to meeting their in-service needs, and in contributing to their 
effectiveness in the classroom, is the stimulus of this investigation. 

The question has arisen from the incertitude of benefits derived 
from these two contexts of in-service education, by teachers. In addition 
is the inconclusiveness of evidence concerning the effects of these two 
contexts of in-service education in which teachers are frequently 
involved. For example, it has been argued that teacher's attitudes are 
more likely to be influenced positively in school-based rather than in 
college-based in-service activities (Lawrence, 1974). It has also been 
asserted that school-based in-service activities are more effective in 
producing change in skills on the part of the teacher (Boschee and Hein, 
1980). -Another view is that teachers display significant preferences 
for college-based activities because they are regarded as useful (Betz 
ayers eieaee Lew eey kr 


Hopgood (1975:2), commenting specifically on sessional courses, 
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has noted that the main processes used invite limitations which are 
associated with classroom teaching and public lectures. Mawby (1972:6) 
has argued that universities pay lip service to the concept of lifelong 
education. This, Jackson (1974; cited in Powell, 1974:5) maintains, has 


resulted in their provision of "unexciting" and " 


sterile" programs. 
Powell (1974) has described such programs as a "smorgasbord" of 
meaningless courses. McComas (1972:5) has added that university programs 
are characterized by discontinuity, the absence of long-range planning, 
and lack of clear focus on educational problems identified by teachers. 
In his comment on the failure of universities to plan for heterogeneous 
groups, Turner has maintained that universities plan the same materials 
for teachers regardless of their level of experience. Dillon (1978) has 
summarized these assertions by arguing that universities are not 
particularly successful with providing faculty with effective in-service 
education services. Perhaps the short-comings of universities with 
regard to the provision of viable in-service programs for experienced 
teachers are linked to the fact that they unwittingly deliver the locus 
of control of continuing teacher education either to the individual 
teacher or to school districts at the end of the pre-service phase of 
the teacher's education. Clegg (1975) has, however, failed to support 
assertions concerning the lack of contributions made to the in-service 
education of experienced teachers by universities. He has commented that 
universities and colleges can admirably discharge some educational tasks 
in sessional courses. He also has maintained that such courses bring 
together whole staffs with common concerns, and provide opportunities 
which facilitate mutual learning of new aids and methods. 


In discussions of school district-sponsored in-service 
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activities two schools of thought exist. Thurber (1975:4) has noted that 
school district-sponsored activities permit teachers to identify and 
articulate their own teaching needs. Lawrence (1974) has added that 
school-based activities offer teachers a choice of goals, and as a 
consequence, provide substantial benefit to them. Such activities, 
Lawrence concludes, prove beneficial because they are linked to a 

central effort of the school, rather than being single programs which 

are not part of the general development. McNamara (1975) has noted that 
in-service programs provide a medium through which teachers keep current 
in innovations and new teaching techniques. 

Rubin (1971:245) has contended that in-service programs are 
inimical to the professional growth of teachers. He has maintained that 
administrators view in-service education as a routine and futile exercise, 
while teachers have grown to view it as impotent. Rubin concluded that 
in-service education has been a lost cause. It lacks systematic 
methodology and it has been managed with astonishing clumsiness. 

Immegart and Pilecki (1973:93) contend that administrators have 
ignored the concept of linkages and collegiality in organizing in-service 
education for teachers. These authors have argued that little is done to 
relate in-service activities to particular teachers' needs. They 
maintain that administrators assume that teachers need certain types of 
courses or activities, and such programs are planned and offered to the 
teachers without due consultation with them as participants. Romano 
(1977) has supported the discussion concerning lack of teacher input in 
in-service education. This author has argued that in-service education 
has failed due to lack of teacher input, and lack of communication between 


those who plan and those who attend. Similar to Romano, Kryzanowski 
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(1980) fails to support the notion of guardianship which becomes evident 
when teachers have no input in the planning and organizing of in-service 
education. Kryzanowski, in outlining the goals of education for the 80s, 
has affirmed that in-service programs are successful when based on the 
principle of teachers using their own experience to teach others. 

In his discussion of school district-sponsored in-service 
programs, Turner (1970) has noted that teachers have grown to denounce the 
efforts of central office staff as being ineffective, irrelevant, 
inappropriate, inconsequential and inelastic. He feels that great numbers 
of teachers deplored in-service programs foisted upon them, and he believes 
that because teachers are not consulted with regard to in-service offerings, 
such programs often are unrelated to teachers' perceived needs. 

The issues connected with school district-sponsored in-service 
activities and college-based programs gave rise to the problem outlined 
in this study. Furthermore, a search of ERIC and other available 
literature revealed that only a limited number of studies have been 
conducted in the area of teachers' perceptions and preferences 
concerning in-service education. No study, to this researcher's 
knowledge, has focused on experienced teachers’ perceptions and 
preferences with regard to in-service education offered to this group of 
teachers through off-campus university courses and school district- 
sponsored in-service activities in the Province of Alberta, Canada, 

Le is anticipated that this study will contribute to in-service 
teacher education by adding to existing knowledge in in-service 
education. In addition, it is hoped that the information which is 
provided by this study will (a) serve to guide administrators in 


planning, coordinating, organizing, and implementing in-service programs 
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for experienced teachers, (b) assist administrators in identifying the 


type of resources which best meet the needs of experienced teachers, and 


(c) aid in establishing linkages among experienced teachers, school 


district administrators and off-campus university course coordinators. 


THE PROBLEM 


The problem for research was to determine the effectiveness of 


off-campus university courses and school district-sponsored in-service 


activities in fulfilling the in-service expectations which experienced 


teachers in the Province of Alberta hold for them. This problem gave 


rise to six sub-problems. 


Sub-problems 


ie 


What are the perceived ideals of in-service teacher 
education? 

How important are the real goals of off-campus university 
courses and school district-sponsored in-service activities 
as perceived by experienced teachers? 

TO whet extent do the instructional ectivities utilized ain 
off-campus university courses and school district-sponsored 
in-service activities lend themselves to meeting the 
objectives of in-service education? 

What are the perceptions and preferences of experienced 
teachers as regards time allotted to various instructional 
activities utilized in off-campus university courses and 
school district-sponsored in-service activities? 


What are the perceptions and preferences of experienced 
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teachers as regards their participation in organizing off— 
campus university courses and school district-sponsored in- 
Service activities: 

How effective are off-campus university courses and school 
district-sponsored in-service activities in contributing to 


improving the performance of experienced teachers on the job? 


PURPOSES OF THE STUDY 


In brief one purpose of the study was to determine the 


perceptions and preferences of experienced teachers concerning ideals, 


real goals, instructional practices, and teacher participation in 


organizing off-campus university courses and school district-sponsored 


in-service activities. A second purpose was to evaluate the effectiveness 


of off-campus university courses and school district-sponsored in-service 


activities and, based on the findings to make recommendations for the 


planning of future in-service programs. 


DELINEATION OF THE STUDY 


Delimitations 


ie 


This study was restricted to school district-sponsored in- 
service activities and off-campus university courses offered 
to experienced teachers in the Province of Alberta, Canada. 
Other aspects or contexts of in-service education do not fall 
within the scope of this study. 

This study investigated the preferences and perceptions of 
only 120 experienced teachers who took courses from 5 


University of Alberta off-campus centres, and generalizations 
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will be limited to the areas studied. 

The literature search was limited to the fields of educational 
administration, organizational effectiveness, organizational 
change, and in-service teacher education. 

The study is descriptive and exploratory. It describes the 
perceptions and preferences of experienced teachers in the 
Province of Alberta, concerning off-campus university courses 
and school district-sponsored in-service activities, and 


attempts to gain new insights. 


The responses from the 120 subjects who participated in the 
study reflect only their feelings at the time of completing 
the questionnaire or during the interview. As Baumel (1967:28) 
has noted, in the interpretation of survey results, the 
researcher must bear in mind that the opinion expressed on a 
questionnaire is only an opinion expressed at one point in 
time. It is not necessarily a commitment of the respondent's 
part tO Support a certain isstie should it be proueht to bis 
attention again. 

The findings from which generalizations are drawn are based 

on the perceptions and preferences of only experienced 
teachers who have taken off-campus university courses and have 
participated in school district—sponsored in-service 
activities. 

Constraints in satisfying teachers' needs is another 


limitation; thus the preference may not be realizable in 
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practice due to lack of resources such as time and personnel. 
Cane (1969:30) has, however, asserted that establishing the 
patterns of perceptions and preferences of teachers may prove 
worthwhile for future planning. 

4, A further limitation is that teachers possess different 
outlooks, needs, goals and abilities. Therefore, such human 
variations might have a bearing on differences in respondents' 
perceptions or preferences even if they are placed in 
the same situation, such as participating in similar off- 
campus university courses and school district-sponsored in- 


service activities. 


ASSUMPTIONS 


In this investigation, two assumptions were made. The first was 
that objectivity would be achieved, and the perceptions and preferences 
of respondents, despite possible bias, would provide new insights. The 
second assumption was that respondents would accurately and willingly 
report their perceptions and preferences concerning off-campus university 


courses and school district-sponsored in-service activities. 


DEFINITION OF TERMS 


Operational definitions of the important terms used in this study 
are provided in this introductory chapter. 

University course. A period of study of approximately three and 
one half or seven months' duration involving three hours of lectures each 
week may be regarded as a university course. A seven-month or full 


session course lasts from September to April, while a semester or a three 
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and one half course lasts from either September to December or from 
January to April. For the purpose of this study, a university course may 
also be described as a "college-based" course. 

Off-campus university course. This term denotes a credit course 
offered by the University of Alberta in the evenings or on week-ends at 
prescribed centres outside the coporate limits of Edmonton. The term 
off-campus university course is used interchangeably with the term course, 
in’ thisy study. 

Teacher. In this study, the term teacher denotes an individual 
who has obtained formal teacher education at a university or college, who 
holds an interim or permanent certificate issued by the Department of 
Education in the Province of Alberta, and who is involved in instruction 
in a public or separate school within the Province of Alberta. 

Peaches ng, ECaCuer me ne eer pracelGine sreachen bebers soma 
teacher who has one or more years of teaching experience. This term is 
used inteerchanveably with expervenced teacher: 

SCHoOOlMatstriet. sin thismstudy =the term school! dicerice is 
operationalized to mean any number of schools operating under a single 
Jurisdiction or board. [his term, in consequence, embraces the notion 
Ob School division of county. 


In-service education. This term denotes individually planned 


and/or institutionally planned activities for improvement of instruction 


in schools and/or the professional development of teachers. In this 
study, the term in-service education embraces all job-related and 
credential-oriented activities in which a teacher participates. 
In-service education may also be defined as continuing teacher education. 


Both terms are used synonymously in this study. 
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School district-sponsored in-service activity. This term denotes 
any activity which is organized by the school district or by teachers 
within the school district for the purposes of professional development. 


' 


Such an activity may be regarded as "school-based" for the purposes of 


this study. The term activity is used synonymously with school district- 
sponsored in-service activity in this study. 

Preference. In this study, preference is defined as that which 
the respondents regard as ideal or what ought to occur in a school 
district-sponsored in-service activity or off-campus university course 
in which they have participated. This was obtained from the Teacher 
Questionnaire (TQ) that was administered. 


Perception. This term refers to what the respondents regard as 


teal) on what is actualy occurring or not occurring in the school 


disStvicte=sponsored in-service activity oT off-campus university course 


in which they have been involved. Teachers' Perceptions were obtained 
from the Teacher Questionnaire (TQ) that was administered. 
inasernyi cere Loe ran sin Entice sctay the term in=senvice, program 


embraces the terms off-campus university counseyand school district— 


sponsored in-service activities. 


ORGANIZATION OF THE DISSERTATION 


This section of the chapter gives an overview of the 
organization of this dissertation. 

Thestirvet chapter contains <a briet outline of the cresearcn area, 
the statement of the problem, the purposes of the study, definition of 
terms, the delineation of the study, the need for the study, and 


assumptions related to the area of research. 
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Chapter 2 presents a review of related literature from which key 
concepts were identified to form the conceptual framework for the study. 
In this chapter an in-service education model propounded by Harris and 
Bessent is examined for the purposes of the study. The Harris-Bessent 
model is finally adapted and concepts which were identified in the 
literature were combined to form the analytical framework for this 
investigation. 

Chapter 3 presents an outline of the research design and 
methodology. In this chapter, a description of the instrument used for 
data collection and the criteria for subject participation in the study 
are presented. The method of data collection and data analysis are also 
outlined in this chapter. 

Chapter 4 focuses on the analysis, interpretation and discussion 
of the data with regard to goals of off-campus university courses and 
school district-sponsored in-service activities, and to the ideals of 
in-service education. 

Chapter 5 focuses on an analysis, interpretation, and discussion 
of the data concerning off-campus university courses. 

Chapter 6 presents an analysis, interpretation, and discussion 
of the findings relating to school district-sponsored in-service 
education activities. 

In chapter 7, the final chapter, the study is summarized and a 


number of conclusions and implications are presented. 


SUMMARY 


In this chapter, an introduction to the problem for research, 


the problem statement, purposes of the study, delineation of the study, 
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assumptions, definitions of terms, and the need for the study were 
presented. An outline of the chapters of the dissertation was also 


given. 
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CHAPTER 2 


LITERATURE REVIEW - TEACHERS' PERCEPTIONS AND 
PREFERENCES CONCERNING IN-SERVICE EDUCATION 

One purpose of this chapter is to review studies that have been 
done on teachers’ perceptions and preferences in relation to in-service 
education. The studies are reviewed chronologically in order to 
highlight the critical issues, in this area, which have emerged at various 
points in time. From the studies reviewed, key concepts are 
selected to form part of the conceptual framework. A second purpose of 
this chapter is to discuss the Harris-—Bessent model which was adapted to 


serve as the analytical framework for the study. 


Research Studies 

Statements concerning the inappreciable benefits derived from 
participants in in-service education programs, the gallimaufry of 
activities or courses, the incompatibility of continuine education 
programs with the needs of teacher-participants, and the failure of 
administrators and educators to devise acceptable and functional in- 
service education for teachers, are abundant in the literature. Cane 
(1969:4-5) for example, conducted a survey on the views and preferences 
of teachers concerning in-service education in England and Wales and 
found that though there was strong professional support for in-service 
education, there were reservations with regard to the types of courses 
provided and the method of organization. 

According to Cane's report, 50 percent of the teachers evaluated 


in-service education as being limited in content, methodology and 
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purpose. More than 50 percent declared that there was a shortage of the 
kinds of courses they wished to attend. Many teachers felt that the 
courses provided seemed to have little reference to the hard, practical 
realities of teaching. Teachers felt that they were not consulted 
sufficiently with regard to the organization of in-service education. 

Cane reported that participants in in-service programs claimed that they 
had not shared their expertise or systematized their collective experience 
in a coherent way. They viewed themselves as working in isolation. 

in the same study (Cane, pp. 22-23), tt was tound Ehat. teachers 
displayed a preference for courses which dealt with teaching methods, 
teaching aids, and the development of new schemes for teaching. The 
latter preference is described as innovativeness which Schachtel (1959; 
Cited in Milstein and Belasco. 197372440) has, defined as the invention of 
new procedures, the introduction of diversity, growth and change, and 
more differentiation as a system strives to maintain its health and moves 
towards new goals. Cane's investigation was based on in-service education 
in general. 

During the same decade in which Cane's study was conducted, 
three studies on in-service education were conducted in the Province of 
Alberta, Canada. Two of these reported the views and preferences of 
teachers. One study was conducted by Larson (1962), the second was by 
Stewart (1966), and the third by Naciuk (1968). 

Larson evaluated in-service education in the School Divisions and 
Counties of Alberta. He found that university extension (off-campus) 
courses rated fourteenth out of fifteen activities, Institutes rated 
first in promoting professional competence. Larson also found that 


respondents placed a high priority on activities which related to the 
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study of classroom problems. Certain suggestions were made by the 
respondents with regard to the improvement of in-service education: 

1. in-service education must be based on needs; 

2. more time should be available to teachers for in-service; 

3. opportunities available for accomplishment of in-service 

objectives were lacking; 

4. in-service programs should be cooperatively planned; 

5. in-service should involve group effort; 

6. teachers should take a greater interest in promoting in- 

service activities; and 

7. factors limiting the effectiveness of in-service education were 

deficiencies in resources such as time, instructional 
personnel, and appropriate literature. 

Larson incorporated the respondents’ suggestions in his 
recommendations in which he stressed that the evaluation of in-service in 
both procedures and practice should be considered, and that provision 
should be made for the interpretation of both purpose and objectives in 
in-service education. 

Stewart (1966) substantiated some findings of Cane and of 
Larson. This investigator, who studied the in-service opportunities 
available tovbeginning teachers in the Province ob Alberta, reported 
that beginning teachers expressed the view that in-service education 
programs should be concerned with helping teachers to develop competence in 
classroom procedures. Desired competencies, Stewart contended, related 
to the use of teaching aids, the acquisition of desirable evaluative and 
curricular skills and the development of self-evaluative 


techniques. Stewart reported that respondents in his study placed a high 
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priority on objectives which were directly concerned with classroom 
procedures, and those which were related to technical and practical 
competence. Stewart reiterated Larson's findings that opportunities 
designed to accomplish these objectives were not widely available. 

The third Alberta study was conducted by Naciuk (1968) who sought 
to analyze the effectiveness of a Mathematics 20 methods in-service 
course. This investigator did not report the perceptions or preferences 
of teachers concerning in-service programs. Instead, he recommended that 
more in-service programs, designed to provide teachers with a variety of 
teaching methods, were desirable. He asserted that teachers' 
repertoire of methods may be enlarged through in-service. This 
recommendation is similar to views expressed by the respondents in 
Stewart's (1966) study. 

In the 1970s there were other studies in the area of in-service 
education, conducted in the Province of Alberta. These studies are 
discussed chronologically. 

Harder (1970) assessed the difference in effectiveness of an 
institute type in-service education program, an individualized program, 
and a no treatment program to orient beginning industrial arts teachers 
to a new curriculum. He found that the mean scores of the two groups 
which had received treatment were higher than those of the control 
group; that in-service education contributed to the growth of teachers 
by helping them to become more effective in achieving set objectives; 
that younger subjects in each group showed more growth; that the more 
education subjects had, the more effective in-service programs were for 
producing growth, and that experience contributed very little to the 


growth or performance components of the groups. Harder concluded that 
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the institute was more successful in achieving defined objectives than the 
individualized treatment approach. 

Schreiber (1975) focused on the in-service preferences of social 
studies teachers and administrators in the Province of Alberta. He 
reported that respondents claimed that in-service education placed too 
much emphasis on theory, and provided too little opportunity for exchange 
of ideas among participants concerning the resolution of day to day 
problems encountered in the classroom. The respondents in his study 
expressed preferences for in-service education which provided 
opportunities for teachers to keep up-to-date with new philosophies and 
materials, and for activities which bear some relationship to classroom 
instruction, This finding in Schreiber's study endorsed the findings of 
Stewart (1966) and supported Naciuk's (1968) recommendations. 

Westbury (1975) developed an in-service education curriculum 
development model with a view to (a) improving teacher competency in 
program development and (b) improving the in-service education process 
through the involvement of educators at all levels, within the school 
system, in a major project. Westbury's model which consisted of five 
components -- needs, objectives, activities, evaluation, and 
accountability, was used cooperatively by administrators and "lead 
teachers" to guide them in implementing in-service programs offered to 
teachers within selected schools in Edmonton, Alberta, Canada. 

Westbury found that the use of the model helped teachers to 
develop a positive attitude toward central office personnel. Ue reported 
that teachers found the sessions related to needs, activities, and 
objectives rewarding, but perceived the sessions relating to accountability 


and evaluation less valuable. Westbury asserted that the lead teacher 
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concept is a feasible method to develop change agents at the school 
level. He recommended that specific areas in curriculum development be 
delineated for presentation to teachers, in the planning of in-service 
programs. 

The model developed by Westbury supported opinions based on the use 
of models in in-service education. His study strengthened the notion 
that in-service education ought to be a synergetic venture which involves 
teachers and administrators. 

In 1978, three studies in the area of in-service education were 
conducted in the Province of Alberta. The first of these studies was a 
professional development needs survey conducted by the Edmonton Public 
School Board. From a list of 41 suggested topics, teachers displayed 
preference for activities which related to the development of teaching 
strategies, selection of teaching aids, curriculum planning, and pupil 
evaluation. All these findings are similar to what Stewart (1966) found 
in his investigation. 

Finlay (1978) applied the factors of feedback, participation, 
continuity, readiness, and relevance in designing an in-service program 
for teachers of environmental education in Alberta. Finlay concluded 
that (a) the individual's perceptions influence the prioritizing of many 
aspects and strategies of in-service programs, (b) the benefits of using 
a participatory approach include the motivation of the participant, and 
(c) the effectiveness of an in-service program is maximized when 
participants are involved. 

The final Alberta study of the 1970s was that of Altmann, 

Herman and Clapp (1979). This study investigated the preferences of a 


group of teachers in Calgary, Alberta, concerning in-service education 
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offerings. The major finding was that teachers wanted in-service 
education, but showed preference for activities which focused on how to 
motivate students, and om the development of curricular, evaluative and 
managerial skills. 

Parellel to the Alberta studies of the eighth decade of the 


twentieth century on teacher perceptions and preferences concerning in- 


24 


service education, were studies conducted in the United States of America. 


Zigarmi, Betz and Jensen (1977) focused on the perceptions and 
preferences of teachers concerning in-service activities. Osborne and 
Bowling (1977) sought to determine views and preferences of mathematics 
teachers concerning in-service education. Yarger and Brannigan (1979) 
focused on the perceptions and preferences of teachers concerning 
university courses, and Hein and Boschee (1980) studied the 
effectiveness of an in-service workshop. 

The study of Zigarmi and associates (1977) revealed that 
teachers prefer courses that are related to current trends and 
innovativeness. Preferences were also expressed for courses which 
possessed a common area and built on teahcers' interests, as well as 
courses which provided for peer interaction. Respondents were reported 
Ge nave placed) priority ionscournses that were heldvon the ainiversity 
campus. The researchers concluded that observations, assistance from 
other teachers, and workshops designed around local needs, should be 
included in in-service education. More time, in their view, should be 
allocated to carrying out initial in-service activities, and for 
planning follow-up activities which help teachers extend and apply what 
they learned. Useful in-service, the researchers asserted, starts with 


the assumption that teachers can share ideas and be resources for one 
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another. In addition, Zigarmi, Betz, and Jensen (1977) maintained that 
teachers are more committed to in-service education if they have been 
involved in planning, and feel that they have control over their own in- 
service experience. This conclusion implies that in-service education 
for teachers ought to occur close to the action, be concrete, be teacher- 
specific, ought to focus on practical problems, should involve teachers 
in process decisions, and ought to include classroom assistance. 

Osborne and Bowling (1977) found that teachers felt their in- 
service courses did not respond to classroom needs. The courses were 
viewed as poorly planned and too theoretical. The program was deemed 
too general and the content was sparse. In addition, teachers perceived 
that materials used in in-service sessions were too expensive for 
practical classroom purposes; that instructors were often unfamiliar with 
the classroom setting and therefore failed to understand teachers' 
problems; that teachers were not permitted to participate in in-service 
planning; and that frequently the same theme was repeated. 

In the same survey, Osborne and Bowling reported that 83 percent 
of the teachers felt that the ideal method of organizing in-service 
programs was to have an administrator from the school who is directly 
responsible for it. Fifty-two percent of the respondents in this study 
felt that 1t was desirable for the school district to buying in a 
resource person from the university. The researchers concluded that 
teachers needed in-service education, but the proviso was that it should 
be related to their needs. 

The study conducted by Yarger and Brannigan (1979) revealed that 
teachers exhibited preference for university courses which were 


conducted by the lecture format and which focused on content. Each of 
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the three age groups, 20-25, 26-55 and 56-65, significantly preferred the 
15-week 2-hour courses, and the researchers reported that respondents 
claimed that they chose courses on the basis of need and interest 

rather than on the level of challenge. 

Yarger and Brannigan found that experienced teachers participated 
in off-campus university courses to develop skills in teaching methods. 
Their preferred modes of instruction were workshops and seminars. The 
criteria used by experienced teachers to evaluate off-campus university 
courses were: relevance toythe job; expertise of instructors, 
relationship between course and personal objectives; and the amount of 
interaction among participants. The experienced teachers who participated 
in the Yarger-Brannigan study preferred courses that were planned 
cooperatively. Respondents in the age group of 46-65 years favoured 
courses that followed the lecture format. According to the researchers, 
the 20-25 age group selected being able to meet socially with colleagues 
as one of the main reasons for their participating in off-campus 
university courses. Yarger and Brannigan recommended that courses be 
designed to improve the teaching skills for the 46-65 age group, that 
information concerning successful and highly accepted courses be 
disseminated, and that the cooperation of school districts be sought in 
order to design courses that meet the needs of individual schools. 

In their evaluation of an in-service workshop, Boschee and Hein 
(1980) reported that the ineffectiveness of the in-service workshop 
arose from its being college-based, from too much focus on the teaching of 
skills rather than on conceptual objectives, and from the workshop being 
Loos tiehtly structured.) These factors, they argued, deterred 


participants from being able to modify the techniques or goals to suit 
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their purposes in the classroom. In the Boschee and Hein study, 
participants stated that an attempt was made to cover too much material 
over a short period of time, and that there was an insufficiency of 
examples to demonstrate enquiry techniques. 

An all-embracing survey (cited by Altmann et al., 1979) was 
conducted by all Departments of Education in Canada and the United 
States in 1978. The researchers identified certain critical issues. 
Respondents stated that in-service education should be based on locally 
determined goals; that a process of determining needed topics in in- 
service education should be organized; and that in-service education 
should include evaluation procedures. 

The major studies reviewed are listed in Figure 2.1 along with 
a brief summary of the findings pertaining to teachers' perceptions of 
what actually occured in these programs, and their preferences concerning 
what ought to be. 

The general thrust of the studies reviewed, as is exhibited in 
Figure 2.1, is that teachers display preference for in-service programs 
which focus on improving participants’ methodological (7 studies) and 
curricular skills (/ studies). Figure 2.1 has also revealed that 
teachers show preference for in-service programs which stress 
development of interpersonal skills (3 studies), managerial skills 
(3 studies), and which are based on needs (3 studies). Preferences 
were displayed for more time to be allotted to in-service 
programs (2 studies) and for in-service programs to be based on 
evaluative techniques (2 studies). Other preferences that were 
established pointed to the fact that teachers wanted instructional 


activities in in-service programs to be in the form of small group 
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Figure 2.1 Summary of Research Studies Based on Teachers! Perceptions and Preferences Concerning in-Service Education 
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sessions (1 study), seminars and workshops (2 studies) and lecture format 
CII Study ix 

Figure 2.1 has also illustrated teachers' perceptions of in-service 
education. The perceptions, compendiously, are: there is not enough time 
to cover the materials presented; in-service courses are limited in type, 
content, methodology, and practical examples; participants have not 
shared their expertise in planning in-service programs; opportunities for 
accomplishing in-service program objectives are lacking; there is too 
much emphasis on theory; in-service courses are often irrelevant in 
topic; the themes of courses are repetitious; and instructors are often 
unfamiliar with the teacher-participants' problems. The findings from 
the studies reviewed in this chapter were used as a guide in developing 


the conceptual framework for this study. 


Models in in-service Education 

In view of the critical issues identified in the studies reviewed 
on teachers’ perceptions and preferences concerning in-service teacher 
education, the researcher examined nine typologies of in-service models 
compiled by Beck (1977) (Figure 2.2), in order to develop an eclectic 
model for the purposes of this study. Of these models, typology nine, 
the Harris-Bessent (1969) model (Figure 2.3) was considered appropriate 
for the present study. 

The Harris-Bessent Model, typology nine, dictates a cooperative 
approach to in-service education between the teacher and others. It 
makes allowance for the recognition of individual needs in determining 
in-service goals, objectives and means. Briefly, it dictates a 


collegial approach to the design of in-service programs. 
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TYPOLOGY onE-ap+ 


A-goals established 
by individual 
teacher 


D-means directed by 
individual teacher 


TYPOLOGY TWO-AE 


A-goals established 
by individual 
teacher 


E-means directed by 
other(s) 


TYPOLOGY THREE-AF 


A-goals established 
by individual teacher 


F-means directed by 
individual teacher 
and other(s) 


it ’ 
Letters reflect categories of goals and means. 


TYPOLOGY FOUR-BD 
B-goals established 
by other(s) 


D-means directed by 
individual teacher 


TYPOLOGY FIVE-BE 
B-goals established 
by other(s) 


E-means directed by 
other(s) 


TY POLOG Yas LX- Br. 


B-goals established 
by other(s) 


F-means directed by 
individual teacher 
and other(s) 
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TYPOLOGY SEVEN-CD 


C-goals established 
by individual 
teacher and other(s) 


D-means directed by 
individual teacher 


TYPOLOGY EIGHT-CE 


C-goals established 
by individual 
teacher and other(s) 


E-means directed by 
other(s) 


TYPOLOGY NINE-CF 


C-goals established 
by individual 
teacher and other(s) 


F-means directed by 
individual teacher 
and other(s) 


Figure 2.2 Typology of In-Service Models. 


(Source: Beck, 1977) 
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In the Harris-Bessent model, goals, objectives, ideals and array 
of activities are cooperatively determined by the teachers and his peers. 
Beck (1977), in a discussion of models for in-service education, has 
noted that the Harris-Bessent model is humanistic or teacher-centered. 
This model emphasizes a cooperative in-service venture between the 
individual teacher and others. It stresses a helper-helpee relationship 
between teachers and administrators, and between teachers and their peers. 
It allows for the involvement of the teacher at various stages of the in- 
service program. The Harris-Bessent model, Beck argues, maximizes the 
freedom of the teacher who becomes involved in the school organization, 
and committed to the goals which have been set in cooperation with others. 
This model, Beck continues, focuses on flexibility, which is necessary, 
due to the delicate balance between the teacher and the organization. The 
model which provides for the direction of means by the individual teacher 
with the assistance of others, is opposed to the other typologies which 
are either leader-dominated or teacher-dominated. The Harris-Bessent 
Model assumes a problem-solving approach, and is intended to meet both the 
needs of the individual and of the group. 

The components of the Harris-Bessent Model as indicated in Figure 
2e3eace coals, ideals, objectives, and) activittes.. Hach of these is 


defined below. 


Ideals 

Harris and Bessent (1969:31) have expressed the view that ideals, 
which are functionally expressed in goal statements, are social 
expectations for the total in-service program. In such a case, ideals 
represent what may be described as the official goals of the in-service 


program, or what the teacher wishes to be the outcome of the in-service 
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program. 


Goals 

For Harris and Bessent (1969:31) goals represent the broad 
general outcome of an in-service program. Goals direct in-service efforts 
and assist in the selection of specific objectives which the program 
should add up to, in the long run. The goals of an in-service program 
from which the objectives may be selected, may therefore be viewed as 
operative goals | and described as the link between what is, 


and what should be, or what connects the real to the ideal. 


Objectives 

According to Harris and Bessent (1969:30) objectives represent 
the immediate short run outcome of an in-service program. The concept 
"objective" conveys the notion that the in-service program ought to have 
pre-determined results expressed in behavioral terms and 
which are related to prescribed instructional procedures. Objectives may 
be viewed as statements of instructional intent. 

Edwards and associates (1977:40) have noted that objectives state 
(a) observable terminal behaviors, (b) the conditions under which these 
behaviors are expected to occur and (c) a minimum acceptable standard of 
performance. Edwards and associates maintain that objectives facilitate 
the teaching-learning process which includes the selection of appropriate 
materials and procedures. In their view, setting objectives makes the 
evaluation of participants' achievement more precise. Objectives, 
therefore, refer to the exact achievement of a teacher, subsequent 
fo the participation of that teacher im an in-service education 


program. 
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Activities (Instructional) 

Activities are perceived by Harris and Bessent (1969:39) as the 
input, means or process through which an objective or outcome of an in- 
service program is realized. They may be designed to meet several 
objectives ranging from knowledge outcomes to values and adjustments in 


practice. 


Discussion 

The Harris-Bessent (1969) model allows for individualization 
jointly with a cooperative venture to in-service education. The inter- 
relationship among its parts indicates that objectives are optimized 
through congruence of ideals, goals, and functional activities. This 
model enables the teacher or administrator to identify, with facility, 
whether objectives are met, goals are optimized or activities lend 
themselves to meeting the objectives of the in-service program. The 
objectives and goal components of this model enable the participant-— 
teacher, administrator, school system or university course coordinator 
to recognize what objectives or goals need to be stressed or vice versa. 
In view of the flexibility of the Harris-Bessent (1969) model it was 


adapted and utilized as the conceptual framework for this study. 


THE ECLECTIC MODEL 


Figure 2.4 illustrates the analytical framework for this study. 


As an adaptation of the Harris-Bessent model, it expresses a relationship 


among ideals, goals, objectives, and instructional activities. In view 
of this, it dictates a multidimensional approach to the study. 


Activities in this model represent the delivery format -- the 


Bo 


Bure reba) wr ayralooes th 


j rear : ’ 


Tat, aole 


ry 
{ 


Spel Lae - 
qelzeat! rutprbat aah} gdh tas Keb ons (eR daa los oh pal el 
shine ety eet taaeitm saftrulent os mhtow We ceeeypee @ Se 

tena tac Soh sant) aga ina EIS ener Tbe he ute 
aie. «: sti Lt el ania 2a riven’ ieee sodden 5 onal 


vt Line? qib’w., AMaels 6 ht von ae ac *sdoRO) 9G eniceae F reben 
bins’ @ertietine re-beeheriqgg. oe «4 ’s6g . 54m im sduztaepde 4 3. oiw 
e/” - (Ga tgeyy saeviereni mid Ag efyloosle: $¢o giliees oF @byam me 
ne 
~ 24p025*Ss Kae) team To? tee cascade - Tagg bee 
sta Lth0s caddie —P1NW i) -b DO ud TePE Looe . 4° 7 ie aie ‘ . 
aady DGiV T= 1 20assee e> 4% p28) Fee G weed 24 Tq OF 


jee xt folom (@ayl) sastendeas . tail 43°20 i f2ftivaly onl 


(ese ale s* Pt ‘mnt i F Shs!) 2m mck} is) tans 


SGM FFT OE ‘Tet 


Ti 

Tanta hits 75%. Soweuerr! ‘dwar o. rit peti, — 
qohaunee aT bd epnicaigad: 132 sever 7eoeaul 2isTto algsieae 
omky, al hats ieft Layee xB neh 8 ie pee easiaits 


36 


Goal 


(CURRICULAR) 
KNOWLEDGE OF CONTENT 


Objective 1 


Successful participants in an 
in-service education program 
will be able to identify 
problems associated with the 
acquisition of knowledge in 
content areas. 


Objective 2 


Successful participants in an in- 
service education program will 
demonstrate the knowledge in 
subject or content areas in 

their classroom. 


Goal 3 


INTERPERSONAL RELATIONSHIPS 


Objective l 


Successful participants in an 
in-service education program will 
be able to identify problems 
associated with the development 
Ofsinterpersonal skilids . 


Obiective y 


Successful participants in an 
in-service education program will 
be able to demonstrate inter- 
personal skills in their 
relationship within their 
schools. 


Goal 2 


ADAPTATION (ADJUSTMENT) 


Objective 2 


Successful participants in an in- 
service education program will 

be able to identify difficulties 
associated with adaptation to 
work in their school systems. 


Objective rl 


Successful participants in an in- 
service program will be able to 
demonstrate signs of adaptation 
to work within their school 
systems. 


Goal 4 


(METHODOLOGICAL) 
THEORY-PRACTICE INTEGRATION 


Opijecti ver. 


Successful participants in an in- 
service education program will be 
able to identify problems associated 
with the integration of theory with 
practice in the classroom. 


Ob ecuiverZ 


Successful participants in an in- 
service education program will be 
able to demonstrate ability in 
integrating theory with practice 
within their classrooms. 


ee ee ee 


: 


£ inod 


re fa | SA. TIOIRAUD) 
“MO. “e Toga IWwond 


[ weisostdo 
ri nsy <F Jf Lat ‘ F "| 4 Pig TL Ft sleascuve : 


> pAryi * AT vege Tt 
: ide oi Iiiwv 


: ar vit yew batpbooens ame ldote 
] : L220 pat 
iota AOI! ; 
pi taefd0 
nc rs seb atte 
i } 4 i> + sole 
j > 3 ae | vI92 
: ‘ “~ * —. om | 
bad +4 qe f hens i. > 4 * a éiOwiap 
' ia 
riers 
j ' : j 
~ 
Pei 
} f 
yi ct 
goo! 
: (een 


Goal 5 


CHANGE 


Objective 1 


Sueccesstul participants in an 
in-service education program 
will be able to identify the 
need for change in program 
design within their schools. 


Objective 2 


Successful participants in an 
in-service education program 
will be able to demonstrate the 
ability to implement change 
Within their schools. 


Goal © 


(INNOVATIVENESS) 
(METHODOLOGICAL ) 
TEACHING STRATEGIES 


Objective 1 


Successful participants in an in- 
service education program will be 
able to identify problems 
associated with utilizing a variety 
of teaching techniques within 

their classrooms. 


Objective: 2 


Successful participants in an in- 
service education program will be 
able to demonstrate the ability to 
utilize various teaching techniques 
within their classrooms. 


Goal 7 


(OTHER) 
DEALING WITH INDIVIDUAL 
DIFFERENCE 


Objective 1 Ob ecEiverZ 

Successful participants in an in- 
service education program will be 
able to demonstrate the ability 

to identify individual differences 
among their students within their 
classrooms. 


Successful participants in an 
in-service education program 
will be able to identify 
problems associated with iden- 
tifying individual differences 
among students within their 
classrooms, 


5g 


Figure 2.5: Goals and Objectives of In-service Education 
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input, means, or process of an in-service education program. Objectives 
represent the product or output, and are derived from goals which 

functionally express the ideals. Each objective is expressed in 

behavioral terms, and for the purposes of this study, two objectives are 

linked to each of the seven goals as is illustrated in Figure 2.5. Each 

goal is related to the development of specific skills -- curricular, 
interpersonal, methodological (Ratsoy et al., 1979), innovativeness and 

change implementation (Zigarmi et al., 1977), adaptation, and dealing 

with individual student differences. The instruments for this study were partly 
developed from the eclectic model which forms the conceptual framework. 

In this study a school district-sponsored in-service activity or 
an off-campus university course is viewed effective to the extent to 
which teachers perceive that course or activity to assist them to meet 
the objectives outlined in the eclectic model. Furthermore, teachers' 
perceptions of certain aspects of the in-service program must be congruent 


with their preferences. 


SUMMARY OF CHAPTER 2 


The purpose of this chapter was to review research studies which 
pertain to teachers' perceptions and preferences concerning in-service 
education with a view to emphasizing weaknesses and strengths of such 
programs. From the studies reviewed, key concepts were identified, and 
these were combined with an adapted version of the Harris-Bessent (1969) 
model to formulate the conceptual framework for the study. The 
conceptual framework was used as a guide to designing and developing the 
instruments utilized in assessing the effectiveness of off-campus 


university courses and school district-sponsored in-service activities, 
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and experienced teachers' perceptions and preferences concerning certain 
aspects of the two contexts of in-service teacher education. 

The literature reviewed embraced teachers' perceptions and 
preferences concerning in-service education in general. Specific 
studies relating to university courses, and studies which pertain to 
school district-sponsored in-service activities were also reviewed. 
Following the review, was a discussion of the Harris-Bessent model and 
its appropriateness for the study. There was also a discussion of the 


main components of the conceptual framework. 
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CHAPTER 3 


METHODOLOGY AND RESEARCH DESIGN 


This chapter outlines the general methodology of the study which 
includes sampling and data collection procedures. In addition, the 
characteristics of respondents, and the results of the pilot testing of 


the instruments are presented. 


Methodology 


The major purpose of this study was to determine the 
effectiveness of off-campus university courses and school district- 
sponsored in-service activities in terms of the expectations which 
experienced teachers hold for them. A second purpose was to identify 
the perceptions and preferences of experienced teachers with regard to 
the ideals, goals, and instructional practice pertaining to these 
contexts of in-service education. In view of the nature of this study, 
a descriptive and exploratory approach was considered appropriate. 

Best (1959:102-104) has noted that the descriptive method of 
research is concerned with relationships that exist; practices and 
beliefs that prevail; points of view and attitudes that are held, and 
trends that are developing. From this type of research, Best continues, 
it is possible for conclusions to be based on comparisons, contrasts or 
relationships. Best also adds that descriptive research is based on 
present conditions such as what is wanted, in what direction we want to 
go, and how to get there. In concluding, Best remarked that descriptive 


research involves more than fast-gathering and tabulations. It deals with 
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analysis and interpretation of data for the understanding and solution of 
specific problems. 

This study involved two survey procedures: mailout questionnaire 
and interviews. According to Wiseman and associates (1967:32) survey 
entails gathering and interpreting facts about a social situation. It 
poses specific questions, and a researcher who utilizes the survey method 
need not use hypotheses. Van Dalen (1973:256) has, however, argued that 
descriptive research builds a foundation of facts upon which exploratory 
hypotheses may be constructed. 

The methods of survey adopted for this descriptive and exploratory 
study have been endorsed by Wayland (1956), Best (1959), Wiseman and 
associates (1970) and Tuckman (1978). Tuckman regards interviews and 
questionnaires as means of obtaining information concerning past and 
present occurrences. In his view, they provide access to what is in a 
person's head. He affirms that these approaches make it possible for the 
researcher to measure what a person thinks (attitudes and beliefs), or 


what a person likes or dislikes (values and preferences). 


Interviews 

There are distinct advantages to be derived from the use of 
interviews. Wayland (1956:30) believes that they permit respondents to 
state their problems, interests, and their sources of origin clearly. 
According to Tuckman (1978:212), they are more accurate than 
questionnaires, they provide for unstructured response and the rate of 
return is good. It has also been argued that people tend to talk more 
freely than write, hence more information can be generated from 


interviews (Tuckman, 1978:211; Best, 1959:167). 
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Interviews are flexible. They allow the researcher to observe 
communication breakdown with the respondent should such occur, and they 


make allowance for in-depth pursuit of items in the questionnaire for 
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which pre-coding of answers seemed difficult (Wiseman et al., 1970:105-107). 


In the view of Best (1959:167), interviews allow for secure, friendly 
relationships between the subject and researcher, and facilitate the 
researcher's access to confidential information which the subject might 
have been reluctant to record on a questionnaire. Wiersma (1975:138) has 
concurred with this line of reasoning and has noted that the interview is 


well suited for probing the feeling and perceptions of subjects. 


The Questionnaire 

In the opinion of Van Dalen (1973:324), questionnaires are 
widely used by educators to obtain facts about past, present, and 
anticipated events, conditions and practices, and to make enquiries 
concerning attitudes and opinions. They may also reach people in widely 
scattered areas at a realtively low cost (p. 325) and the questions are 


easier to score. 


It is the view of Wiersma (1975:144) that certain disadvantages are 


associated with the use of questionnaires. Wiersma, citing non-response 
as a problem, has observed that they could lead to a low rate of return 
and thus produce distortion of the real situation due to data gap. 

This study which sought to establish the perceptions and 
preferences of experienced teachers concerning the goals, ideals, 


objectives, and instructional practices of off-campus university courses 


and school district-sponsored in-service activities meets the conditions of 


a descriptive research as specified by Wiseman and Best. It is also 
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exploratory because it attempts to gain new insights. 

The present study is concerned with points of view (perceptions), 
and values (preferences) held by experienced teachers with regard to 
certain aspects of off-campus university courses and school district- 
sponsored in-service activities as two contexts of in-service education 
in which experienced teachers participate. It is concerned with the 
relationships that exist between experienced teachers, perceptions and 
preferences with regard to the instructional practices which include 
effectiveness of instructional activities in meeting set objectives, time 
allotted to instructional activities, and the participation of experienced 
teachers in organizing in-service programs. Other relationships with 
which this study is concerned are those which exist among goals, ideals, 
and met objectives that are connected with the two contexts of in-service 
education studied. Conclusions that are drawn are in consequence, based 
on contrasts, comparisons, and relationships. 

With a view to establishing the relationships, contrasts or 
comparisons as well as determining the optimization of program objectives, 
and participants' input, the researcher has adopted a multidimensional 
approach to the study. The multidimensional approach includes the goal 
approach, the system resource approach and the functional approach. While 
the goal approach allows for comparison between organizational performance 
and pre-stated official objectives. The functional approach bases the 
functions of the organizations on the theoretical frame of reterence of the 
evaluator. The systems resource approach, on the other hand, looks at 
the organization in terms of its capacity to secure an advantageous 
bargaining position in its environment; to acquire scarce and valued 


fesources, and wse them in Sitch a way as to enhance its effectiveness. The 
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multidimensional approach is descriptive and deals with relationships. 
It accommodates a micro as well as a macro perspective of the in-service 
program. The multidimensional approach is also consistent with the 
eclectic model which has been used as the analytical framework in this 


investigation. 


Sampling Procedures 


The population involved in this study of teachers’ perceptions 
and preferences concerning off-campus university courses and school 
district-sponsored in-service activities included experienced teachers in 
Alberta who were in active service in the school year 1979-1980, provided 
that they met’ the*tollowing criteria: (1) had recently participated in 
school district-sponsored in-service activities, (2) had participated in 
off-campus university courses offered by the University of Alberta, 

(3) originated from one of 5 randomly selected off-campus centres, and 
(4) fell within the age range of 20 to 65 years. 

With the assistance of three course instructors, two teachers and 
avprincipal,~a mailing list of 145° names of teachers was» compiled.” From 
this list, 120 subjects were randomly selected in terms of sub-samples 
which were dictated by dichotomous grouping of centres according 
to geographical location and rural-urban characteristics. The researcher 
resorted to the use of sub-samples in order to ensure that subjects were 
not clustered in a single geographical location. Furthermore, random 
sampling procedures make it possible for a researcher to make probability 


statements. Each of the sub-samples was referred to in terms of 


! ! 


. . W ! 
numerical descriptions: ''Centre One," "Centre Two," "Centre Three, 


"Centre Four" and "Centre Five.'"' This was done in order to conceal the 
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identity of respondents who were assured that anonymity would be 
mtaintained. For the purposes of this study each sub-sample consisted of 
24 subjects. The characteristics of the subjects are illustrated in 


Tabless J, athrough 3.3. 


Chatsacreriusiacs mow Respondents 


Age distribution. The majority of respondents -- 22 males and 
70 females -- (N=92) fell within the age range of 26 to 55 years. The 
data revealed that approximately 3 percent of the respondents were in 
the 20 to 25 years age group. About 36 percent were in the 26 to 35 years 
age group. Approximately 40 percent were in the 36 to 45 years age group. 
About 16 percent were in the 46 to 55 years age group and approximately 
4 percent were over 55 years of age. In order to facilitate data 
analysis the age groups were collapsed into three ranges: 20 to 35 years, 
36 to 45 years, and 46 to 65 years. The data are illustrated in Table 
elas 

Completed years of teacher education. As is exhibited in 
Table 3.2, approximately 51 percent of the respondents had less than 4 
years of teacher education. About 36 percent had 4 years of teacher 
education. There were 10 percent with 5 years of teacher education and 
approximately 4 percent with 6 years. In order to facilitate data 
analysis, the groups were collapsed into three, namely, 1 to 2 years, 
three years, and 4 years or more. 

Degrees held. When respondents were grouped on the basis of 
highest degree held (Table 3.3), the data revealed that approximately 
45 percent had less than a bachelor's degree while approximately 38) 


percent held one or more bachelor's degrees. Of those who held bachelor's 
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or more, about 4 percent held a graduate diploma, and 3 percent held a 


master's degree. 


Haj le 3.3} 


Percentage and Frequency Distribution of Respondents 
When Grouped on the Basis of Highest 
Degree Held 


(N = 92) 
Degree Frequency Percentage 
Less than Bachelor's 41 44.6 
Bachelor's 42 Ee, 
Graduate Diploma 4 4.3 
Master's 3 See) 
Missing Data 2 has P 


Total Q2 100.0 


Meansnou teaching sexperience. lables s.4 reveals that 22) percent of 
the respondents had 1 to 5 years of experience. Approximately 28 percent 
had “6 to lO years. About 19 percent had Il to 15 years. Approximately 
20 percent had 16 to 20 years and approximately 11 percent had over 20 
years. For data analysis, these 5 groups were collapsed into 3. 

The three groups were, 1 to 5 years, 6 to 15 years and 16 yeare 
or more. It was felt that collapsing the groups would facilitate the 


analysis of the data. 


Grade levels taught. In terms of grade levels taught most often 
(Table 3.5) about 7 percent of the respondents reported being kindergarten 


teachers. Elementary teachers represented 53 percent of the respondents. 
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Table 3.4 


Percentage and Frequency Distrbution of Respondents 
When Grouped on the Basis of Experience 
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(N = 92) 

Years of Teaching Experience Frequency Percentage 
1-5 Years 21 Zoo 
6-10 Years 26 Zon: 
11-15 Years zy kets ©) 
16-20 Years 18 197.6 
Over 20 Years 10 1029 

Total OZ 100.0 
Table 3.5 
Percentage and Frequency Distribution of Respondents 
When Grouped on the Basis of Grade Levels 
Taught Most Often 
(N = 92) 

Grade Levels Taught Most Often Frequency Percentage 
Kindergarten 6 Oi 
Elementary 49 Soe! 
Junior High 3 a 
Senior High iS 14.1 
Resource 2 Dee. 
Substitute 3 nee 
Administration and Guidance 6 65.5 

Total o2 100.0 


DE eee nnn 


49 


Secondary school teachers represented 28 percent of the respondents. Of 
the remaining 12 percent of the respondents, 2 percent were resource room 
teachers, 3 percent were substitute teachers and approximately 7 percent 
were administrators. 

Major area of teaching concentration. As is exhibited in Table 
3.6 the distribution of respondents in terms of area of teaching 
concentration was: administrators, 6 percent; business education teachers, 
2 percent; school counselors, 2 percent; elementary education specialist, 
25 percent; school counselors, 2 percent; elementary education specialist, 
4 percent; industrial arts teacher, 1 percent; language arts teachers, 

22 percent; mathematics-science teachers, 13 percent, social studies teachers, 
10 percent; and special education teachers, 4 percent. 

Off-campus university courses. Table 3.7 exhibits information on 
the number of off-campus university courses taken and the years in which 
respondents took these courses. According to the data, approximately 
20 percent of the respondents had taken one course; 16 percent had taken 
2 courses; 15 percent had taken 3 courses; 13 percent had taken 4 courses, 
and approximately 33 percent had taken more than 4 courses. The data also 
revealed that approximately 10 percent of the respondents had taken off- 
campus university courses prior to 1976. About 8 percent of the 
respondents had taken off-campus courses in the academic year 1976-1977. 
About 9 percent had taken such courses in the academic year 1977-1978. 
Approximately 45 percent had taken off-campus university courses in the 
academic year 1978-1979, and about 27 percent were involved in taking 
such courses in the academic year 1979-1980. 


School. district-sponsored in-service activities. According to 


the data which are exhibited in Table 3.8, 32 percent of the respondents 
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Table 3.6 


Distribution of Respondents According to Major 
Area of Teaching Concentration 


(N = 92) 
Sn EA A A Ae a ew 
Area of Teaching Number of 

Concentration Respondents Percentage 
Administration 6 6,52 
Business Education Z 220 
Counseling 2 Zao 
Elementary Education ate. 25.00 
Food Science 1 1.00 
French 4 4.00 
Industrial Arts 1 1.00 
Language Arts 20 22.00 
Math-Science 12 13.00 
Social Studies 11 12.00 
Special Education 4 4.00 
Missing Cases 6 6.52 


ee 


had recently participated in language arts in-service activities. Of the 
remaining respondents, 24 percent had recently participated in social 
studies in-service activities, 14 percent were recently involved in 
workshops held for special education teachers, 28 percent did not specify 
the nature of the workshop or institute in which they had recently 
participated and 2 percent indicated that they had not recently 
participated in any in-service activities. The data in Table 3.8 


reveal that language arts and social studies respondents had 
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Table wse7 


Percentage and Frequency Distribution of Years and Number 
of Off-Campus University Courses Taken by Respondents 


(N = 92) 
Off-Campus Years in which 
University Frequency Courses were Frequency 
Courses he Taken ie 
One 1976 Before 1976 96 
Two iWoya S} 1976-1977 720 
Three Se 1977-1978 Os 
Four 13.0 1978-1979 44.6 
More than Four D2 sh 1979-1980 24 we 
Missing Cases 5% 2) Missing Cases Die 
Total 100.0 OOF 0 
Table 3.8 


Distribution of Respondents on the Basis of Average Hours 
Devoted to the Most Recent School District-Sponsored 
In-Service Activity 


Type of Activity Number of Respondents Percentage Average Hours 
Language Arts 29 SPGe) 6 
Social Studies 22 24.0 6 
Special Education ik) 14.0 7 
Not Specified 26 20.0. 5) 


Missing Cases 2 2.0) - 
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participated in at least 6 hours of in-service activities recently. 
Special education teachers were provided with 7 hours of in-service 
sponsored by their school districts and respondents who indicated their 
in-service activity as institute or workshop were provided with an average 


of 5 hours of in-service. 


Data Collection Procedures 

Collection of data was subject to many constraints. These 
included limited time, difficulty in obtaining the study sample, conflict 
between the data collection period and such school events as the 
beginning of a new semester, teachers!’ convention and Christmas break. 
These constraints could have limited the generalizability of the 
findings. 

Data collection proceeded in various stages. First, the Dean of 
the Faculty of Education, the Special Sessions Coordinator, and course 
instructors from the five centres were contacted either personally or by 
telephone in the early Fall of 1979 and asked for permission to conduct 
the study. Next, formal letters were sent to the Special Sessions 
Coordinator and course instructors to confirm the prior discussion. 
Appendix @ displays the letters and a letter of response. A letter was 
later sent to the Dean of the Faculty of Education to notify him that the 
study was in progress (Appendix C). 

Prior to the distribution of the questionnaires for the main 
study, in the early Winter of 1980, the researcher with the assistance of 
a principal, three course instructors, and two teachers, compiled a 
mailing list of 145 teachers who fulfilled the requirements for the study. 


Appendix E displays the letter of request and the letter thanking the 


ems ve) wis sna bs ier sivepdedaoy tos pay 


an 


_ a's ut : ; } 


© [ 7 


remit -2sadas ae. Wik OS. 29 4{ 0g Gee aid kanaa 
sshtinods plating Yhoge a¢f gobisusde, nl eo be es .emid bortatl | sia 
a4) a haw iootra | sos ben ‘paris hk Shree aseb vt 9e9wle 


teow’ @atchereay Sie citgrenen “ss\fotef ovosyetaesea & Fon) uta re 


wi 


2 


mit 15 i etidess every Sd) Bayi sis ose Ofucs emiurae0e0 ent t 
=*hn bk’ 
‘orn sis 
° > AS,a* 
Te wha nd ylevid « sPeagnte FoR WY J Lays waey woteveliva te 
5 
Ge tver \itly probed Vion ilar te loPueg? off. tp euset « 
sa yo veda eins ‘sadsta Hele ds, stan eotduas &wl? ofr gor? ageabiss ak 
Silom OF aris ae pirsey sy, hirlan 7 te ‘7 4 rises ora ral 
aipieevt? Lafogre oii of eQvs Jags Rieisl SomOL Ane el 
pe, Was vs wfileas o) «269.007 er Geaaes Bae r 
, ’ 
“ay “wwelA .venogest te tegas! « ine cag ivas ona re uit 
| whe gas otal @ tad <td: not sey HW Ya Vaan eo? 2a wnt as 98 
Pie 
+ (i =e hy Sales 


aem veta rein csitheemet tesa, ant Xn a 
9a swetnbese on) isk demas ong DBR: To 


eh) 


persons who assisted in compiling the list. It must be stated here that 
the cooperation of the principal, the teachers and the course 
instructors was overwhelming. 

On the receipt of the mailing list for each sub-sample, the 
researcher randomly selected the subjects to whom a package consisting of 
a stamped, number-coded, self-addressed envelope for the return of the 
completed questionnaire, a questionnaire (Appendix A) and a cover 
letter explaining the nature of the study (Appendix D). Due to the fact 
that the researcher had not received the mailing lists simultaneously, 
packages to respondents were mailed in staggered fashion. 

Two weeks following the initial mailing of the questionnaires, a 
follow-up letter (Appendix D) was mailed to 50 subjects who had not 
returned their questionnaires. After a further wait of two weeks, the 
researcher mailed a second follow-up letter (Appendix D) with a copy of 
the questionnaire to subjects who had still not returned their 
questionnaires. Of the 99 returned questionnaires 92 were usable s 2 were 
received too late for processing; 2 were returned by the Post Office as 
the respondents had moved; and 3 were from respondents who did not 
qualify as subjects for this study because they were not currently 
teaching. Table 3.9 exhibits these data in summary form. 

Ten subjects were selected for interviews. Good (1972), in his 
discussion of the size of a group to be interviewed, has noted that a 
group of 10 to 12 persons is neither too large nor unwieldy. As the 
researcher wished to interview a manageable number of respondents, Good's 
notion was translated to this context for individual interviews. The 
criteria for selecting interviewees were (a) geographical location, 


(b) interesting comments made on the returned questionnaire, and (c) non- 
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return of the questionnaire. Two subjects were selected from each centre. 
Each subject was first contacted by telephone and asked to participate in 
the interview. All agreed, Next, a letter confirming the telephone 
discussion (Appendix D) along with a Permission Form (Appendix F) was 

sent to each prospective interviewee. On the return of the Permission 
Form, the interview was conducted by the researcher. All interviews were 


conducted in March, 1980. 


Table 3.9 


Summary of Questionnaire Distribution and Returns 


Total Total Non- 
Non- Usable Usable 
Sub-sample Distributed Returned Returns Returns Returns 
Centre 1 24 19 5) 
Centre 2 24 23 1 
Centre 3 24 18 6 
Centre 4 24 19 2 
Centre 5 gas ee ad 
Total 120 99 alt o2 i 


The Instruments 

The questionnaire. The main instrument for collecting the data 
for the study was adapted from a revised version of a Guide to Learning 
(GIL) student questionnaire which was developed by the International 
Learning Cooperative, Oslo (1979). The Canadian revision of this 
questionnaire was undertaken by educators from Ontario Institute of Studies 


in Education (OISE) and Simon Fraser University, British Columbia. In 
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order to adapt and use this questionnaire for the purposes of this study, 
the researcher sought and obtained written permission. Both the letter 
seeking information and the letter of response are exhibited in 

Appendix B. 

The questionnaire which was used for this study consisted of 80 
items and was designed in two parts: Part I consisted of 11 items which 
dealt with demographic information, and Part II consisted of 69 
substantive items which dealt with ideals, goals, met objectives, and 
instructional practices relating to off-campus university courses and 
school district-sponsored in-service activities. This instrument also 
sought information which could be used to determine the effectiveness of 
off-campus university courses and school district-sponsored in-service 
activities. In some instances, respondents were asked to state their 
perceptions concerning the extent to which various features of in-service 
education were evident in the real, or present, occurrences in off- 
campus university courses and school district-sponsored in-service 
activities, and their preferences or ideals concerning various aspects 
of in-service education as they related to off-campus university courses 
and school district-sponsored in-service activities. 

Most of the items in this questionnaire were rated on a five- 
point Likert-type scale, and were machine-scored. It has been argued 
that rating is easy to score, and that it permits respondents to choose 
between alternatives in conjunction with being critical of their 
estimation of the value of the activity (Tuckman, 1978:208-212). 
Furthermore, rating lends itself to both parametric and non-parametric 
statistical treatments, and thus facilitates statistical testing of the 
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While some items required a single or prioritized response, 
others required two prioritized responses. The structure of a 
questionnaire of this description could avert problems of respondents 
having to answer questions related only to what is (the real) 

(Tuckman, 1978:179), because it also makes allowances based on responses 
based on "what ought to be" (the ideal). 

In this study, respondents were asked to use the five-point 
rating scale to indicate their degree of perceptions or preferences 
concerning off-campus university courses offered by the University of 
Alberta, and of school district-sponsored in-service activities. The 
various possible responses were given numerical values which were summed 
ever all)items; to give the subjects “attitude scores. In this case, a 
high score would indicate that the subject regarded that perception or 
preference as ''very great'' and a low score would indicate a low rating -- 
little or none -- attributed to the perception or preference. The 
Likert-type rating scale which consisted of six response categories is 


i histratedr 1 met Sure sel. 


ie eNone om little. not 4. Great, quite a bit, quite 
effective effective 

2. Some, somewhat De Very ereat. a great déal, 
effective very effective 

3. Moderate, moderately QO. Cannot answer 
effective 


Figure 3.1: Numerical Values and Response Categories on the Rating Scale 
In his discussion of the Likert-type rating scale, Wiersma (1968: 
207), asserts Eat Lt Gonsists of a number of points on, Ehe theoretical 


continuum to which the subject may respond, and thus indicate his 
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intensity of feeling. The rating scale facilitates statistical treatment 
of the data. 

The questionnaire was constructed to collect ordinal, nominal, and 
interval data, and to permit free choice and unstructured responses, as 
well as fixed or forced choice responses. In consequence, the subject was, 
at times, permitted to give his own responses rather than merely select 
those of the researcher's. Thus, this averted any monotony which might 
have arisen from only forced-choice questions, where the respondent was 
asked to indicate only his perceptions or preferences. An instrument 
which provides for free-and forced-choice questions is believed to 
establish rapport between the subject and the researcher, as subjects find 
free-choice questions more agreeable to answer. 

This questionnaire was designed to collect data which could prove 
relevant to educators who are involved in research and to subjects who 
wish to learn about their interests. Finally, the instrument was designed 
to collect information on the input, process and output of in-service 
programs, and was therefore regarded as appropriate for the investigation. 

Pilot testing Of sbuesduesrilonnaile il tetmc Of Validity, Live 
instrument underwent various stages of scrutiny by teachers and 
adiinmstratons priot to beine sed or the study... In iluly 19/9.) the 
instrument was administered at an off-campus course. The five teachers 
who participated in this pilot study examined the instrument for clarity, 
appropriateness, adequacy, and relevance of the questions. As a result of 
this study, the instrument was revised and some questions were omitted. 

A second pilot study was conducted in Edmonton in September, 

1979. Five practising teachers and five graduate students who were 


experienced teachers or administrators participated in this study. Again, 
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the instrument was revised as a result of this study, and some questions 
were replaced with new ones. 

in Decemberse19/9 sa chird palo studyswasrconducted and ten 
randomly selected subjects involved were asked to suggest possible 
amendments to the questionnaire and to time themselves when answering the 
questions. The cover letter appears in Appendix D. The researcher also 
went through the items, personally, with five of these subjects who claimed 
that the questions were clear, appropriate, and to the point. The average 
time taken by these subjects to complete the questionnaire was 20 minutes. 
As a result of the third pilot study, the questionnaire was regarded as 
appropriate for use in the main study and was, consequently, mailed to the 
respondents in January, 1980. 

The interview. The purpose of the interview was to facilitate the 
acquisition of information concerning the weaknesses and strengths of the 
most recent in-service programs in which respondents had participated. 
Both broad and specific questions were included in the interview so that 
the researcher could allow respondents to provide willing and relevant 
information within their own frame of reference. All questions were posed 
in the same order during the interviews and the responses which were 
recorded by the interviewer were edited immediately after each interview 
while the situation was still clear in the interviewer's mind. The 
Interview Guide is displayed in Appendix A. As indicated earlier in this 
chapter, the ten interviewees were selected on the basis of geographical 
location, interesting comments made on the questionnaire or non-return of 
the questionnaire. 


Pilot testing of interview guide. The Interview Guide was pilot 


tested in September, 1979. Suggestions were made by interviewees 
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concerning expansion of certain questions and the deletion of others. 
The Interview Guide was, as a consequence, revised for data gathering. 
Interviews for the main study were conducted in March, 1980. 

Data analysis. All data from the questionnaires were coded on 
cards and computer analyzed. Subsequent to data analysis the researcher 
constructed tables on which to present the data in the form of frequency 
distributions and percentages, This procedure facilitated examination of 
the data for dominant patterns, trends, relationships and significant 
differences. 

One-way sanalycis s00 VablanecesanG t-tests were Mced LO tess FOr 
significant differences. The latter was used when one pair of means was 
involved, and the former was used when more than two means were entailed. 
Following the analysis of variance test, where the F Ratio was 
significant at the .05 level or beyond, the Scheffe procedure was used 
tO adentify statistically dizferent. pairs. “Im this instance, the Level of 
significance was set at the .10 level in view of the rigor of this test as 
has been indicated by Ferguson (1971). 

Specific questions formulated for each of the sub-problems of the 
study were used as a guide for the data analysis and presentation of the 
findings. The data obtained from interviews and from written comments on 


the questionnaires were incorporated into the discussion of the findings. 
SUMMARY OF CHAPTER 3 


-In this chapter the approach to the study was presented. The 
methodology, which is exploratory and descriptive, was discussed, and the 
use of interviews and a questionnaire as data collection methods was 


justified. The characteristics of respondents were presented, and 
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sampling procedures were discussed. A description of the instruments 
used for collecting data for the study was made, and this was followed by 


a report on pilot testing of the instruments. 


CHAPTER 4 


EXPERIENCED TEACHERS' PERCEPTIONS OF REAL GOALS 
AND IDEALS OF IN-SERVICE EDUCATION 

The purpose of this chapter is to relate the findings which are 
relevant to sub-problems 1 and 2. These sub-problems are concerned with 
experienced teachers' perceptions of the real goals, or what is presently 
occurring; and perceptions of the ideals; or what ought to occur; with 
regard to service programs. School district-sponsored in-service 
activities and off-campus university courses are the contexts of in- 
service education which provide the basis for this study. This chapter 
consists of three parts. The first is concerned with teachers' 
perceptions of the ideals of in-service education, and the second focuses 
on experienced teachers' perceptions of the goals of off-campus university 
courses. The third part highlights teachers' perceptions of the goals of 
school district-sponsored in-service activities. 

A major purpose of this study was to identify experienced teachers' 
preferences pertaining to the ideals of in-service education and to 
establish their perceptions of the goals and met objectives, and their 
perceptions and preferences with regard to instructional practices of both 
school district-sponsored in-service education activities and off-campus 
university courses as aspects of continuing education available to 
teachers in the Province of Alberta, Canada. A second purpose of the study 
was to determine the effectiveness of off-campus university courses and 
school district-sponsored in-service activities as two contexts of in- 
service education available to experienced teachers in Alberta. 
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In Chapter 1, the sub-problems of the study were formulated. One 
part of the Teacher Questionnaire sought to identify experienced teachers’ 
preferences concerning the ideals of in-service education. Another part 
of the questionnaire was directed at determining what the perceptions 
of experienced teachers were with regard to the importance of the goals 
of off-campus university courses and school district-sponsored in- 
service activities, In order to establish clear focus, experienced 
teachers' perceptions and preferences concerning the most recent off- 
campus university course and the most recent school district-sponsored 
in-service activity in which they participated were used as the frame of 


reference. 


I. PERCEPTIONS OF THE IDEALS OF IN-SERVICE EDUCATION 


Sub-problem 1: How important should the following ideals of 
in-service teacher education be? 


In order to obtain information for this sub-problem, 7 
ideals concerned with knowledge, adaptation, interpersonal competence 
change implementation, application, versatility, and dealing effectively 
with individual student differences were identified. Respondents 
were invited to rate each of these on a five-point Likert-type scale. 
Mean ratings were calculated for each of the 7 ideals and were 
used as a basis for the rank ordering that appears in Table 4.1. 
Findings. Table 4.1 summarizes the data concerning 
respondents’ perceptions of the importance of the 7 ideals. As is 
exhibited in the table, the highest mean rating (4,38) was assigned 
the ideal, which is, to produce teachers who can deal with 
individual differences among students. Versatility, that is, to produce 


teachers who can be versatile in using a variety of teaching techniques, 
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Table 4.1 


Respondents' Ratings of the Ideals of In-Service Education 


(N = 92) 
Ratings of Ideals 
Standard 
Category Mean Deviation Rank 

1. To produce teachers who 

are knowledgeable in 

subject or content areas. Se Fhe: i098 6 
2. To produce adaptable 

teachers for work within 

existing school systems. Syste) C2 4 
3. To produce teachers who 

are competent in inter- 

personal relationships. S9 (Oparewl 5 
4. To produce teachers who 

can integrate theory with 

Practice. 4.28 0282 5 
5. To produce teachers who have 

the skills to implement 

change in schools. 3.03 0.93 if 
6. To produce teachers who can 

be versatile in using 

various teaching techniques. 4.29 OR 2 
7. To produce teachers who can 

deal effectively with 

individual differences. 4.38 0.85 1 


‘Means were computed from the five response categories; numberal 1 = none 
or little in importance; 2 = some; 3 = moderate; 4 = great; 5 = very 
Seeaier 

was given the second highest rating with a mean of 4.29; and application, 

that is, to produce teachers who can integrate theory with practice, was 

third highest with a mean rating of 4.28. Adaptation, namely, to produce 


adaptable teachers for work within existing school systems was assigned 


fourth highest rating (mean: 3.83). Interpersonal competence, which is 


63 


soo Se) A.ges indueit 


— ~s > > ae, ——iiins — 
aan 7 - 


[> e wt 
7" mvVes 
cos ete aredtend aneborg.s a 
ates =: slbusetey adi 
a - he ee ee ae 
7) 
2 @h Cease ommhotg OTs 
ere cleetzaelie 
oe e+ » wteoe eet Tt 
Ts — ee De ana ea ee 
gna * 6 oti -Alwelo, Here et? 
or « "ce = © ee = « an 


oa kee 67S. 2 > Si eis sent ae 
wed (wstT Eg Gir Ove? oer S 8 ow 

rare 2 AEs ee =r 
santo we wets fate, 


Ae mera O 


64 


to produce teachers who are competent in interpersonal relationships 


received fifth rating, with a mean of 3.79; knowledge -- to produce 
teachers who are knowledgeable in subject or content areas -- was allotted 
sixth rating with a mean of 3.73; and change implementation -- to 

produce teachers who have the skills to implement change in schools -- was 


assigned seventh rating with a mean of 3.63. Whereas the three highest 
ranked ideals received average ratings falling almost midway between 
"great" and ‘very great’’ on the scale, the remaining 4 ideals received 
average ratings falling between "moderate" and "great". 

Discussion. The importance attached to the 7 ideals of in- 
service teacher education may be interpreted as a reflection of 
experienced teachers’ preferences concerning what ought to be the focus of 
in-service education planned for them. Though the variables may be ranked 
in descending order of perceived importance, two clusters are apparent. 

The variables -- to produce teachers who can deal with individual 
differences among their students, to produce teachers who can use a 
variety of teaching techniques, and to produce teachers who can integrate 
theory with practice within their classrooms, fell between "great" and 
"very great’! in one cluster. 

The second cluster included the ideals; to produce adaptable 
teachers for existing school systems; to produce teachers who are 
competent in interpersonal relationships; to produce teachers who have the 
skills to implement change in schools; and to produce teachers who are 
knowledgeable in subject or content area. Variables in this second 
cluster received average ratings which fell between "moderate" and "great" 
but well above the midpoint between these two ratings on the scale. From 


the data it is safe to assume that experienced teachers place strong 
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emphasis on the 7 ideals of in-service education. 


Results from Further Analyses 


In view of the ranking and mean ratings of the variables 
concerned with the ideals of in-service education, further analyses of 
the data were undertaken to determine whether respondents differed in 
their preferences when grouped on the basis of social categories. 
Respondents were grouped on the bases of sex; age (20-35 years, 36-45 
years and 46-65 years); experience (1-5 years, 6-15 years, and 16 years 
and over); completed years of teacher education (1-2 years, 3 years, and 
4 years or more); grade levels taught most of (elementary and secondary) ; 
major area of teaching concentration (social studies, language arts, 
math-science and unspecified); number of off-campus university courses 
taken (1 or 2, 3 or 4, 5 or more); type of off-campus courses taken 
(educational administration, educational foundations, educational 
curriculum and instruction, educational psychology and arts); and type 
of most recent school district-sponsored in-service activity (language 
arts, social studies, special education, and unspecified). These 
groupings facilitated the analysis of the data. Where more than one pair 
of means were involved, one-way analysis of variance was employed, and 


t-tests were used when only one pair of means was involved. 


Findings. The major findings of these additional analyses were 
that respondents grouped on the bases of sex, most recent school district- 
sponsored activity, major area of teaching concentration, type of most 
recent off-campus university course, grade levels taught most often, and 
completed years of teacher education, did not differ significantly in 


their perceptions of the seven ideals. The significant differences 
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Table 452 


Relationship Between Teacher Characteristics and Preference 
for Ideals of In-service Education 


Most Recent 
School District 
In-Service 


(N = 92) 
Item Number for 
which there was 
Independent a Significant 
Variable Difference Group N 
20-35 36 
2 36-45 34 
Age 46-65 19 
3 20-35 36 
36-45 a2 
46-65 18 
Number of 1-2 BZ 
Off-Campus 4 3-4 ZS 
Courses BRP SN 
Taken 
Experience i 1-5 yrs iF 
6-15 yrs 43 
to. yrs 28 
Completed Years 
of Teacher Edu- 
cation No significant differences 
Grade Levels 
Taught Most 
Often No significant differences 
Type of Off- 
Campus Course 
Taken No significant differences 
Major Area of 
Teaching Con- 
centration No significant differences 


Rating of Ideals 


Mean 


3.50 
4.21. 


Standard 


Deviation 


O72 
0.80 
EVAL 


0.80 
0.60 
02 


C255 
Cera 
a ia) 


0.70 
1.00 
3 hep 


among the three groups 


among the three groups 


among the five groups 


among the four groups 


No significant differences among the four groups 


Sex 


No significant differences among the two groups 


Leare Bracket (3) denotes significantly different pairs of means. 
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observed were within the groups that were based on age, experience, and 
number of off-campus university courses taken. When respondents were 
grouped on the basis of age, two groups differed significantly on Ideals 
Number 2 and 3. Within the experience grouping, respondents significantly 
differed on Ideal Number 1. Respondents also significantly differed on 
Ideal Number 4, when grouped on the basis of number of off-campus 
university courses taken, 

Comparison based on age of respondents. Table 4.2 indicates that 
themager sroup, 200to 35) years (mean: 3258) ,. significantly differed from 
those within the 36 to 45 years age group (mean: 4.21) with regard to 
the importance of Ideal Number 2 -- to produce adaptable teachers 
for work within existing school systems. The mean rating for the 20 to 
35 year olds fell between "moderate" and "great", whereas that of the 
36 to 45 year olds was between "great" and "very great". 

With regard to Ideal Number 3 -- to produce teachers who are 
competent in interpersonal relationships, the age groups 20 to 35 (mean: 
3.86) and 36 to 45 (mean: 3.97) differed significantly from the age group 
46 to 55 (mean: 3.30). Though the three mean ratings fell between 
"moderate" and "great'' on the five-point rating scale, the 20 to 35 year 
olds, and the 36 to 45 year olds displayed stronger preference. 

Comparison based on number of off-campus university courses. The 
data indicated that of the three respondent groups, those who had taken 
1 or 2 off-campus university courses and those who had taken 3 or 4 off- 
campus university courses differed significantly from those who had taken 
5 or more off-campus university courses on the ideal concerned with 
producing teachers who can integrate theory with practice. The mean 


ratings for respondents who had taken 1 or 2 off-campus university 
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courses (4.31) and for those who had taken 3 or 4 off-campus university 
courses (4.56) fell between "great" and "very great''. For the group 
which had taken 5 off-campus university courses, the mean rating was 
(3.96), and fell between the "moderate" and "great" response categories. 
Table 4.2 summarizes the data. 

Comparison based on experience of respondents. Of the three 
experience groups, respondents with 1 to 5 years of teaching experience 
(mean: 4.35) significantly differed from respondents with 6 to 15 years 
of experience (mean: 3.60) on the variable concerned with producing 
teachers who are knowledgeable in subject or content areas. The data 
summarized in Table 4.2 demonstrate that while the rating of the 1 to 5 
years experience group fell between "great" and "very great", that of the 
6 to 15 years experience group fell slightly above the midpoint between 
the response categories, ''moderate" and "great". 

Diseussion om resulis Gb further analyses. | As may be anterred 
from the data presented as a result of the further analyses, respondents 
grouped on the bases of sex, grade levels taught most often, level of 
education, major area of teaching concentration, type of off-campus 
university courses taken recently, and the most recent school district- 
sponsored in-service activity did not disagree on the ideals of in- 
service education (Table 4.1). In fact there was a high degree of 
consensus among these groups in relation to these ideals. Differences 
which were observed (Table 4.2) among respondent groups were few in 
number, and although statistically significant, none was in excess of .8 
on the five-point rating scale. Furthermore, in the comparison of means, 
following significant F Ratio and t-tests, of a possible 252 pairs of 


means compared, only 6 pairs differed significantly. Thus 246 of 252 
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pairs of means were not significantly different. Overall, therefore, the 
findings associated with these additional analyses support a conclusion 
that there was a high degree of agreement among the various groups on 


the seven ideals. 


II. PERCEPTIONS OF THE REAL GOALS OF IN-SERVICE EDUCATION 
Determining the importance of the real goals of in-service 

education in terms of what respondents perceived as occurring was the 
task of sub-problem 2. Respondents were asked to use a five-point rating 
scale, their perceptions concerning the seven goal variables, namely, 
knowledge, adaptation, interpersonal competence, application, change 
implementation, versatility, and dealing effectively with individual 
student differences. The frame of reference was to be their most recent 
off-campus university course or most recent school district-sponsored in- 
service activity. The results of the analysis of the data are briefly 
expressed in Table 4.3. 

Sub-problem 2: How important are the goals of off-campus 


university courses and school district- 
sponsored in-service activities? 


Findings: Off-campus university courses. Mean ratings were 
calculated for goals and these were used for the rank ordering that 
appears in the table. The highest ranked goal was the one concerning 
making teachers knowledgeable in subject or content areas, It received a 
Mean rating OLS .o2.) Lhis rating, similar tol those for the ethensrourn 
variables, fell between "moderate" and "great" on the five-point rating 
scale. Two other goal variables were assigned ratings which fell between 
"Some" and "moderate"’ on the rating scale. 
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Table 4.3 


Respondents!’ Perceptions of the Importance of 
Goals of an Off-campus University Course 
(N = 92) 


Ratings of Goals of Off-campus 


University Courses 


er 


Standard 


Number Category Mean Deviation Rank 


9 To make teachers more 
knowledgeable in subject 
or content areas ee gaa 


10 To make teachers more 
adaptable to work within 
existing school systems apie lt LAg 


ah! To increase the inter- 
personal skills of 
teachers 3.04 


Jo 
(oa) 
jl 


12 To increase the ability 
of teachers to in- 
tegrate theory with 
practice 3.01 £19 4. 


BE: To assist teachers to 
develop the necessary 
skills to implement 
change within schools 


bho 
lee) 
bo 
i) 


et ae 


14 To assist teachers who 
will be able to use 
various teaching 
techniques a.09 03 


£5 To assist teachers to 
deal effectively with 
individual differ- 
ences 3.01 1.14 4. 


4 


Ov 


Wo 


bo 


On 


On 


eee calculated for the five response categories were as follows: 
numeral 1 = none or little in importance; 2 = some; 3 = moderate; 


4 = great and 5 = very great. 
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various teaching techniques, received a mean rating of 3.09 and thus was 
second in rank. Ranking third; fourth), fifth, sixth and seventh 
respectively were interpersonal competence which aims at increasing the 
interpersonal skills of teachers. This was assigned a mean rating of 
3.04. Both the application variable -- to increase the ability of 
teachers to integrate theory with practice -- and the variable which was 
concerned with increasing the ability of teachers to deal effectively 
with individual differences received a mean rating of 3.01. The goal 
variable which was concerned with making teachers more adaptable to work 
within existing school systems was ascribed a mean rating of 2.90. Change 
implementation which aimed at assisting teachers to develop the skills to 
implement change in schools was accorded a mean rating of 2.82 (Table 4.3). 
Discussion. From the data, presented in Table 4.3, one may deduce 
that experienced teachers perceive off-campus university courses to be 
performing moderately on all goals. As is shown by the mean ratings, the 
variables fall into two clusters. Five goals -- knowledge, versatility, 
interpersonal competence, application, and dealing with individual 
differences -- fell between "moderate" and "great" on the rating scale. 
While four of these variables were more inclined toward the lower half 
of the moderate response category, the goal associated with knowledge was 
closer to the mid-point of the "moderate" and "great" response categories. 
Adaptation and change implementation fell within the second 
cluster. Both goals were between "some" and "moderate", but were closer 
to the "moderate" end of the five-point rating scale as they were well 
above the mid-point mark between the two response categories. Based on 
these findings, one may infer that off-campus university courses are 


perceived by experienced teachers to be attaching moderate importance to 
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the goals of in-service education. 


Results from Further Analyses 


For further analyses, respondents were grouped on the bases of sex, 
age (20-35 years, 36-45 years, and 46-65 years); completed years of 
teacher education (1-2 years, 3 years and 4 years or more); grade levels 
taught most often (elementary and secondary); major area of teaching 
concentration (language arts, social studies, math-science and unspecified); 
most recent off-campus university course (educational administration, 
educational psychology, educational foundations, educational curriculum and 
instruction, and arts); number of off-campus courses taken (1 or 2, 3 or 4, 
5 or more); experience (1-5 years, 6-15 years and 16 years and over) and 
most recent school-district sponsored in-service activity (language arts, 
social studies, special education and unspecified). 

Findings. The major findings which resulted from these analyses 
was that when respondents were grouped on the bases of sex, experience, 
grade levels taught most often, type of off-campus courses taken, and most 
recent school district-sponsored in-service activity, there was consensus 
among them with regard to the perceived importance of the goals of off- 
campus university courses. Table 4.4 briefly expresses the findings 
which were obtained by performing one-way analysis of variance when more 
than one pair of means was involved, and t-test for testing one pair of means. 

Comparison based on age of respondents. One-way analysis of 
variance for each of the 7 goals yielded a statistical significant F 
ratio. The Scheffé procedure revealed that the significant difference 
lay between the 46 to 65 year olds, who allotted a mean rating of 4.06 to 
Item 9, and the 20 to 35 year olds who ascribed a mean rating of 3.15 


to the same variable. While the rating for the 46 to 65 year olds fell 
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Table 4.4 


Relationship Between Respondents' Characteristics and Perception of 


the Goals of Off-campus University Course 
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(N = 92) 
Item number for err £? 4 
there was a sig- Ratings of Perceptions 
Independent nificant differ- Standard 
Variable ence Group N Mean Deviation 
Age 9 20-25 34 SS a | re25 
36-45 35 3.63| 105 
46-65 18 4.06 0.94 
Completed 9 1-2 yrs 23 Bee EOF 
Years of Ss rst yal 3.00; 1 1.00 
Teacher lees 4d 3.864 1.13 
Education 
10 1-2? yrs 23 3.09 P20 
Seyrs. ZL aoe 1 is BE 
4 yrs 43 3.077 1.20 
Number of Lie 1-2 a2 fests 29 
Off-campus 3-4 26 2'99| 1 £45 
Courses 5 or more 26 2.62 0.85 
Taken 
Major Area 10 Lang. Arts 22 2.31, 4 Uo5 
of Teaching Soc. Studies 31 2.64 i ile 
Concentration Math-Science 13 3.0 1.06 
Unspecified 18 Sco0) i. #9 
Sex No significant differences between males and females 


Grade Levels 
Taught Most 
Often 


Type of Off- 
Campus Course 
Taken 


Experience 


Most Recent 
School Dis- 
ECICe sin— 
Service 


No significant differences between elementary and 
secondary teachers 


No significant differences among the five groups 


No significant differences among 


No significant differences among 


the three groups 


the four groups 


takers bracket (1) denotes significantly different pairs of means. 


Storee 2 


gen i ane Mi es oth) poet 
7 [re a ae 
ah = 7 Ot ap hs Gel Lae 
eu rear | he iesetiead 
lagen? ban ee dvu nyo Peavey pee PR bd the threes af 


in treuptmule maovied «rams th insagtingeo 7 
acs 2°. ‘V8es ‘ve 


———- a <a _ —* p a ———— - ma, 


equezy sul. on ghioaa areas eis Joust tiene gt 


aqugte 2. rt) ate yteat cSooseaite leteelbialinan ih 
—— a a es ae ——_——- <— 


ig a ‘ae wtaNiah angos tote of 


Soele 15 arpay sac eerie orn 


74 


between “great'’ and "very great", that of the 20 to 35 year olds fell 
between "moderate" and "great" on the fivespoint rating scale. 

Comparisons based on respondents' level of education. When 
respondents were grouped on the basis of completed years of teacher 
education, respondents with 4 or more years of teacher education 
differed significantly from respondents with 3 years of teacher 
education. Both groups significantly differed on Items 9 and 10. 

To Item 9 -- to make teachers more knowledgeable in subject or 
content areas -- respondents with 4 or more years of teacher education 
allotted a mean rating of 3.86. This rating was between ''moderate" and 
"great" but closer to "great" on the five-point rating scale. 

Respondents who had 3 years of teacher education allotted a "moderate" 
Fatine of 3.00 to this goal. 

A mean rating of 3.07, which was between "moderate" and "great" 
on the five point rating scale was assigned to Item 10 (Goals) by 
respondents who had 4 or more years of teacher education. Respondents 
with 3 years of teacher education viewed this goal as being between "some" and 
“moderate ‘on the ratine scale, by assienine it a nating of 2.33. The 
rating assigned the variable by respondents with four years of teacher 
education was slightly above the moderate response category while that 
assigned it by respondents with 3 years was below the mid-point between 
"Some" and "moderate". A summery of the data appears in Table 4.4. 

Comparison based on number of off-campus courses taken. Respondents 
who had taken 1 or 2 off campus courses differed significantly from those 
who had taken 5 or more courses in their perception of the importance of 


Goal 7 (Item 15). A mean rating of 3.38 which fell between "moderate" and 


"sreat", but which was inclined towards the 'moderate'' response category on the 
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to "moderate". From the data, it would appear that older and more 
educated respondents perceive the knowledge goal of off-campus university 
courses to be of great importance in terms of what is occurring while 
younger and less educated respondents view such goals as only moderately 
important. 

The adaptation goal was perceived by two groups of respondents to 
be of "some" importance. Language arts as well as respondents with 3 years 
of teacher education rated this goal as being of "some" importance. 
Mathematics-science majors and respondents with 4 or more years of 
teacher education viewed this goal to be of moderate importance. The 


3 3 


difference between the ratings of the last-mentioned groups did not exceed 
.l on the five-point rating scale. The inference drawn from these 
findings is that, in the view of mathematics-science majors and more 
educated respondents, off-campus university courses are performing a 
"moderate'' job in assisting teachers to adapt better to work within their 
school systems. For language arts majors and respondents with 3 years of 
education, this goal appears to receive "some" stress in off-campus 
university courses. 

Item 15 -- to assist teachers who can deal effectively with 
individual differences among their students -- was rated by respondents 
who had taken 5 or more university courses as being of "some" 


3 


importance. This item was rated by respondents who had taken 1 or 


! 


off-campus university courses as being of "moderate" importance. From 
the data it appears that while experienced teachers who took 1 or 
2 off-campus university courses perceived off-campus university courses 


to be laying stress on assisting teachers to deal effectively with 


individual differences among students, experienced teacher respondents 
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who had taken 5 courses held an opposing view. 

Further analyses of the data revealed that there was a high degree 
of argreement among respondents, when grouped on the basis of the nine 
independent variables, concerning the perceived importance of the goals 
of off-campus university courses. In a comparison of means, following 
significant F Ratio and t-tests, of a possible 252 pairs of means, only 
5 pairs differed significantly. Viewed in another way, 247 of 252 pairs 
of means were not significantly different. Thus, it may be concluded 
that experienced teachers on the whole, irrespective of the nature of the 
off-campus university course taken, or their experience, agreed on the 
ratings of the 7 goals of off-campus university courses. 

Findings: School district-sponsored in-service activities. For 
each of the / goals, mean ratings were calculated and used as the 
basis for rank ordering what appears in Table 4.5. As is indicated in 
the Table, the highest ranked school district-sponsored in-service 
activity goals were each assigned a mean rating of 3.42. These goals 
were concerned with making teachers more adaptable to work within 
existing school systems and assisting teachers to use a variety of 
techniques. These goals which tied in rank were between the ''moderate"' 
and "great'’ response categories and slightly below the mid-point between 
the "moderate" and "great'"' response categories. 

Ranking third in terms of mean rating was application -- the goal 
concerned with increasing the ability of teachers to integrate theory 
with practice. On the five-point rating scale this variable was 
similarly positioned as were adaptation and versatility. 

Other goals which were between the "moderate" and "great" response 


categories on the five-point rating scale were: to make teachers more 
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Tab 
Respondents’ Ratings of 
School Distri 
Service 
Category 

To make teachers more 
knowledgeable in sub- 
ject or content areas 


To make teachers more 
adaptable to work 
within existing school 
systems 


To increase the inter- 
personal skills of 
teachers 

To increase the ability 
of teachers to integrate 
theory with practice 

To assist teachers to 
develop the necessary 
skills to implement 
change within schools 


To assist teachers who 
will be able to use 
various teaching tech- 
niques 


To assist teachers to 
deal effectively with 
individual differ- 
ences 


denotes tied rank. 


Mean 
3.32 
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knowledgeable in subject or content areas (mean: 3.32), to assist teachers 
to deal effectively with individual differences among students (mean: 
3.25), to increase the interpersonal skills of teachers (mean: 3.22); and 
to assist teachers to implement program changes within their schools 
(mean: 2.94). These goals ranked fourth, fifth, sixth and seventh 
respectively. 

Discussion. Respondents’ perceptions of the goals of school 
district-sponsored in-service activities in terms of "what is occurring" 
were arranged in three distinct clusters. The first, second, and third 
ranking goals were in a cluster which positioned them between .08 and .09 
away from the mid-point between "great" and "moderate" in importance. The 
fourth, fifth and sixth ranking goals were between .2 and .3 from the mid- 
point between "moderate" and "great'' on the five-point rating scale. The 
seventh ranking goal which was between "some" and "moderate" in 
importance was about .6 less than "moderate" in importance on the rating 
scale. The data which are presented in Table 4.5 imply that respondents 
perceived school district-sponsored in-service activities to be optimizing 


their goals moderately. 


Results from Further Analyses 

In order to obtain additional information concerning respondents' 
perceptions of the goals of school district-sponsored in-service 
activities the data were further analyzed. One-way analysis of variance 
and t-tests were employed to the groups as was necessary. 

In order to test for significant differences, respondents were 
grouped according to the 9 independent variables: (20-35 years, 36-45 
years, and 46-65 years); sex; experience (1-5 years, 6-15 years, and 16 


years or more); grade levels taught most often (elementary and secondary) ; 
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completed years of teacher education (1 or 2, 3, 4 or more); major area of 
teaching concentration (math-science, language arts, social studies and 
unspecified); type of off-campus courses taken (educational 
administration, educational psychology, educational curriculum and 
instruction, educational foundations and arts); number of off-campus 
courses taken (1 or 2, 3 or 4, 5 or more); and most recent school 
district-sponsored in-service activity (language arts, social studies, 
special education and unspecified). 

Findings. The major finding which resulted from analysing 
the data further was that there was a high degree of agreement among 
respondents with regard to the ratings of the goals of school district- 
sponsored in-service activities in terms of perceived importance (what is 
presently occurring). Respondents agreed on the basis of type of off- 
campus courses taken, sex, age, grade levels taught most often, major 
area of teaching concentration, most recent school district-sponsored in- 
service activity, and completed years of teacher education. The 
significant differences which existed were within the experience, and 
number of off-campus courses taken, groups. These data are presented in 
Table 4.6. 

Comparison based on number of off-campus courses taken. 
Respondent groups within this social category were significantly 
different in their perception of three goals of school district-sponsored 
in-service activities. As is briefly summarized in Table 4.6, these 
goals were adaptation (Item 10), application (Item 12), and dealing with 
individual differences among students (Item 15). The table shows that 
respondents who had taken 3 or 4 off-campus university courses were 


significantly different from those who had taken 5 or more courses. The 
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former assigned a mean rating of 3.88 to Item 10 while the latter 
allotted a mean rating of 3.12 to this item. Although both ratings on 
the five-point scale were between the "great" and the "moderate" response 
categories, the rating allotted this variable by respondents who had 
taken 3 or 4 courses was less than "great", by .12 on the five-point 
rating scale. The rating allotted Item 10 by respondents who had taken 

5 or more off-campus courses was .12 above the "moderate" response 
category. 

Two groups of respondents differed significantly in their 
perception of the importance of the goal associated with application 
(Item 12). Respondents who had taken 3 or 4 courses allotted a mean 
rating of 3.77 which was between "moderate" and "great" on the five-point 
scale, to this variable. Respondents who had taken 5 or more courses 
assigned it a mean rating of 3.04. Both ratings were between 'moderate"' 
and "great'' on the five-point rating scale, but the latter group of 
respondents held a less positive view. 

In their perceptions of the importance of the goal which was 
concerned with assisting teachers to deal effectively with individual 
differences among students (Item 15), respondents who had taken 1 or 2 
off-campus university courses placed it between "moderate" and "great" in 
importance by assigning it a mean rating of 3.64. The group from which 
they differed significantly -- respondents who had taken 5 or more off- 
campus university courses -- allotted a mean rating of 2./0 to this goal, 
thus placing it between "some" and "moderate" in importance on the rating 
scale. 


Comparison based on experience of respondents. As is 


illustrated in Table 4,6, respondents within the experience groupings 
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Table 4.6 


Relationship Between Teacher Characteristics and Perception of the 
Goals of School District-Sponsored In-Service Activities 


(N = 92) 
fedependent Tae Ratings of Perceptions 
Variable Number Group N Mean Standard Deviation 
Number of 10 1-2 courses 28 S232 1.09 
Off-campus 3-4 courses 25 ae eon 
Courses 5 or more ZD 3.12- ILodls 
Taken 
ae 1-2 courses 28 8239 0.99 
3-4 courses 26 Seely i 0.86 
5 On more 25 32.04 0.98 
15) 1-2 courses 28 So O44) I io Ae 
3-4 courses 26 3.31 0.97 
5 or more DAS Bo HO) Ibo LO 
Teaching 14 1-5 yrs 14 ZO rai Oo ike 
Experience 6-15 yrs 42 3.62] O99 
16 & over ZS 3239 0.96 
Age No significant differences among the three groups 
SR a a a ee a re NED oe an ie ee ey et 
Sex No significant differences between males and females 


Completed Years of 
Teacher Education No significant differences among the three groups 
ee ee ee eee re eee en Oe a ee ES Oe ere 
Grade Levels Taught 
Most Often No significant differences between elementary and 
secondary teachers 

ee ee re ge eae ad, a eg entailed cree! A Seatesiteckakied aoe 
Major Area of 
Teaching Concentration No significant differences among the four groups 
fae A eat oe ok ee a ee ee POE ete) Se ee ee 
Type of Off-campus 
Courses Taken No significant differences among the five groups 
Weteeate Pe Lee ny ee ee Sale ea Se ee ee 
Most Recent 
School -district 

In-Service No significant differences among the four groups 


eoquare bracket (]) denotes significantly different pairs of means. 
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differed significantly in their perceptions of the importance of the 
goal which was concerned with assisting teachers who can utilize a 
variety of teaching methods (Item 14), There were significant differences 
between respondents with 1 to 5 years of teaching experience (mean: 2.67) 
and respondents with 6 to 15 years of experience (mean: 3.62). 
Respondents with 1 to 5 years of experience were also significantly 
different from those who had 16 years or more of experience (mean: 3.39). 
The table also reveals that respondents in the low age group attributed 
a mean rating to this goal, which was between ''some™ and "moderate", 
while the middle and upper age groups assigned ratings were were between 
"moderate" and "great". 

Discussion of further analyses. By analyzing the data further, 
it was revealed that certain respondent groups differed significantly on 
the variables associated with adaptation, application and dealing with 
individual differences among students. On the variable associated with 
dealing with individual differences among students, the groups which had 
taken 1 or 2 off-campus university courses were significantly different 
from those who had taken 5 courses. These two groups were similarly 
significantly different in their perceptions concerning the importance 
of the corresponding goal of off-campus university courses. However, the 
ratings ascribed the school district-sponsored in-service goal, were 
slightly higher though within the same range -- "moderate" to "great" -- 
for the group which had taken 1 or 2 courses, and between ''some" and 
"moderate'' for the group who had taken 5 courses -- the rating of the 
school district-sponsored in-service goal was slightly higher. 

Respondents who had taken 3 or 4 off-campus courses differed 


significantly from those who had taken 5 or more courses in their 
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Table 4.7 


Comparison of Ideals of In-Service Education with Goals 
of Off-campus University Courses and School District- 


Sponsored In-Service Activities 
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Item 
Number 


Variable 


Ideal - knowledge 
Off-campus Goal 
School district, Goal. 


Ideal - adaptation 
Off-campus Goal 
School district Goal 


Ideal -— interpersonal 
competence 

Off-campus Goal 
School district Goal 


Ideal - application 
Off-campus Goal 
School district Goal 


Ideal - change 
implementation 
Off-campus Goal 
school istrict (Goal 


Ideal - versatility 
Off-campus Goal 
School district Goal 


Ideal - dealing with 
individual differences 
Off-campus Goal 

School district Goal 


Ratings 
Standard 
Mean Deviation 
BAS LOS 
Bgavs) Ab he dts} 
3. 32) 108 
ed 1 OZ 
2. 90 Sige lr 
Su 2 POS 
area il 0.81 
350 I OL 
34 LE 0.88 
4.28 1 ORS2 
soil IL AUS) 
Siege 0.96 
3.637; 1 0293 
2.82) AL ALG 
Das The Jub 
4.29 1 Oh 
2.094 1.09 
3642 Io OO 
4.385 1 0.85 
3.014 ea 
Sian) IL AL 


Rank 


oO 


BR 


SGquare bracket (J) denotes significantly different pairs of means. 


D : 
denotes tied rank. 
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perceptions concerning the goal connected with adaptation and 
application. Judging from the mean score assigned this variable by the 
group which had taken 3 or 4 courses, it would appear that they felt 
strongly that the goal associated with adaptation was stressed above 
moderate importance by school districts. Their mean scores were .12 
lower than "great" on the five-point rating scale, while the mean score 
attributed to this variable by respondents who had taken 5 or more 
courses was .12 above the "moderate" response category on the five-point 
rating scale. These findings leave one to wonder whether the number of 
off-campus university courses experienced teachers take, influence their 
perceptions of the goals of school district-sponsored in-service activities. 

With regard to the goal associated with application, respondents 
who had taken 3 or 4 off-campus university courses assigned it a mean 
rating which was within the range of "moderate" to "great" on the 
rating scale, and less than .3 lower than 'great''’. Respondents who had 
taken five courses rated this goal between "moderate" and "great" in 
importance. This rating, however, was only .04 above the "moderate" end 
of the scale. 

Concerning Item 14, which was concerned with assisting teachers 
who can utilize a variety of teaching techniques within their 
classrooms, there were two significantly different pairs of means. 
Respondents with 1 to 5 years of teaching experience who attributed a 
rating which was between "some" and "moderate" in importance to this 
variable, significantly differed from respondents within the 6 to 15 years 
experience group who ascribed a rating which fell between "moderate" and 
"oreat" to this goal. The mean rating for the 1 to 5 years experience 


group was .5 less than "moderate", while that for the 6 to 15 years 
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experience group was approximately .3 less than "great". For respondents 
who had 16 years or more of experience, the mean rating was .6 less than 
"great" on the five-point rating scale. These data imply that more 
experienced respondents are likely to perceive the versatility goal of 
school district-sponsored in-service activities as above average 
importance. Interviewees also commented that school districts were doing 
a great job in terms of helping them in the area of versatility. 

By analysing the data further, it was deduced that experienced 
teachers, on the whole, agreed on the ratings of the 7 goals of 
school district-sponsored in-service activities. A comparison of means 
which resulted from significant F Ratio and t-tests revealed that of a 
possible 252 pairs of means, 247 were not significantly different. Put 
another way, only 5 of 252 pairs were significantly different. 
Furthermore, of the 9 social categories based on the independent 
variables, significant differences existed among only 2 of these 
categories. Based on these findings it may be inferred that, experienced 
teachers generally, did not disagree on the ratings of the 7 goals of 


school district-sponsored in-service activities. 


Conclusion 

The data presented above appear to provide substantial evidence 
that experienced teachers display preference for the inclusion of 
the 7 ideals -- knowledge, adaptation, interpersonal competence, 
application, change implementation, versatility, and dealing with 
individual differences -- in in-service education programs planned for 
them. The ideals were outlined in the conceptual framework (Chapter 2) 


of this dissertation. In addition, on the main instrument designed for 
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the study, this category of teachers indicated that the ideals were 
"great" in importance, on a five-point rating scale. 

In Table 4.7, where there is a presentation of the comparison of 
goals and ideals, respondents indicated by their ratings that all goals 
except the knowledge goal, were being achieved "moderately". In their 
view, off-campus university courses were achieving the adaptation goal 
between "some" and "moderate" but closer to "moderate". Both contexts of 
in-service education were perceived to be stressing the goal associated 
with change implementation between "some" and "moderate" in importance. 

From the data, it may be inferred that both off-campus university courses 
and school district-sponsored in-service activities were achieving the 

goals of in-service education only moderately. With the exclusion of the 
off-campus knowledge goal, all goals fell below the mid-point between the 
"moderate'' and the "great" response categories, on the rating scale. 
Surprisingly enough, in the areas of change implementation and versatility, 
the goals of the two contexts of in-service education were similar in 

rank to the ideals of respondents. The application goal of school district- 
sponsored in-service activities ranked similarly with the application 

ideal of respondents. The findings seem to indicate that the perceived 
important goals of off-campus university courses and school district- 
sponsored in-service activities were dissimilar in most instances to the 
preferences of experienced teachers. As Table 4.7 indicated, for experienced 
teachers, the knowledge goal which is of first importance in off-campus 
university courses, is an ideal of sixth rank. The adaptation goal which 

is of primary importance to school district-sponsored in-service activities, 
is an ideal of fourth rank. Interpersonal competence which is an ideal of 


fifth rank was placed third in importance by off-campus university 
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courses and sixth by school district-sponsored in-service activities. 
Off-campus university courses placed application fifth in importance 

while for school district-sponsored in-service activities and experienced 
teachers, this goal should have ranked third. Dealing with individual student 
differences, as has already been stated, was an ideal of first rank. 
Off-campus university courses placed this as a goal of fourth importance 
while for school districts it ranked fifth. 

Of the two sub-problems investigated in this part of the study, 
there was substantial evidence that experienced teachers considered the 
seven ideals of in-service education to be of great importance (sub- 
problem 1). There was also evidence (sub-problem 2) that the two 
contexts of in-service education examined were only moderately 
achieving the goals of in-service education in the view of this group of 


teachers. 
SUMMARY OF CHAPTER 4 


This chapter was intended to report the findings which relate to 
sub-problems 1 and 2 of this study. These sub-problems dealt with 
experienced teachers' perceptions of the ideals and real goals of in- 
service teacher education. The most recent off-campus university course 
and the most recent school district-sponsored in-service activity in 
which respondents participated, formed the basis for the investigation. 

With regard to the ideals of in-service education, respondents 
indicated that producing teachers who can deal with individual 
differences among students was of "great'’ importance. Producing teachers 
who can be versatile in using a variety of teaching techniques, producing 


teachers who can integrate theory with practice were also ideals of 
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"great'' importance. Producing teachers who can be knowledgeable in 
subject or content areas, producing teachers who can be adaptable within 
existing school systems, producing teachers who are competent in 
interpersonal relationships, and producing teachers who have the skills 
to implement change were perceived as ideals of "moderate" importance. 
Where there were significant differences among groups of participants, 
they were few in number. 

Concerning experienced teachers' perceptions of the importance of 
the real goals of off-campus university courses -- what is happening 
currently -- the study sample rated, to make teachers more knowledgeable 
in subject or content areas as being between "moderate" and "great" in 
importance. Five other goal variables were similarly rated, but these 
were closer to "moderate". Of these, the two goals tied in rank. To 
increase the ability of teachers to integrate theory with practice, and 
to assist teachers to deal effectively with individual differences, tied in 
rank. Two goals were rated as being between ''some" and "moderate" in 
importance. These were, to make teachers more adaptable to work within 
existing school systems, and to assist teachers to develop the necessary 
skills to implement change. 

Relating to respondents’ perceptions of the real goals of school 
district-sponsored in-service activities, all but one goal were rated as 
being between "moderate" and "great" in importance. To assist teachers to 
develop the necessary skills to implement change was rated as being 
between "some'’ and "moderate" in importance. The mean scores revealed 
that school districts were placing greatest emphasis on adaptation -- to 
make teachers more adaptable to work, versatility -- to assist teachers who 


will be able to use a variety of teaching techniques, and application -- 
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to increase the ability of teachers to integrate theory with practice. 

A comparison of experienced teachers' perceptions of the ideals 
(what ought to be) and their perceptions of real goals (what is) of 
in-service education revealed that school district-sponsored in-service 
activities, though rated "moderate" in performance, received higher mean 
scores on the goal variables than off-campus university courses. 
Further comparison also showed that off-campus university courses ranked 
similarly with school district-sponsored in-service activities and 
teachers' ideals on the versatility and change implementation variables. 
School district-sponsored in-service activities also ranked similarly 
with teachers' ideals on the application variable. The comparisons 
further disclosed that school district-sponsored in-service activities 
and off-campus university courses were not meeting all the preferences of 
experienced teachers. Assisting teachers to deal effectively with 
individual student differences, which is a preference of first rank to 
experienced teachers, is receiving low priority from these two contexts 
of in-service education. Adaptation, which is a low ranking preference 
to experienced teachers, is being stressed by school districts, and 
knowledge which ranks sixth in terms of experienced teachers' preferences 


is being greatly emphasized by off-campus university courses. 
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CHAPTER 5 


EXPERIENCED TEACHERS' PERCEPTIONS AND PREFERENCES 
CONCERNING OFF-CAMPUS UNIVERSITY COURSES 

A presentation of the findings of sub-problems 3, 4, 5, and 6 
which relate to off-campus university courses is given in this chapter. 
Sub-problems 3 through 6 focus on experienced teachers perceptions 
concerning met objectives resulting from their participation in off- 
campus university courses; perceptions of the extent to which 
instructional activities utilized in off-campus university courses lend 
themselves to meeting the objectives of in-service teacher education; 
the perceptions and preferences of experienced teachers with regard to 
time allotted to the various instructional activities utilized in off- 
campus university courses; experienced teachers' perceptions and 
preferences as regards participating in organizing off-campus university 
courses, and the perceptions of experienced teachers as regards the 
effectiveness of off-campus university courses in assisting them to meet 
the fourteen objectives of in-service education. The most recent off- 
campus course in which respondents participated provided the basis for 
the present study. 

This chapter consists of four parts. The first part is devoted 
to respondents’ perceptions with regard to the extent to which the 
various instructional activities utilized in off-campus university 
courses lend themselves to meeting specified in-service objectives 
(sub-problem 3). The second is concerned with respondents’ perceptions 


and preferences concerning time allotted to the various instructional 
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activities utilized in off-campus university courses (sub-problem 4). 
The third relates to experienced teachers’ perceptions and preferences 
with regard to their participation in organizing off-campus university 
courses (sub-problem 5), and the final part focuses on the effectiveness 
of off-campus university courses in assisting experienced teachers to 
meet objectives which are associated with knowledge, adaptation, 
interpersonal competence, change implementation, application, 
versatility, and dealing with individual differences among students 
(sub-problem 6). 

A major purpose of this study was to identify experienced teachers' 
perceptions of met objectives, and instructional practices; their 
preferences and perceptions with regard to time allotted to off-campus 
courses, and Baral district-sponsored in-service activities, and their 
perceptions and preferences concerning participating in organizing off-campus 
university courses and school district-sponsored in-service activities as 
aspects of continuing teacher education. A second purpose of the study was 
to determine the effectiveness of off-campus university courses and school 
district-sponsored in-service activities as aspects of in-service education 


available to experienced teachers in the Province of Alberta, Canada. 


In Chapter 1, the sub-problems of the study were formulated. One 
part of the questionnaire which was designed from the conceptual 
framework of the study (Chapter 2) sought to identify experienced 
teachers' preferences concerning the ideals of in-service education. 
Another part of the questionnaire sought to establish experienced 
teachers’ perceptions with regard to the importance of the goals of in- 
service education. A third part of the questionnaire focused on 


experienced teachers' perceptions and preferences concerning time allotted 
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to the instructional activities utilized in off-campus university courses 
and school district-sponsored in-service activities. Their perceptions 
as regards the extent to which the various instructional activities lend 
themselves to meeting the objectives of in-service education, and 
respondents' perceptions and preferences as regards their participation 
in organizing in-service education programs. The effectiveness of the 
two contexts of in-service education, in assisting experienced teachers to 
meet the objectives associated with knowledge, adaptation, application, 
change implementation, versatility, interpersonal competence, and dealing 
with individual differences among students was also considered, 

I. EXPERIENCED TEACHERS' PERCEPTIONS OF THE ene 


ACTIVITIES UTILIZED IN OFF-CAMPUS 
UNIVERSITY COURSES 


Sub-problem 3: To what extent do instructional activities 
utilized in off-campus university courses 
lend themselves to meeting the objectives 
of in-service education? 

Eight instructional activities including: listening to lectures 
and watching demonstrations, discussing topics and issues, working in 
groups, having an opportunity to try out a variety of teaching methods, 
working individually on issues and problems initiated or organized by 
teacher participants, receiving instruction through self-teaching, 
printed, or audio-visual materials, field trips, and engaging in role 
playing or other simulated activities were identified. Respondents were 
invited to rate these variables on a five-point Likert-type scale. Five 
was the highest rating, and one, the lowest. Table 5.1 summarizes the 


data. 


Findings. As may be observed in Table 5.1, respondents rated 
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Table: 5,1 


Mean Rank Ordering of Perceived Effectiveness of Off- 
Campus Instructional Activities 


(N = 92) 
Teen Ratings of Activities 
Number Means St. Dey. Rank Order 

ot ee Listening to lectures and 

watching demonstrations. 2,00 0.99 5) 
OZ, Discussing topics and 

issues. ime, 1.09 ul 
33.6 Working in groups. 2,99 1 Ae 2 
34. Having the opportunity to 

try out a variety of 

teaching methods. 2.30 26 6 
See Working individually on 


issues and problems 
initiated or organized by 
teacher-participants., 203 eZ 5 


36. Receiving instruction 
through self-teaching, 
printed or audio-visual 


materials. 2.64 L216 4 
37 Freld trips, 69 Oy, 8 
3G Engaging in role playing 
or other simulated 
activities. ee LeZe if 
only one activity as falling between "moderate" and "great", This 


activity in question, discussing topics and issues, was assigned the 
highest mean rating of 3.27. Working in groups received second highest 
rating (mean: 2.99). Receiving third highest rating was listening to 
lectures and watching demonstrations (mean: 2.88). The fourth highest 
rated activity was receiving instruction through self-teaching, printed 


or audio-visual materials (mean: 2.64). Fifth, sixth, seventh and eighth 
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in terms of rating were working individually on issues and problems 
initiated or organized by teacher-participants (mean: 2.63), having an 
opportunity at trying out a variety of teaching techniques (mean 2.30), 
engaging in role playing or other simulated activities (mean 2.22), and 
field trips (mean: 1.69). The first ranking instructional activity was 
rated between ''moderate" and "great'"'. Six instructional activities were 
rated between ''some" and "moderate", and one activity receiving a rating 
which was between "little" or "none". 

Discussion, The ratings assigned the 8 instructional activities 
are indicative of the perceptions of experienced teachers concerning the 
method of instruction utilized in off-campus university courses. As may be 
Observed) inslable 5.15 the second, third, sfourth, and f22th vankine 
variables are in a cluster, while the lowest and highest ranking variables 
are somewhat in isolation. From the data, one may deduce that the majority 
of instructional activities are perceived as "moderately effective" in the 
extent to which they assist experienced teachers to meet off-campus 
university course objectives. Notwithstanding this comment, the data 
indicates that discussing topics and issues, working in groups, and listening 
to lectures and watching demonstrations were perceived by this group of 
respondents to lend itself more to meeting the objectives of off-campus 
university courses than did the other instructional activities. 

It would appear that respondents might have rated the instructional 
activities in terms of what did occur im their off-campus courses rather 
than comparing Activity with activity in terms of eitectiveness or extent 
to which they lent themselves to meeting the objectives of in-service 
education. It is not surprising that experienced teachers rated field 


trips as the least effective instructional activity, given the time 
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constraints within which off-campus university classes are conducted. What 
is disconcerting is that role playing and other simulated activities 

ranked as low as they did because such instructional activities could 
provide the means by which experienced teachers try out a variety of 
teachinet methods, —esimulationpactivitmesscould also facilitate the 
introduction of the practical, or promote the application and versatility 
goals which experienced teachers perceived off-campus university courses 


to be achieving only moderately. 


Results from Further Analyses 


The data were further analyzed in order to determine the 
perceptions of respondents concerning off-campus instructional 
activities when grouped according to social categories. In order to 
facilitate these analyses, respondents were grouped on the bases of sex, age 
(20-35 years, 36-45 years and 46-65 years); experience (1-5 years, 6-15 years 
and 16 years and over); completed years of teacher education (1-2 years, 3 
years, and 4 years or more); grade levels taught most often (elementary 
and secondary); major area of teaching concentration (social studies, 
language arts, math-science, and unspecified); number of off-campus 
university courses taken (1 or 2, 3 or 4, 5 or more); type of off-campus 
courses taken (educational administration, educational foundations, 
educational curriculum and instruction, educational psychology, and arts) ; 
and type of most recent school district-sponsored in-service activity 
participated in (language arts, social studies, special education, and 
unspecified). 

Findings. The major findings of this study, concerning experienced 


teachers' perceptions of the instructional activities utilized in off- 


Ww eres pnt wong tangs vere 
ar’ oawinntinath pale, pauns eotdivisoe ontaaluiahe tb bod 
qitipteqsy kins neduaeraga! HAY sBoinurg 40 elaotiaetg $47 Yo gotros 


aoepien (Tinwtivinn eugbase2t0 Bavissreg wretonod bopmabveqges | okt 


> 


yUlsdexeboe qin even 


oon? 8 qa to" ox" SB: 
549 urtemuved’ oa case ak Boeclonn dedsiut ere eoeb air’! 


layolti claih east? faboaeotes esoshnoqass Yo agobiqacie 

: | mse 

63 yehee ol ab koncutas TAbosa co Yopirotae poeqvotg worl eolilvidos 

on s 

aot ~xee VO eauad ott ho DIQuOts aTew Ui Sebatiger aeons aeeni e363 oat 
< 


ae oy- 
ae? PLA . eres <- Samet gagqee 741 e key (2-8), tan ayade FF-OC 22769~ Coma) 


i 
= 


: ; ' eet Oe 
Gall GolAebA sagen Oo te ateey beaetgems 7 Gove baa etasy Ob Bam 


, sD : ae 
: . ; s 7 7 
gratnemsts: wgis seo telguet elavel stevia (feta Fe Szasy 4 bus , “ 1 


aay 


prrbyia fehreog) solsavtvesias joldoess do Gate tof tCyrsbaeaee | sil 


aqueye? t+) Yo cutie ) (hott roaqeiii fon ser testies .etia 


Jyh So os totem a9 fe 3 t Sue TP aes esoios ytte Le on 
Japsahryt? Ippolpaoube geittor*siohalw faeelseanhes) esa? ssetwao 
eseiyoa 

lay 
clase bow , thology Leiebtaavtie olyo et bop noleoteve, Tedoriaaiee 


ay 
as re 7 


mivtsas $otyteey-ns ba SQSOns ~t ate°ath Lepicn seabed a 
Vie nn) ty) tawhe Jute pe iain inivoe eT aortas: 
ek 2 


hades AGys ai hahah aces. htt we asad oped a - 
\ aie becinte gonuaoy sasutaneh ade 8s 


ey) 


campus university courses indicated that respondents were in agreement 
with the ratings of the instructional activities, assigned by the study 
sample, when grouped on the bases of age, grade levels taught most often, 
completed years of teacher education, experience, number of off-campus 
courses taken recently, and most recent school district in-service 
activity in which respondents participated. Significant differences were 
evident when respondents were grouped on the bases of sex, type of off- 
campus university courses taken, and major area of teaching concentration. 
These groups differed only on variables 32 and 38. The data are shown 

Ins lables 52. 

Comparison based on sex of respondents. When respondents were 
grouped on the basis of sex, they differed significantly on Items 32 and 
38. The former was discussing topics and issues, and the latter, 
engaging in role playing or other simulated activities. On Item 32 male 
respondents (mean: 3.72) assigned a mean rating which fell between 
"moderate" and "great'' to this instructional activity. This was 
somewhat similar to the rating assigned the variable by their female 
counterparts (mean: 3.12). The exception was that while male 
respondents’ rating was closer to the "great'' end of the rating scale, 
and female respondents’ rating was closer to "moderate" (Table 5.2). 

On Item 38, male respondents again had a higher rating (mean: 
2.84) as opposed to the female respondents' (mean: 2,01). While the 
mean rating for male respondents was toward the "moderate" end of the 
rating scale, that for female respondents was toward the "some" end of 
the rating scale. The data are exhibited in Table Geek 


Comparison based on type of off-campus courses taken. As is 


demonstrated in Table 5.2 respondents differed significantly when grouped 
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Table a..z 


Relationship Between Respondents' Characteristics and Perceived 
Effectiveness of Off-campus Instructional Activities 


(N = 92) 
Item Number 
when significant Perceptions 
Independent differences Standard 
Variable were found Group N Mean Deviation 
Sex 32 Male Dag! ae ae al 0296 
Female 61 Bri L10 
38 Male 19 2.8454 1.46 
Female 58 201d V6 
Type of Off- 38 Ed. Admin. 13 20924 4 io. 
Campus Courses Eda Gr Le 9 17300 1.00 
Taken Ed. Psy. 14 336 0.63 
Arts 26 22423 ras 
Ed. Fdns. 9 S100) 00 
Major Area 38 Lang. Arts 18 1.7874 0.94 
of Teaching SOc otud:. 27 aoe Tay 
Concentration Math-Sci. 13 Ta ey ces 
Unspecified 16 2.88—- 
Age No significant differences among the three groups 
Grade Levels No significant differences between elementary and 
Taught Most Often secondary teachers 
of Teacher Education groups 
Number of Off- 
Campus Courses 
Taken No significant differences among the three groups 
Type of Most 
Recent School 
District Sponsored - 
In-service No significant differences among the four groups 


Iequare brackets (]) denote significantly different pairs of means. 
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on the basis of type of off-campus university courses taken. Within 
this social category, the difference existed on Item 38 -- engaging in 
role playing or other simulated activities. The difference existed 
between educational administration respondents (mean: 2.92), and 
respondents who had taken arts (mean: 2.42). The two mean ratings fell 
between "some" and "moderate", but the mean for educational administration 
respondents was closer to the "moderate" response category, while that of 
respondents who indicated that they had taken arts, was closer to the 
"some" response category on the five-point rating scale. In addition, 
respondents who had taken educational curriculum and instruction (mean: 
1.00) significantly differed from those who had taken educational 
foundations (mean: 3.00) and from those who had taken educational 
administtation (mean: 2,92). The data exhibited in Table 5.2 reveal that 
the mean rating for respondents who took educational curriculum and 
instruction was well within the "little or none" response category. On 
the other hand, that for respondents who took educational administration 
was between the ''some" and the 'moderate'' response categories, but closer 
to "moderate". The mean rating for educational foundations respondents 
was within the 'moderate" response category on the same scale. 

Comparison based on major area of teaching concentration. Table 
5.2 has revealed that significant differences existed between language 
arts (mean: 1.78) and mathematics-science majors (mean: 2.54); and 
between those who had not specified their major area of teaching 
concentration (mean: 2.88) and language arts with regard to Item 38. 
While language arts majors rated this variable as being between "little or 
none" and "some'’ in extent, mathematics-science majors and those who had 


not specified their major area of teaching concentration assigned it a 
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rating which fell between "some"’ and "moderate" on the five-point rating 
scale, 

Discussion of results of further analyses. In analyzing the data 
further, it was observed that respondents grouped on the basis of social 
categories, with the exception of those based on sex, type of off-campus 
courses taken, and major area of teaching concentration, exhibited a high 
degree on consensus on the ratings of the 8 instructional activities. 

The groups which were significantly different agreed with the study 
sample on all ratings, excluding Items 38 and 32. Where the significant 
differences occurred, only one difference slightly exceeded .8 on the 
five-point rating scale. In addition, in a comparison of means following 
a significant F Ratio or a t-test, it was found that of a possible 288 
pairs of means only 6 pairs were significantly different. Interpeted in 
another way, 282 of 288 pairs of means were not significantly different. 
Thus, it is safe to assume that experienced teachers, regardless of their 
personal situation, level of participation in off-campus university course, 
or experience, held a similar view concerning the ratings of the 8 
instructional activities utilized in off-campus university courses. The 
findings of this study lend support to the study of Schrieber (1975) who 
reported group work as an in-service method of instruction preferred by 
teachers. They also bolster Yarger and Brannigan's (1979) findings that 
seminars (discussing topics and issues), and workshops (having an 
opportunity to try out a variety of teaching methods) are instructional 
activities for which practising teachers display preference. 

II. EXPERIENCED TEACHERS' PERCEPTIONS AND PREFERENCES CONCERNING 


TIME ALLOTTED TO INSTRUCTIONAL ACTIVITIES UTILIZED 
IN OFF-CAMPUS UNIVERSITY COURSES 


Determining experienced teachers' perceptions and preferences 
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with regard to time allotted to off-campus university course 
instructional activities was the task of sub-problem 4. In order to 
obtain the necessary information for this study, a list of 8 instructional 
activities was identified and respondents were asked to indicate their 
perceptions and preferences in terms of time allotment. The 8 
instructional activities were: listening to lectures or watching 
demonstrations, discussing topics and issues, working in groups, having 
an opportunity to try out a variety of teaching methods, working 
individually on issues and problems which teachers initiated or organized, 
receiving instruction through self-teaching, audio-visual or printed materials, 
field trips, and engaging in role playing or other simulated activities. 
Sub-problem 4: What are the perceptions and preferences of experienced 
teachers as regards time allotted to instructional 
activities utilized in off-campus university courses? 
Findings. The data which are presented in Table 5.3 reveal that 
experienced teachers perceived that "quite a bit" of time was spent 
listening to lectures and watching demonstrations. The mean rating of 
responses for this activity in terms of allotted time was 4.02. The 
second ranking instructional activity was discussing topics and issues 
(mean: 3.50) which fell betweeen "moderate" and "quite a bit". Third in 
rank was receiving instruction through self-teaching, audio-visual 
or printed materials (mean: 2,78), This rating was between "some" and 
"moderate". Rating fourth in terms of time allotted, was working in 


"Some" and 'moderate" 


groups: (mean: 2,60)). This rating fell between 
on the rating scale. Ranking fifth, in terms of mean rating, was working 
individually on issues and problems which teachers initiated or organized. 


This activity received a rating which fell between "some" and "moderate" 


(mean: 2.30). Having an opportunity to try out a variety of teaching 
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ablemores 


Respondents!’ Perceptions and Preferences Concerning 
Time Allotted to Instructional Activities 
Utilized in Off-Campus University Courses 

(N = 92) 


Mean Ratings of Allotted Time t-Test Results 


Item Std. Std. 
Numbert Real — Dev. Rank Ideal Dev. Rank Value Significance 


40 4.02 Dass 1 S\oonk MORen 4 See NOE (sic. 
41 Soe) 0.95 Z 3.94 O79 i 3.97 0.000 
42 Yael) Nea) 4 3.40 Ceo ) Gis D 0.000 
43 oS OLS 6 she) Xe) OR D) 10.86 0.000 
44 ees) T16 5) ee ONO) Ou 2) Teo? 0.000 
45 Zee 125 3 eye ee) 08 6 Zao 0.005 
46 io2 O72 8 2.67 eS) i De 0.000 
47 1.78 1.06 i Paoten | ER IRG) 8 6.63 0.000 


aver. the description see page 252. 

methods (mean: 1.93), engaging in role playing or simulated activities 
Gnesan’s) 1278) ,) and field trips (mean: 1-32). ranked sixth, ‘seventh and 
eighth respectively, receiving mean ratings which fell between "little or 
none" and "some". 

Discussion. Information which is exhibited in Table 5.3 
indicates that the time allotted to the 8 instructional activities 
utilized in off-campus university courses as perceived by respondents 
were rated from “quite a bit to “little or*none’. The highest’ rating 
was 4.02 and the lowest was 1.32. 

With regard to the preferences of respondents concerning time 


allotted to the instructional activities utilized in off-campus university 
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courses, there were indications that the sample would prefer to have 


from a "moderate" to "quite a bit" of time devoted to all activities 
excluding field trips. This is revealed by the mean ratings which are 


summarized by Table 5.3, 


The table also indicates experienced teachers’ preferences in 
terms of time devoted to the instructional activities utilized in off- 
campus university courses. Discussing topics and issues was selected as 
the activity to which most time ought to be allotted. The mean rating 
OLwprererences £Or this activity was 3.94. This rating wae 06 Lecs 
than “quite a bit". Having an opportunity to try out a variety of 
teaching methods ranked second as the activity to which most time ought 
to be allotted, This activity received a mean rating of 3.58. Working 
in groups which ranked third, received a mean rating of 3.40. Listening 
to lectures and watching demonstrations was fourth with a mean of 3.31. 
Fifth was working individually on problems which teachers initiated or 
organized (mean: 3.30). Sixth was receiving instruction through audio- 
visual or self-teaching materials (mean: 3.18), and seventh and eighth 
respectively in terms of mean rating were field trips (mean: 2.67) and 
engaging in role playing and other simulated activities (mean: 2.58). 

As one purpose of this study was to elicit experienced teachers' 
perceptions and preferences concerning time allotted to the instructional 
activities utilized in off-campus university courses, both ideal and 
real ratings were obtained, paired and compared. A real and ideal mean 
for each response was calculated. By subtracting the ideal mean from 
the real mean, a discrepancy for the entire sample was obtained. One 
exception was for Item 40; all other observed discrepancies but for 


this item were significant. The discrepancies indicated that in the 
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perception of experienced teachers, there was a gap between what is (real) 
and what ought to be (ideal) with regard to time allotted to the 
instructional activities utilized in off-campus university courses. 

With the exception of Item 40, respondents expressed a desire for more 
time to be allotted to these instructional activities. Whereas the 
perceptions indicated that "quite a bit" of time was devoted to 

listening to lectures and watching demonstrations, respondents preferred 
a’moderate amount of time to be devoted to this instructional activity. 
Respondents wanted more time devoted to discussing topics and issues than 
is the present practice. 

Respondents’ perceptions of time allotted to the instructional 
activities utilized in off-campus courses appear in four distinct 
clusters —-— Vquite a bit", ‘moderate’; “some” and ‘little or none’. ‘The 
preferences are arranged in two clusters, "moderate" and "some". 

Whereas field trips and engaging in role playing and simulation activities 
were perceived to be allotted little or no time as instructional 
activities, respondents displayed preference for time allotment varying 
from "some'' to "moderate" to these activities. 

Preference was expressed for a time allotment ranging between 
"moderate" and "quite a bit'' to the remaining activities. Discussing 
topics and issues took precedence with a mean of 3.94. Second in 
preference, was having the opportunity to try out a variety of teaching 
methods (mean: 3.58) which was allotted a perceived time which was 
between "little or none" and "some" (mean: 1.93), in their most recent 


off-campus university course. Working in groups ranked thee ain 
preference (mean: 3.40). Respondents preferred working individually 


on issues and problems, which teachers initiated or organized, to 
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be allotted time ranging between "moderate" and "quite a bit". This 
activity ranked fifth in perceptions and fifth in prererence on the 


five-point rating scale. 


Results from Further Analyses 

Respondents were grouped on the bases of age (20-35 years, 36-45 
years, 46-65 years); years of teaching experience (1-5 years, 6-15 years, 
and 16 years and over); grade levels taught most often (elementary and 
secondary); completed years of teacher education (1-2 years, 3 years and 
4 years or more); sex; major area of teaching concentration (social 
studies, language arts, and unspecified); number of off-campus 
University courses taken (1 or 2, 3 or 4, 5 or more); Pope of off-campus 
university courses taken (educational administration, educational 
foundations, educational psychology, educational curriculum and 
instruction and arts), and type of most recent school district-sponsored 
in-service activity (language arts, social studies, special education 
and unspecified) in order to determine the effect of respondents' 
personal characteristics upon their perceptions and preferences. One- 
way analysis of variance yielded a significan. difference among two 
pairs of means. The Scheffe procedure indicated that the difference 
existed between respondents who were in the age group category, on 
Item 46 (ideal). No other significant differences were evident. 

Findings. The major findings of this aspect of the study were 
that respondents, when grouped on the bases of sex, completed years of 
teacher education, grade levels taught most often, major area of 
teaching concentration, type and number of off-campus courses taken, 


type of school district-sponsored in-service activity and experience, 
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agreed in perceptions pertaining to the time allotted to the various 
instructional activities utilized in off-campus university courses. With 
regard to their preferences concerning time allotted to the various 
instructional activities employed in off-campus university courses, 

there were significant differences only with the age group category. 

Comparison based on age of respondent. The significant difference 
which was evident within this social category existed among respondents 
within the three age groups. The 46 to 65 year olds (mean: 3.31) 
dittered sei eniticanelysrrom the 20% toss5nyear olds: (mean:) 2.50). 
oimilarivee the 46 toi6> yearrolds difttered steniricantly from the: 36 to 
45 year olds (mean: 2.55). This difference concerned the ideal or 
preferred itimenallotteds to field trips Citem46) 7 )Wathin this) social 
category, the 46 to 65 year olds rated this variable as falling between 
"moderate" and "quite a bit" in terms of preferred time allotment, 
while the preferences of the other two age groups fell between ''some" 
and “moderate'’ on the five-point ratine scale. 

Discussion of further analyses. As may be inferred from the 
result of further analysis, respondents in all social categories 
excluding those grouped on the basis of age, were of one accord in their 
preferences (ideals) or what ought to be, with regard to time allotted 
to instructional activities in off-campus university courses. The 
indications were that while the 46 to 65 year olds displayed preference 
which fell between "moderate" and "quite a bit'' in terms of time 
allotted to field trips; the 20 to 35 year olds as well as the 36 to 45 
year olds preferred some time to be allotted to this activity. With 
regard to the perceptions of the sample concerning time allotted to 


instructional activities, there was no dissenting group. 


ire eases wane eae peat» ‘mk ent one 


ammebsaw eve Vote ears oT 


ea kita - iis ber tohie eaerit . gate Tao) — 
«argues ites eugene 3%) ab bayoleyame ausaoal 
vingelon query «pa ene jets vio <n VRes 3%0 onttinaie a f 
uook Lhgke oa Sgsphogees. 22 24% na pened gout eae 7 
| vripeten Leto 33 atduiva tqnbrun eave 


( Pr . 
ss otf <myatge oye words od? 6 : 


—~ ". 
ont 


ai 


vy 


# ? 
Wnsdwigrs? gram Sogahee 


739m, | 2ib20 toey coe 
® 


, wy FL am a * aa? Ss tycnottiagte & 


( , nay abla t 
, unt eezan ape tree! Beret, 2b20 the gO-a2 OF ois gel ae 
Lo yond seumtiesr hb 2. ¢ et > mee) ahia beast cH 
iy Eni f (Hi hts) Belz? Bl ~ hojtckls ay Peet 
& ¢ .* ” ‘ 
. ; _ — ry —Se6 7 
aeeatod cena) 4h. 23 doipy Bip? bere ys meaty £2 92 Ub ons eingsdeo 
= a 
iter Id arta vt “2et w ettep™ ban “agwreboe 
a vs 
sured Link aque. <ae aera Mis) to soureTsiesg oft a bie 
ofpan artver Jet _-suit ode ao “eogetebem bee 
ris ra aco) Ga bt ‘aA - ej ¥ i! ts =% of: ¢ 4 ao » sateen red _ 
on hroustas. LE¥sow (f5 act aerettnqe4ss ,eleviees tats Tut to 


a 
- a 
wees at brospe wid) do atae (ape Tn rtsau 4. cy wage meod § 


a 
bepialia comida of ovegper date .ye os) ddouo serv TO (rdembty as shan 
ii weeds > eORpyerkan tegee eto as yottivitoe Ft ok Foss wi 
_ — 
¥oud3e 187 ‘aia Lae bt bid “awe 28 ut a) qtt alidw taht stew anit 
Gwis! Jo egret mh ate afta" -n0 a 


aed ond oe a 


re oll ae cuit ue tp ea “Tae. 
% F - it 
or > , 7 bal ae 7 m 
vi a 3 “ite be » & rues ; es ra 
: : - ves : : : 
- ' bey Piag 4s BY - j . 


7 w. 
7 


107 


Perhaps this is an opportune time to state that interviews with 
respondents revealed that the time allotted to off-campus courses was 
an issue. Interviewees felt that they needed more time to interact 
with university professors. Respondents within the 20 to 35 years age 


group, who were interviewed, also expressed a desire for more time to be 


devoted to off-campus university courses -- two or three evenings per 
week -- to enable them to cover course materials in depth as do students 
on the main campus. The allotment of more time to off-campus university 


courses would, in the view of these respondents, permit teachers outside 
the corporate limits of Edmonton to cover more than one course per 
semester. 

Other interviewees felt that experienced teachers who participate 
in off-campus university courses ought to have scheduled time to visit 
the university campus in order to consult with professors, and to 
utilize the resource materials available in the library. Further 


= 


analyses of the data led to the conclusion that respondents felt that 
there exists a need for restructuring the time allocated to the 
instructional activities which are utilized in off-campus university 
courses. The findings of this study give support to two studies 
reviewed in Chapter 2 of this dissertation. The studies precisely 


stated that teachers display preference for an allotment of more time 


to the instructional activities utilized in in-service education 


programs. 


III. EXPERIENCED TEACHERS' PERCEPTIONS AND PREFERENCES CONCERNING 
PARTICIPATION IN ORGANIZING OFF-CAMPUS 
UNIVERSITY COURSES 


This section of the chapter presents the findings which relate 
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to experienced teachers' perceptions and preferences pertaining to their 
participation in organizing off-campus university courses, It is 
concerned with sub-problem 5 which was formulated in Chapter 1 of this 
dissertation. In order to obtain information to answer the question 
posed in sub-problem 5, five variables were identified, and experienced 
teachers were asked to rate them according to their perceptions and 
preferences. The variables included: defining the goals, setting the 
objectives, determining the course content, determining the mode of 
delivery, and evaluating the course. 

Sub-problem 5: What are the perceptions and preferences of 
experienced teachers as regards their participation 
in organizing off-campus university courses? 

Findings. Experienced teachers’ perceptions and preferences with 
regard to being involved in organizing off-campus university courses are 
briefly expressed in Table 5.4. The table reveals that evaluating the 
course (Item 62) received the highest rating (mean: 2.14). Next in 
rating was setting the objectives (Item 59) (mean: 1.75). Ranking 
third were defining the goals (Item 58) and determining the mode of 
delivery (Item 60) with a mean rating of 1.70, and ranking fifth was 
Item 61, determining the course content (mean: 1.69). 

In indicating their preferences this group of teachers assigned 
a Meany Gating ot) 3251) to,evaluatinge thercourse.,( Setting the objectives 
received a mean rating of 3.40. Setting the goals, determining the 
course content and determining the mode of delivery each received a mean 
Otge. 30 

The t-test results revealed the existence of a discrepancy 


between the real and ideal -- preferences and perceptions -- in all 


instances (Table 5,4). 
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Table 15.4 


Respondents' Perceptions and Preferences Concerning Participation 
in Organizing Off-campus University Courses 
(N = 92) 


Ratings of Responses 


Real Ideal 

Dependent Item Std, Sid. 
Variables Number Mean Dev. Mean Dev. 
Defining the 1 1 

goals. 58 1270 E00 S250 1,00 
Setting the 

objectives. 59 Val 1500 B40 ig) 
Determining 

the course il 

content. 60 1,69 Th OBE 330 1.04 
Determining 

the mode of l 

delivery. 61 1708 (ag OP S50 1.00 
Evaluating 

the course. 62 Peal We L305 Syeul E00 


denotes tied rank. 

Discussion. From the findings presented in Table 5.4 one may 
deduce that there is a discrepancy between what is and what ought to 
occur in relation to experienced teachers’ participation in organizing 
off-campus university courses. Judging from the data, teachers participated 
minimally in evaluating off-campus university courses. This variable, 
though first in rank, received a rating which ranged between "some" 
and "moderate". The variables for all other aspects of organizing the 
course received mean ratings which ranged between "little or none" and 
"Some" on the five-point rating scale, This is interpreted as having 


occurred rarely. Determining the course content was rated slightly 
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lower than the other variables which fell between "little or none" and 
"some", The magnitude of the ideal means seems to indicate that 
experienced teachers prefer participation ranging between "moderate" and 


"quite a bit" in organizing off-campus university courses. 


Results from Further Analyses 


Respondents were grouped on the bases of social categories based 
on the 9 independent variables for further analyses of the data. These 
were: sex, age (20-35 years, 36-45 years and 46-65 years); completed years 
of teacher education (1-2 years, 3 years, and 4 years or more); experience 
(1-5 years, 6-15 years, 16 years and over); grade levels taught most often 
(secondary and elementary); major area of teaching concentration (language 
arts, social studies, math-science and unspecified); type of off-campus 
courses taken (arts, educational administration, educational psychology, 
educational foundations, and educational curriculum and instruction) ; 
number of off-campus courses taken (1 or 2, 3 or 4, 5 or more); and most 
recent school district-sponsored in-service activity (language arts, social 
studies, special education and non-specified). 

Findings. Further analyses of the data revealed that respondents 
did not disagree on the ratings of the preferences. Disagreement which 
related to perceptions was among two groups of respondents -- sex and age -- 
and was associated with Items 58, 59 and 61. Table 5.5 exhibits the data. 

Comparison based on age of respondents. One-way analysis of 
variance indicated significant differences among pairs of means on Items 
58 and 61. The Scheffé procedure located the differences on Item 58 to 
exist between respondents who fell within the age group of 20 to 35 who 
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Tablegoi 


Relationship Between Respondents! Characteristics and Perceptions 
and Preferences Concerning Organizing Off-Campus 
University Courses 


(N = 92) 
Ratings of Perceptions 
and Preferences 
Real 
Independent Item enecale 
Variable Number Group N Mean Dev. 
Age 58 20-35 o2 ern 1 0.56 
36-45 32 2500 Looe 
46-65 16 He TFS) 0.96 
61 20-35 SPs 1.41 O71 
36-45 33 ZOO Le 
46-65 16 Sige Osol 
Sex 58 Male 20 IES SS oI 0.48 
Female 65 1.85] O.13 
Male 2] 1.48, 1 0.60 
Female 64 AG Se) 0590 
Experience No significant differences among the three groups 
Grade Levels 
Taught Most No significant differences among elementary and 
Orcen secondary teachers 
Major Area of 
Teaching Con- 
centration No significant differences among the four groups 
Completed Years 
of Teacher 
Education No significant differences among the three groups 
Most Recent 
schoolgDistrice— 
Sponsored In- 
Service No significant differences among the four groups 
Most Recent Off- 
Campus Course No significant differences among the five groups 
Type of Most 
Recent Off-Campus 
Course No significant differences among the five groups 


peaaare bracket (J) denotes significantly different pairs of means. 
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1.44) and respondents within the 36 to 45 years age group who rated 
defining the goals as "some" (mean: 2.00) (Table 5.5). 
The significant differences, with regard to Item 61, existed 
between the 36 to 45 years age group (mean: 2.00), and the 20 to 35 years 
age group (mean: 1.44), Respondents who were in the former age group were 
also significantly different from those who were in the 46 to 65 years 
age group (mean: 1.56). The mean ratings of both the 20 to 35 years age 
group and the 46 to 65 years age group fell between the "little or none" 
and the "some" response categories on the five-point rating scale. The 36 to 
45 years age group assigned a mean rating which was equivalent to "some", to the 


variable, determining the mode of delivery. 


Comparison based on sex of respondents. Results from "t-tests" 
revealed significant differences between male and female respondents on 
Items 58 and 59. Male respondents allotted a mean rating of 1.33, which 


"some" on the five-point rating scale, 


ranged between "little or none" and 
to Item 58. Female respondents assigned a mean rating of 1.85 to this 
variable -- defining the goals. The mean ratings assigned the variable 

by both groups of respondents fell between "little or none" and "some" on 
the five-point rating scale (Table 5.5). 

With regard to Item 59 -- setting the objectives -- male 
respondents perceived it as ranging between "little or none" and "some" by 
attributing it a mean rating of 1.45. Similarly, female respondents 
perceived this variable to range between "little or none" and "some" and 
thus attributed it a mean rating of 1.90. Table 5.5 summarizes the data. 


Discussion of results of further analyses, With regard to the 


ideal ratings of the participation variables, it may be inferred from 


Jz 


1 re ee we | he eee: 
vaaia Ada te ame te setoal a 
in sativa 8 ale: 


cet gg eh A Seuss aah Saget 0st RC: 


Pe 
“taay ¢ <2 a5 hid A WR Gee semis my? sasrshth b orate 


jun Wahege de <: Cf gt aba Te epnstey anair oat {tae 4- 2 sor: i 
: Dae 


foe to wi rtatt” sus ontensX( rei wihsyg Ose ease t2 63 " 03. bi cm 


af act. ele Gia * inca ei is op weal To@eten avaogag? Houma! ia Dow 


yon” of dealayhipe ena) dotity met! Sid a tomty Ravn eR “e © 
yuey la Te when wuts qubelmresab ai 


>> af | 
‘giesi-t" mogt ro leet. engl SO res bo boned meetrpqme t= | 
; > 


Av etishinoder ofmti) bon tid byodted cosnemeT 2th anpsligegtea bere 


ites ChE 20 gokeay ioe o bartolie 4 tnabougees ofa ee baw 82) an JT 
: . 


ple qubiéa Jglen( OF ah "ouke” che “seon go oloshl” pesesed bay 
- )) 
ela? Of <A,J a (Pt rita & Genglees ainxvtanqaey siaant se. 


Sidedsey 2s) S4R4ie GAR Tar tee seit slang ens guicitsh — 


ate 


no “aes” hee “appa ae aloo lil. ceuetel Jit ajimbhwogesy to equagg ate 


gine —- arvbhtowtptin ude) gets>e --= @? mact ov Drege Aah 
ea 

| er 

sieierogen ateetet vluateeee ch... to pitas fests Bh 


AS = i sy el 
ae jam “oren ww @btasl’ asiwet eg ow wy whit? ‘bay. 
Y 


: 
k's 


a 


gl “wate” fom “ors, wo ents 2 seein”! cobra en it hevieoeg eda bin — 


sieht 


SP - - : 


ANE a fh ainet aa le eatin ae + ee. 


- Sat 4) 


‘be ~~ 7 


jf... oteat) oleae geicay Jalog- 4 sat 
\ 


7] 


2 


a 


vans a ee. 


irs 


further analyses of the data that there were no disagreements among 
respondents on the bases of sex, grade levels taught most often, 
experience, completed years of teacher education, number and type of off- 
campus university courses taken, age, recent school district in-service 
participation, and major area of teaching concentration. Where 
significant differences were obvious, they occurred among the three age 
groups and on the basis of sex with regard to only three real means. In 
no instance did these significant differences exceed the .6 level on the 
five-point rating scale. 

From analyzing the data further, it may also be inferred that 
experienced teachers, regardless of their personal situation, level of 
participation and experience in in-service education, held similar 
perceptions and preferences concerning their participation in organizing 
off-campus university courses. For instance, of a possible 180 pairs of 
means compared for perceptions, and 180 pairs of means compared for 
preferences, tollowing a significant F Ratio or t-test, only > pairs 
which related to perceptions were significantly different. Expressed 
differently, 175 of 180 pairs of means were not significantly different. 
Thus, it may be asserted that there was a high degree of consensus 
among respondents concerning their perceptions and preferences with regard 
to participation in organizing off-campus university courses, 

IV. PERCEIVED EFFECTIVENESS OF OFF-CAMPUS COURSES IN IMPROVING 
EXPERIENCED TEACHERS' JOB PERFORMANCE 

This section of the chapter reports the findings connected with 
experienced teachers! perceptions with regard to the effectiveness of 
their most recent off-campus university course in assisting them to 


meet specific objectives within their schools or classrooms. 
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Table 5.6 


Respondents’ Perceptions of the Effectiveness of Off-campus University Courses 
in Assisting Experienced Teachers Mect Specified Objectives 


SSSSsSsSsSsSsSSSsS9a9s$amamaSmSSSSS 


Percentage Distribution for Each 
Response Category (N = 92) 


Independent Item Standard 
Variable Number 1 2 3 4 5 xl Mean Deviation Rank 


Identifying problems 
associated with the 
acquisition of know 
ledge in subject or 


content areas. 17 13.0 Wea ADS) PBZ! EVA) 740 3.07 1.24 2 


Acquiring new knowledge 
in your subject or 
content areas for use 


in the classroon. 18 120M SiS LOss2 1. 722.8 ses 3.28 1.40 a 


Identifying problems 

associated with 

adapting to work within 

your school systen. 19 Peas PRG? Ae PAVIA Gaby SIRE! 2.58 1.28 11 


Adapting better to 
work within your 


school systen. 20 Ayo h SIE PEI Oa} Ga Pag 2.42 1.21 12 


Identifying problems 

associated with 

interpersonal 

competence. Jat 247 PALS ehDS7 BSS GG GY? 2.60 Le25 10 


Demonstrating Inter- 
personal competence. 22 18.5 Wee va7/a7e ase) GS ele 2.62 1.20 9 


Identifying problems 
associated with the 


integration of theory ; 2 
with practice. 23 D4) 196 S55) 2359) 43 2.2 2.84 1.11 5 


Integrating theory with 


practice in the 2 
classroon. 24 196) 2762592258) W855 655) 2.2 2.84 Pouy 5 


Identifying problems 
associated with 
implementing program 


changes within your 
school. 25 Ve) Pigs PSO La Blogs} 4G 2 2.33 alee bil ae) 


Implementing program 


changes within your 
school. 26 O3iei Sons aot Age) Slab a4 2.02 1.05 14 


Identifying pro- 
blems associated 
with utilizing a 


variety of teaching 
techniques. 27 ots BA) ABE) Boo) Ee Zoe 2.70 1.23 8 


Utilizing a variety of 


teaching techniques 
within your classroom. 28 Pay Pla? Shot) We Sati Pa 3.01 ake dat 3 


Identifying problems 
associated with dealing 
with individual 


differences among ° 
students. 29 19.6 Nets valor Bes.b) absa) 75524 2.84 q535 5 


Dealing with individual 


differences among 
students. 30 20.7 slic?) alefats Paboy 7.6 Pag Pet! aces 7 


De 
ee ee 


1 Numerals may be interpreted as follows: 5 Very Effective; 4 Effective; 3 Moderately Effective; 
2 Somewhat Effective; 1 Not Effective; X Cannot Answer. 
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Fourteen objectives were identified, and the questionnaire, which was 
designed from Figure 2.5 (pp. 36-37) of this dissertation, used to collect 
the data. Respondents were asked to rate each objective on a five-point 
Likert-type rating scale. Five was the highest rating, and one was the 
lowest. Two objectives were associated with each of 7 variables which 
comprised knowledge, adaptation, interpersonal competence, application, 
change implementation, versatility and dealing with individual differences 
among students. While one objective required teacher-participants to 
identify problems associated with the development of certain competencies 
related to each of the 7 variables, the other objective required 
teacher-participants to demonstrate skills related to each of the 7 
variables as a result of their participation in off-campus university 
courses. Respondents' ratings of the effectiveness of each objective 
fulfils the requirements of sub-problem 6, which was formulated in 
Chapter 1 of this dissertation, and with which this section of the chapter 
is concerned. 
Sub-problem 6: How effective are off-campus university 

courses in contributing to improving the 

performance of experienced teachers on 

the job? 

Findings. Respondents’ perceptions of the effectiveness of off- 
campus university courses in assisting them to meet specified objectives 
within their schools or classrooms are briefly expressed in Table 5.6. 

On a five-point rating scale, respondents assigned ratings to the 

14 objectives specified above. The mean ratings and the rankings 

of these objectives are arranged in descending order: knowledge (means: 
3.28 and 3.07); utilizing a variety of teaching techniques (mean: 3.01); 


identifying problems associated with individual differences (mean: 2.84); 


identifying problems associated with the integration of theory with 
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practice (mean: 2.84); dealing with individual differences among students 
(mean: 2.71); identifying problems associated with using a variety of 
techniques (mean: 2.70); integrating theory with practice (mean: 2.63); 
interpersonal competence (means: 2.62 and 2.60); adaptation (means: 2.58 
and 2.42); and change implementation (mean: 2.33 and 2.02), Eleven mean 
ratings were between "somewhat effective" and "moderately effective" on 
the rating scale. The first 3 ranking objectives fell between 
“moderately effective" and "quite effective". 

Discussion. On the rating scale, the mean ratings of the 
effectiveness of off-campus university courses in assisting teachers to 
meet set objectives were arranged in 3 clusters. The objective 
which was associated with the acquisition of new knowledge in subject or 
content areas was rated as being between "moderately effective" and 
"quite effective" but was inclined toward the mid-point between the two 
response categories. This objective, by virtue of its position, on the 
five-point rating scale, was in isolation from the others as is illustrated 
in Table 5.7. A cursory look at the table reveals that this objective was 
similar in rank to its corresponding goal. However, the rating assigned 
this objective was indeed lower than that assigned the goal. One cluster 
included the objective which was connected with identifying problems 
associated with the acquisition of knowledge and utilizing a variety of 
techniques. Both objectives fell between "moderately effective" and 
"quite effective" on the five-point rating scale but were closer to the 
"moderately effective" end of the scale. 

The second cluster consisted of the 2 objectives associated with 
adaptation, the two objectives associated with interpersonal competence, 


the two objectives associated with application, the objective associated 
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with identifying problems associated with utilizing a variety of 
teaching techniques, and the 2 objectives associated with dealing 

with individual differences among students. This third cluster of 
objectives, fell between "somewhat effective" and "moderately effective", 
but was inclined toward the "moderately effective" end of the rating 
scale. The adaptation and knowledge objectives in this cluster were 
similar in their position on the rating scale when compared with the 
corresponding goals (Table 5.7), but the converse was true for the 
objectives associated with interpersonal competence, application, 
versatility, and dealing with individual differences which fell in this 
cluster, as their corresponding goals received higher ratings. Within 
this cluster three objectives tied in rank (Items 23, 24 and 29). 

The fourth cluster included only the 2 variables associated 
with change implementation. These objectives fell between "somewhat 
effective" and "moderately effective", but were closer to the "somewhat 
effective'' end of the scale. The corresponding goals to these 
objectives were closer to the "moderately effective" response category 
on the scale. 

From the data presented in Table 5.7, it may be inferred that 
off-campus university courses are "moderately effective" in assisting 
experienced teachers to meet 10 of the 14 objectives of in-service 
education. While such courses are perceived to assist experienced 
teachers to meet the knowledge objectives most, they are least effective 
in assisting this group of teachers to meet the objectives which are 
associated with adaptation and change implementation. However, respondents 
in the present study indicated that adaptation and change implementation, 


though important, were not high ranking preferences or ideals. 


Based on the input of off-campus university courses with regard 


a Lie 
ee os 


geht poyne avetroshde f 4 welt Ben em 
+9 <waula pavers ',etnetuse. avores sada me 


antasetien ela mateo Aire Taybvant?s sadeume’’ ee) a 
Wirer 2a tenkgh “ewtsses ts gio teretam” «ite reuse 
yas” Teds Slage (id) me nay enwt dn sghalenr® be ee es 


1 G 
ott new bevodtetb wkd Sebe grille! 0) ao, me Reog: ‘tind? R ne Ze 


#3 403 abs? gap nateuers ST oud 4 ec oldat) olsog, anit 
- 
Re ee i ee wat avew SR ID LAAGAE - BOTS oett 


Fy: ealtanl x c-wivih Jeohkedeor crew gab lead bis voto 
‘gate f' wn J3 i) Yen BF Wie? C1407 J io qe@etsos ‘xaeis aa ae. 


Ue tae oo ES as hi oF ' bis witastdo ots one 4 


os - 


batt uvaes aoldalgne * j ¥lad beduloe? véaegela Drawer edt? 2 


: Rp ; 
deyauga”’ shepsod FPet! option pcm a8 é . hat ‘sinoaeleat care Ait Ww 
sud, Woon» elemegahon™ ben “qvbdgetas 
os <? 
weet 4 -leay wr ee hl i siave of2 30 a9 “wy 


“4000 wie y /hvegsetta yico ‘ube gt ag bre pat Stsw vows i 


: -atsae pm 


jury Seu her adeurel dé eie® Sittee- at tite *so3q estab 3 eat | _ 


abyery F ‘wetaa % xidlhatad mn th m 1u00 ettewevda 2 eugpea. 
‘ 1 a? 


+s ssiviws-n ie Give #f a> So Ol seme e creaeass neo 


: 


} . SF 


“eae, veiw Gales oF Gaysaotgn orn poeraos Howe 
od 
Osan SVieGIi® Jom! -gya _ 7607 BSD oeido of 


a 
ve ener. edd combetin ait Jaa OT wren ew tom 
ree : sar - 
ote rremwon lau IAPR TGS Wate > © 


sla) 


to assisting teachers to deal effectively with individual differences 
among their students, one may infer that they are in effect optimizing 
their goals. A comparison of goals with met objectives substantiates 

this statement. With regard to the objectives associated with inter- 
personal competence, it would appear that off-campus university courses 
are slightly below par when perceived goals (what is occurring) are 
compared with met objectives, or the skills which teachers have actually 
acquired, as a result of their participation in this context of in-service 


education. 


Results from Further Analyses 


Further analyses were undertaken in order to determine whether 
respondents differed in their perceptions when grouped according to 
social categories. For these analyses, respondents were grouped on the 
bases of age (20-35 years, 36-45 years and 46-65 years); experience (1-5 
years, 6-15 years, 16 years and over); completed years of teacher 
education (1-2 years, 3 years and 4 years or more); grade levels taught 
most often (elementary and secondary); major area of teaching 
concentration (social studies, language arts, math-science, and 
unspecified); number of off-campus courses taken (1 or 2, 3 or 4, 5 or 
more); type of off-campus courses taken (educational administration, 
educational foundations, educational curriculum and instruction, 
educational psychology and arts); and type of most recent school district- 
sponsored in-service activity (language arts, social studies, special 
education and unspecified), In analyzing the data further, one-way 
analysis of variance was resorted to when more than one pair of means 


were involved, and t-test was used to test for significant differences 
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Table 5.8 


Mean Ratings of Effectively Met Objectives as Perceived by 
Sub-groups of Respondents 


(N = 92) 
Ratings of Perceptions 
Independent Variable Item Number” Grou N Mean Standard Deviation 
Sex 19 Male 20 3.10), 22 
Female 60 2.41 NGG) 
25 Male 19 eee bala 
Female 61 Qala: OD 
Most Recent Off- 19 Ed. Admin. 15 Sys} 1.29 
campus Course HdieiGele 12 Pde yexs) A038 
Ed. Psy. 19 ALOIS) Legs} 
Arts 29 its3s} 0.97 
Ed. Fdns. 9 2.44 
24 Ed. Admin. 14 2.06 0.99 
Bde Gals 12 3h6 538) Te 
Ed. Psy. 20 3). E> 1.04 
Arts 31 Pe qalts) dhe Bil 
Ed. Fdns. 9 5 CB! 133 
25 Ed. Admin. 13 3.00 1.08 
Ride Gielits ine 2.99 0.93 
Ed. Psy. 26 2.40 1.14 
Arts 29 1.90 0.90 
Ed. Fdns. 9 Zell: 1.36 
27 Ed. Admin. 12 Deie> 0.87 
EdeaCals 12 3.3371 123 
Ed. Psy. 19 3.2 2, 
Arts 29 Qe: 1.10 
Ed. Fdns. 9 3.00 1.33 
28 EdvvAdmin, 12 1-834" 0.83 
Ed em Geille 22 Se) 1.14 
ele, THER up 2294 1.14 
Arts 28 Pa 7) iba} 
Ed. Fdns. 9 2.78 1.48 
29 Ed. Admin. 12 2.0 0.74 
Edis Cio. 12 30) 1.00 
Ed. Psy. 19 3.47. 1.39 
Arts 29 PY) SS 
Ed. Fdns. 9 2.00 1.59 
30 Ed. Admin. 2 1.6771 0.65 
Bde Cole 2 3.33] 0.89 
Ed. Psy. 19 Shy 82 ase 
Arts 29 PX Sd 27, 
Ed. Fdns. 9 2.56 MGE) 
Age No significant differences among the three 
groups 
Experience No significant differences among the three 
groups 
Completed Years of No significant differences among the three 
Teacher Education groups 
Major Area of Teaching No significant differences among the four 
Concentration groups 
Grade Levels Taught No significant differences between elementary 
Most Often and secondary teachers 
Number of Off-campus No significant differences among the three 
Courses Taken groups 
Type of Most Recent School No significant differences among the four 
district-Sponsored In-service groups 


NS ———————————————————————————— OO 


1 
Square bracket denotes significantly different pairs of means. 


2 denotes item number for variable on which groups significantly differed. 
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when only one pair of means was involved. 

Findings. The major findings of these additional analyses were 
that respondents grouped on the bases of age, experience, completed years 
of teacher education, grade levels taught most often, major area of 
teaching concentration, number of off-campus university courses taken, 
and most recent school district-sponsored in-service activity did not 
diftter significantly in their perceptions of the effectiveness of off-— 
Campus university courses in assisting experienced teachers to meet the 
objectives associated with knowledge, adaptation, interpersonal 
competence, change implementation, application, versatility, and dealing 
with individual differences among students. 

The significant differences, in perceptions, among respondents 
based on sex pertained to Items 19 and 25, Those based on most recent 
OLr—campus course taken, related to Items 19> 24,5" 255 927; 297and 30. The 
findings are summarized in Table 5.8. 

Comparison based on sex of respondents. As is illustrated in 
Table 5.8, male and female respondents differed significantly concerning 
the effectiveness of off-campus university courses in assisting experienced 
teachers to meet the objectives which pertain to identifying problems 
associated with adapting to work within their school systems (Item 19). 
Male respondents assigned a mean rating of 3.10 to this variable, while 
female respondents assigned it a mean rating of 2.41. The mean rating 
for male respondents fell between "moderately effective" and "quite 
effective" and was more inclined toward the "moderately effective" 
response category on the rating scale. On the other hand, the mean 
rating of female respondents fell between the "somewhat effective" and the 


"moderately effective" response categories on the rating scale. 
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With regard to the second variable on which male and female respondents 
differed significantly -- identifying problems which are associated with 
program changes within your school -- a mean rating of 2.84 was assigned to 
this variable by male respondents. Female respondents ascribed a mean 
rating of 2.17 to this variable (Table 5.8). While the mean ratings fell 
between ''somewhat effective" and "moderately effective" on the five-point 
rating scale, the rating assigned the variable by female respondents was 
closer to the "somewhat effective" end of the rating scale, while the male 
respondents’ rating was close to the "moderately effective" end of the scale. 

Comparison based on type of off-campus courses. The data 
indicated that 2 of the 5 respondents groups -- educational 
administration, educational curriculum and instruction, educational 
psychology, educational foundations, and arts -- were significantly 
different in their perceptions of the effectiveness of off-campus 
university courses in assisting experienced teachers to meet the objective 
associated with identifying problems associated with adapting to work 
within their school system (Item 19). Respondents who had taken 
educational administration (mean: 3.33) were significantly different from 
respondents who had taken arts (mean: 1.83). The mean ratings for 
respondents who had taken educational administration fell between 
"moderately effective" and "quite effective" but was more inclinced towards 
"moderately effective''. The mean rating for arts respondents fell between 
"not effective’ and "somewhat effective" and was inclined toward the 
"Somewhat effective" end of the rating scale. The data are summarized 
in ‘Tablet .387% 

On Item 24 -- integrating theory with practice within the 


classroom -- there were three significantly different pairs of means. 
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Respondents who taken educational curriculum and instruction (mean: 3.33) 
differed significantly from arts respondents (mean: 2.19), Respondents 
who had taken educational psychology (mean: 3.15) differed significantly 
from arts respondents (mean: 2.19). The data also revealed that 
respondents who had taken educational curriculum and instruction 

differed significantly from respondents who had taken educational 
administration (mean: 2.06). While the mean ratings for arts and 
educational administration respondents were between the "somewhat 
effective" and the "moderately effective" response categories on the rating 
scale, both ratings were closer to "somewhat effective''. On the other 
hand, the mean ratings for educational psychology and educational 
curriculum and instruction fell between "moderately effective" and "quite 
effective", but were inclined toward the “moderately effective" end of the 
rating scale. Table 5.8 exhibits the data, 

With regard to Item 25 -- identifying problems associated with 
implementing program changes within your school -- there was one 
significantly different pair of means. Educational administration 
respondents (mean: 3,00) differed significantly from respondents who had 
taken arts (mean: 1.90) on the five-point rating scale. The mean rating 
assigned this variable by educational administration respondents was on 
the "moderately effective" end of the rating scale, The mean rating for 
arts respondents fell between "not effective" and "somewhat effective", 
but was inclined to the "somewhat effective" end of the rating scale 
(Tables. )ic 

Concerning Item 27 -- identifying advantages associated with 
utilizing a variety of teaching techniques -- there were two 


significantly different pairs of means. Educational curriculum and 
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instruction respondents (mean: 3.33) differed significantly from 
respondents who had taken arts (mean: 2.17). Similarly, respondents who 
had taken educational psychology (mean: 3.21) differed significantly from 
respondents who had taken arts. The mean scores assigned to this 

variable by the educational curriculum and instruction, and the educational 
psychology respondents fell between "moderately effective" and "quite 
effective’. Both mean scores were closer to "moderately effective". Arts 
respondents’ mean score fell between "somewhat effective" and "moderately 
effective", but was closer to the "somewhat effective" response category 
on the five-point rating scale (Table 5.8). 

With regard to Item 28 -- utilizing a variety of teaching 
techniques within your classroom -- one pair of means was significantly 
different. Educational administration respondents (mean: 1.83) differed 
significantly from respondents who had taken educational curriculum and 
instruction (mean: 3.25). The mean assigned this variable by the 
educational administration respondents fell between "not effective" and 
"somewhat effective", but was closer to the "somewhat effective" end of 
the rating scale, the mean rating for the educational curriculum and 
instruction respondents was between "moderately effective" and "quite 
effective", but was closer to the "moderately effective" response category 
on the rating scale (Table 5.8). 

Two pairs of means were Siloniticantly different on Item 29) —— 
identifying problems associated with dealing with individual differences 
among students. Educational curriculum and instruction respondents 
differed significantly from educational administration respondents, and 
educational psychology respondents differed significantly from educational 


administration respondents. A mean rating of 3.58 was assigned this 
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variable by education curriculum and instruction respondents. This rating 
fell between ''moderately effective" and "quite effective", but was 

eloser to “quite effective’ om the rating scale. A mean rating of 3.47 
was ascribed to this variable by the educational psychology respondents. 
This rating fell between "quite effective" and "moderately effective", but 
was inclined towards the "quite effective" response category. For 
educational administration respondents, their mean rating of 2.00 assigned 
to Item 29 was at the "somewhat effective" end of the continuum. The data 
are exhibited in Table 5.8, 

On Item 30 there were two significant pairs of means. One pair 
included educational administration (mean: 1.67) and educational 
psychology (mean: 3.32), and the other pair included educational 
aqdministratvon, and educational curriculum and instruction (mean: 3.03). 
The mean ratings assigned this variable -- dealing with individual 
differences among students -- by educational pscyhology and educational 
curriculum and instruction respondents was between 'moderately effective" 
and "quite effective", but was closer the "moderately effective" end of 
the rating scale, while the mean score ascribed this variable by educational 
administration respondents fell between "not effective" and ''somewhat 
effective" but was inclined toward "somewhat effective''. A summary of 
the data appears in lable >. 6, 

Discussion of results from further analyses. The inference which 
may be drawn from the data presented as a result of further analyses is 
that respondents were of one accord concerning the perceived effectiveness 
of off-campus university courses in assisting experienced teachers to meet 
the 14 objectives specified in Figure 2.5 of this dissertation. When 


grouped on the bases of age, grade levels taught most often, major area 


eae > a ee wai 


e 


2. % sees cs Goa A Raa eaitaw a2 ec 
Leneebs siblousges Seatickigie of5 +4 eidelree al 
bor” ic “eeizinrhe »ttag ' poowed. 
ini es eaiess “evisva> ts ‘p” alg etree bao ae 

4, ; itstnc > oes Vials . oi oeancenses Pa ies iegekseaale 

ard  capalti wi > hot “ovate? ts ontvepme’ od? Ja adv 2S. moa rf 


We 


iz st € oe fdsT nx best? i “2 
_ = rm 


pe Sneoh) im owl me oveds OF meat aG - 
- 


i Vir -Tieey ta 1 AGI GH’ bototu |! ~itodtasubs: ain 


teak 
ae wh 7 eC 16 s ° at 1 Gtr) eantetan un > 
24 Slee 200 Seat eae ee ea: tsesvhe bn nobseabee cml 


at 


eee!) Ty ie si - givlal? ting borg tesa LgabtsT, suRse ae — 


7 


.. 
: 
basal b vyalrede@s tac gitetySe gf =—- etoabis2 ganes sronated Leh 
: 7 _ sd oailll 
- 7 
' Thee isreyua'' naceed neat oobtaes tank bom gules 


a 
* t b +7 vi I4 han , i9eg5t aB A ia e avis 2stis asiup”. $ 1. 

os - 
: aves uy 4 ‘ 0m off2 “Liriw Sipe. tana et, 


2° fay “a0 Jogtse Hc’) 780" fice ereshacgess nohperd ie 


; : ‘ 7 eM 
gebr sy ivi Le <eeve ’ prtowee Sewtionl awe 'dud’, 
a —. 
= * 7 
of.€ sidet ct aTesay 
oe _ 
at wT let ofl a= egptuaeyys s a esivs uo to anteguonl 


a 
F4 ohne aaa Seyret) 40 34a? 4 2b ee Se Oa 3 a i 


= 


ce cara @ VE he a bass bs = . _ Son, 
eure habe ’ 4% _ ner ieee sb) =o wemw aime 


Be Tk ie sabres: teres 


126 


of teaching concentration, completed years of teacher education, 
experience, number of off-campus courses taken, and most recent school 
district-sponsored in-service activity. Differences which were observed 
were negligible, and although statistically significant, they served to 
support a conclusion that respondents felt that off-campus university 
courses were moderately effective in assisting them to meet the 14 
objectives outlined’ in Figure) 2.5 of this dissertation, 

The significant differences among respondents when grouped on the 
basis of sex imply that male respondents were of the opinion that off- 
campus university courses were "moderately effective'' in assisting them to 
deal with problems associated with adaptation to work within their school 
systems, while female respondents felt that off-campus courses were only 
"somewhat effective" in assisting them. It seems that male respondents 
felt more positively that this context of in-service education was 
"somewhat effective" in assisting them to implement program changes 
within their schools, and female respondents appeared hesitant to 
attribute a "somewhat effective" rating to off-campus university courses, 
on this variable. 

Respondents who had taken curriculum and instruction were quite 
positive in asserting that off-campus university courses were "moderately 
effective" in assisting them to meet objectives associated with the 
integration of theory with practice (application); identifying advantages 
associated with utilizing a variety of teaching techniques (versatility) ; 
and dealing with individual differences among students, 

Educational administration respondents felt that off-campus 
university courses assisted them moderately in identifying problems 


associated with adaptation to work, and in implementing program changes 
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within their schools. They appeared to view off-campus university courses 
as "'somewhat effective" at their best in assisting them, as experienced 
teachers, to utilize a variety of teaching techniques, to integrate 

theory with practice within the classroom, and to deal with individual 
differences among students. Perhaps off-campus university courses focus 
more on adaptation and on the implementation of program changes for this 
group of respondents, but it is well worth focusing more on the 
integration of theory with practice, and on dealing with individual 
differences among students as well, since educational administrators must 
be practical in their dealing with individuals within their schools. 
Educational psychology respondents were of the opinion that off-campus 
university courses were "moderately effective" in assisting them to meet the 
objectives which are associated with utilizing a variety of teaching 
techniques, identify problems associated with dealing with individual 
differences among students, and in dealing with individual differences. 

It appears as though arts respondents did not perceive off-campus 
university courses to be effective in assisting them to meet the 14 
objectives moderately. This inference is drawn from examining the mean 
scores. 

Further analyses of the data revealed that there were few 
significant differences among respondents, in their perceptions, 
concerning met objectives, when grouped on the bases of social categories, 
Of a total of 504 pairs of means compared through F Ratio and t-tests, at 
most, 12 pairs were significantly different. Viewed in another way, 492 
of 504 means were not significantly different, This finding, therefore, 
serves to support a conclusion that experienced teachers were, on the 


whole, of similar perceptions concerning the effectiveness of off-campus 
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university courses in assisting them to meet the 14 objectives 


speciiied in Figure 2.5 of this’ dissertation. 


Interviews 


During interviews with respondents selected from the five areas, 
namely, "Centre One", Centre Two", Centre Three", Centre Four" and 
"Centre Five" -- the 10 interviewees stated that experienced teachers 
clamoured for off-campus university courses which will help them to meet 
objectives which are associated with dealing with individual differences 
among students; versatility -- utilizing a variety of teaching techniques 
within their classrooms; and with application -- relating theory to 
practice, Certain comments made on questionnaires support the 
observations of these interviewees. One administrator wrote: 

There. is Coo much theory and too little nitty erirtty [sic] 

help received in the every day world of work. 

(Respondent #20). 

The respondent who made the above observation further commented that due 
to lack of assistance from off-campus university courses to meet the 
objectives associated with application adequately, he failed to complete 
the requirements for a graduate diploma. 

Respondent #36 wrote: 

Generally speaking, off-campus courses should be more pratically- 

oriented. Teachers furthering their education need classes 

which are practical along with material that can be utilized in 
the classroom, 
Another respondent supported the foregoing comments in the following 
statement, 

Most of the "U of A" off-campus courses that I have taken seem 

to be too academic in nature. They are often limited in 

techniques, presentation methods, and application {sic] to the 


materials (texts and equipment) provided in the classroom, The 
content of off-campus courses that I have taken was not 
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particularly beneficial in regard to classroom work at the 
primary level (Respondent #86). 


Interviewees, despite the above comments, felt that off-campus 
university courses were assisting them to meet certain social and 
professional needs, For example, one interviewee stated that off-campus 
university courses enabled him to meet other teachers. Others asserted 
that they were helped to keep current with new theories and philosophies, 
and to discuss mutual problems with colleagues of similar interests. 

Discussion of interviews, Interviewees' comments imply that off- 
campus university courses are knowledge-centered, and are not oriented 
towards the practical. It may also be inferred from the comments that 
experienced teachers believe that in-service courses manned for them 
ought to be oriented toward the integration of theory and practice 
(application), and ought to provide them with assistance to use new 
materials and aids competently in the classroom (versatility). 
Interviewees, however, felt that off-campus university courses were 


assisting them to fulfil certain social and professional needs, 
SUMMARY 


In this chapter the findings which are connected with sub-problems 
3, 4, 5 and 6 were presented, and certain conclusions were drawn, This 
section of the chapter briefly summarizes the findings jointly with 
discussing the inferences which have been drawn, 

With regard to sub-problem 3 there was substantial evidence that 
discussing topics and issues, group work, and listening to lectures and 
watching demonstrations are perceived as instructional activities whieh 


help experienced teachers most to meet the objectives associated with 
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knowledge, adaptation, interpersonal competence, application, versatility, 
change implementation and dealing with individual differences among 
students. Field trips and other simulated activities were perceived to 
lend themselves least to meeting the objectives of in-service education. 

Pertaining to time allotted to instructional activities in off- 
campus university courses (sub-problem 4), there was evidence that 
experienced teachers’ preference was that more time be allotted to 
discussing topics and issues, to having an opportunity to try out a 
variety of teaching techniques, and to group work, This is opposed to 
their perceptions of current practice, whereby a great deal of time is 
devoted to listening to lectures and watching demonstrations and very 
little time is devoted to trying out a variety of teaching techniques. 
There was also evidence that respondents wanted time scheduled for 
visits to the main campus in order that they may utilize resource 
materials in the libraries and interact with professors. It was also 
established that experienced teachers wanted more time in class to allow 
them to cover course materials as do their counterparts on the main 
campus. In addition, they wished to have the opportunity to take more 
courses during the semester, 

With regard to sub-problem 5, there was evidence that the 
participation of experienced teachers in organizing off-campus university 
courses was negligible. The only aspect of the course where there were 
signs of their participation was in the area of course evaluation. 

From the data presented, it was deduced that experienced teachers wish to 
participate moderately in organizing off-campus university courses. 

Pertaining to sub-problem 6, respondents viewed off-campus 


university courses to be moderately effective in assisting them to meet 
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the knowledge objectives and the objective relating to utilizing a 
variety of teaching techniques within the classroom. The clustering of 

8 objectives more towards "moderately effective" than towards "somewhat 
effective", leads one to conclude that teachers perceive off-campus 
courses to be moderately effective in assisting them to meet these 
objectives. Off-campus university courses were perceived to be least 
effective in assisting experienced teachers to meet the objective 
associated with adapting better to work, and those associated with change 
implementation. Further analyses of the data indicated that all 
respondents agreed on the ratings of the knowledge and interpersonal 
competence objectives. One may therefore conclude that off-campus 
university courses are perceived to be making moderate contribution to the 


performance of experienced teachers on the job. 
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CHAPTER 6 


EXPERIENCED TEACHERS' PERCEPTIONS AND PREFERENCES 
CONCERNING SCHOOL DISTRICT-SPONSORED 
IN-SERVICE ACTIVITIES 

The present chapter reports findings on experienced teachers' 
perceptions and preferences with regard to instructional practice, which 
relate to school district-sponsored in-service activities, teacher 
participation in organizing in-service activities and the effectiveness 
of school district-sponsored in-service activities with regard to 
improving the performance of experienced teachers on the job. These 
findings are relevant to sub-problems 3, 4, 5 and 6 which were formulated 
an (‘Chapter 1. 

There are four parts to this chapter. The first presents the 
findings which pertain to experienced teachers' perceptions concerning 
the extent to which instructional activities lend themselves to meeting 
the objectives outlined in the conceptual framework (p. 34) of this 
dissertation. This pertains to sub-problem 3. 

The second part of this chapter relates to sub-problem 4. It is 
concerned with experienced teachers' perceptions and preferences with 
regard to time allotted to various instructional activities utilized in 
school district-sponsored in-service activities. 

Sub-problem 5 is the focus of the third part of this chapter. 
Hence, findings which relate to experienced teachers' perceptions and 
preferences with regard to participating in organizing school district- 
sponsored in-service activities are reported. 


The final part of this chapter highlights, findings which relate to 
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sub-problem 6. This sub-problem reports the findings pertaining to 
experienced teachers' perceptions of the effectiveness of school district- 
sponsored in-service activities in assisting them to meet the 14 in- 
service objectives. 

As outlined in Chapter 1, a major purpose of the study was to 
establish experienced teachers’ perceptions concerning the goals of in- 
service education and their preferences pertaining to the ideals of in- 
service education. An additional purpose was to identify experienced 
teachers’ perceptions and preferences with regard to instructional 
practice associated with school district-sponsored in-service activities; 
the perceptions and preferences of teacher-participants concerning 
participation in organizing school district-sponsored in-service 
activities; and to determine the effectiveness of school district- 
sponsored in-service activities in contributing to the performance of 
experienced teachers on the job. 

I. EXPERIENCED TEACHERS' PERCEPTIONS OF THE INSTRUCTIONAL 


ACTIVITIES UTILIZED IN SCHOOL DISTRICT- 
SPONSORED IN-SERVICE 


Sub-problem 3: To what extent do the instructional activities 
utilized in school district-sponsored in- 
service lend themselves to meeting the 
objectives of in-service education? 

Information for this sub-problem was obtained by inviting 
experienced teachers to rate 8 identified instructional activities, using 
a five-point Likert-type rating scale, The 8 instructional activities 
included: listening to lectures and watching demonstrations, discussing 
topics and issues, working in groups, having an opportunity to try out a 


variety of teaching methods, working individually on issues or problems 


initiated or organized by teacher participants, receiving instruction 
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through self-teaching, printed or audio-visual materials; field trips, 


and engaging in role playing or other simulated activities. Mean 


responses were calculated for each instructional activity and used as a 


guide for the rank ordering that is exhibited in Table 6.1. 
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Table 6,1 


Respondents!’ Perceptions of Effectiveness of 
School District-Sponsored In-Service 
Instructional Activities 


instructional 
Activity 


Listening to lectures and 
watching demonstrations. 


Discussing topics and 
issues. 


Working in groups. 


Having the opportunity to 
Gry OWETa Variety of 
teaching methods, 


Working individually on 
issues and problems 
initiated or organized by 
teacher-participants, 


Receiving instruction 
through self-teaching, 
printed or audio-visual 
materials. 


Field trips. 


-Engaging in role playing 


or other simulated 
activities. 


(N = 92) 
Ratings of Respondents’ 
Percepcions 

I Standard 
Mean Deviation Rank 
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mi = little or none; 2 = some, somewhat effective; 3 = moderate, 


moderately effective; 4 = great, quite a bit, quite effective; 
5 = very great, very effective, a great deal, 
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Findings. As is shown in Table 6.1, respondents assigned the 
highest mean rating of 3.23 to working in groups. The rating of this 
activity fell somewhere between the "moderate" and "great'' response 
categories on the rating scale, Other instructional activities which 
fell between "moderate" and "great'"' were: listening to lectures and 
watching demonstrations (mean: 3.22) which received second highest 
rating, and discussing topics and issues (mean: 3.12) which ranked third 
im .terms of hichest mean ratine. Ranking fourth, fifth, sixth, and 
seventh in descending order and falling between "some" and "moderate" on 
the five-point rating scale were: working individually on issues and 
problems initiated or organized by teacher-participants (mean: 2.69), 
receiving instruction through self-teaching, printed, or audiovisual 
materials (mean: 2.60); having an opportunity to try out a variety of 
teaching methods (mean: 2.53), and engaging in role playing or other 
simulated activities (mean: 2.41). The eighth ranking activity a faeid 
trips -- received a mean of 1.92. This fell between "little or none" 
and "some" on the five-point rating scale. 

Discussion. The perceived extent to which the 8 instructional 
activities utilized in school district-sponsored in-service activities 
meet the objectives of in-service education may be interpreted as the 
extent to which these activities are effective. From the data that are 
presented in Table 6.1, one may deduce that working in groups was perceived 
to be the most effective instructional activity. This was followed by 
listening to lectures and watching demonstrations, and discussing topics 


"oreat" on the 


and issues. These 3 activities fell between "moderate" and 
five-point rating scale, in terms of perceptions, All other activities 


fell between "some" and "moderate" on the same rating scale. 
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Field trips, and engaging in role playing or other simulated 
activities were perceived as activities which lent themselves least to 
meeting the in-service obqectives. This is somewhat disconcerting 
because the preferences for versatility, namely, trying out a variety of 
teaching methods, and application, which is to relate theory to practice, 
could be fostered through utilization of these activities. One is led to 
wonder whether these two activities were allotted too little time or 
whether they were used minimally. Interestingly enough, both activities 
were also perceived as least effective and lending themselves least to 


meeting off-campus course objectives (Chapter 5). 


Results of Further Analyses 


In order to obtain additional information pertaining to the 
extent to which instructional activities utilized in school district— 
sponsored in-service activities meet the objectives outlined in the 
conceptual framework of this dissertation, additional analyses of the 
data were performed. One-way analysis of variance was employed where 
more than two pairs of means were entailed and t-tests were used when 
there was only one pair of means to be tested. 

In order to facilitate further statistical analysis of the data, 
respondents were grouped into nine social categories. These were: sex; 
age (20-25 years, 36-45 years and 46-65 years); experience (1-5 years, 
6-15 years, and 16 years and over); completed years of teacher education 
(1-2 years, 3 years and 4 years or more); major area of teaching 
concentration (social studies, language arts, math-science and 
unspecified); grade levels taught most often (elementary and secondary) ; 


most recent school district in-service (language arts, social studies, 
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special education and unspecified); most recent off-campus university 
course (educational administration, educational curriculum and instruction, 
educational psychology, educational foundations, and arts); and number 

of off-campus courses taken (1 or 2, 3 or 4, 5 or more). 

Findings. The major findings which resulted from analysing the 
data further were that among respondent groups based on sex, experience, 
completed years of teacher education, number of off-campus courses 
taken, and grade levels taught most often, there were no significant 
differences. Groups among which significant differences existed, 
included those based on age, major area of teaching concentration, most 
recent off-campus course taken, and most recent school district- 
sponsored in-service. Table 6.2 displays the data. 

Comparison based on age of respondents. Within this social 
category respondents significantly differed on Items 33 and 38. On the 
former, the 20 to 35 year olds (mean: 2.90) differed significantly from 
the 36 to 45 year olds (mean: 3.64), and on the latter, the response of 
the 36 to 45 year olds (mean: 3.03) was significantly different from the 
responses of those within the 46 to 65 years age group (mean: 1.94) and 
from the 20 to 35 year olds (mean: 2.00). The mean rating ascribed 
working in groups (Item 33), by the 20 to 35 year olds fell between 
"some" and "moderate". The rating of the 36 to 45 year olds gave to this 
item was between "moderate" and "great" on the five-point rating scale 
(Table 6.2). 

Engaging in role playing and other simulated activities received 
a mean rating which was equivalent to "some" from the 20 to 35 year old 
respondents. The rating assigned this variable by the 36 to 45 year 


olds fell slightly above "moderate" though between the "moderate" and 
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"great'' response categories. The 46 to 65 year olds perceived this 
variable to fall between "little or none" and "some" on the five-point 
fatine scale. Table 6.2 exhibits the data. 

Comparison based on major area of teaching concentration. 
Respondents grouped on the basis of major area of teaching concentration 
significantly differed on Items 33 and 34. There were 3 significantly 
different pairs of means within this social category. Respondents who had 
majored in language arts (mean: 2.57) differed significantly from social 
studies majors (mean: 3.59), on Item 33. While language arts majors 
rated this instructional activity, working in groups, to be between "some" 
and "moderate", social studies majors rated it to fall between "moderate" 
and "great'' on the five-point rating scale (Table 6.2). Concerning Item 
34, language arts majors (mean: 2.12) differed significantly from social 
studies majors (mean: 3.15). Respondents who had not specified their 
major area of concentration (mean: 1.92) also significantly differed from 
social studies majors. The ratings of this instructional activity -- 
having an opportunity to try out a variety of teaching methods -- fell into 
three ranges. Language arts majors placed it within the range that falls 
between "some'' and "moderate". Social studies majors perceived it to 
fall between "moderate" and "great" and respondents who had not 
specified their major area of teaching concentration viewed this activity 
to fall between “little or none" and "some" on the five-point rating 
scale Cable 6.2). 

Comparison on the basis of most recent off-campus course, There 
were 3 pairs of significantly different means when respondents were 
grouped on the basis of most recent off-campus course taken. ~ihese 


differences concerned the extent to which discussing topics and issues 
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Table 6.2 


Comparison Between Characteristics of Respondents and Perceptions of 
the Effectiveness of School district-Sponsored 
Instructional Activities 
(N = 92) 


9 


Rating of 
Respondents' Perceptions 


Independent Variable Item Nogbers Group N Mean Standard Deviation 


Age 33 20-35 ia Bee |e thes ital 
36-45 31 3.64 Iola 
46-65 17 3.06 TRS 
38 20-35 26 2.0072 ea 
36-45 29 ee Do 
46-65 16 1.94 1.24 
Major Area of Teaching 33 Lang. Arts 21 aCe) 9 ig 25) 
Concentration Sexes SeuKel, 78) Bro: 0.82 
Math-Sci. 14 3.50 10S 
Unspec. iS} Sez) Wo Shs) 
34 Lang. Arts 17 212i, 1236 
BOCs Greil, 27 oll Se U5 740) 
Math-Sci. UW 2.251, 22 
Unspec. 13 LQyA 1.19 
Most Recent Off-Campus 32 Ed, Admin, 15 Bis 2 iG ll) 
Course Wels Wolke 10 3101 0.57 
Ed. Psych. 18 2.617, 0.9? 
Arts 29 3.09] OW, 
Ed. Fdns. 9 3.78 0.67 
38 Ed. Admin. 13 Aes)? D Lo SS 
Edinn Gayle 9 2-67| 1.00 
Ed. Psych. 14 1.36 0.63 
Arts 26 2.42 UG&S) 
Ed. Fdns. 9 2.00 1.00 
Most Recent School 35) Lang. Arts 8 3c DOr D OM 
district In-service SOC mS EUG uel 3.13| oat) 
Activity Spec. Educ. 9 Zrole: Lo 27 
Unspecified 39 2.41 1.07 
Sex No significant differences for males and 
females 
Experience No significant differences among the three 
groups 
Completed Years of Teacher No significant differences among the three 
‘Education groups 
Number of Off-campus No significant differences among the three 
University Courses Taken groups 
Grade Levels Taught Most No significant differences among elementary 
Often and secondary teachers 


edenctes item number for significantly different pairs of means. Variables are 
listed in Table 6.1. 
Square bracket (J) denotes significantly different pairs. 
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(Item 32), and engaging in role playing or other simulated activities 
(Item 38) lend themselves to meeting the in-service objectives of school 
district-sponsored activities. 

Pertaining to Item 32, educational administration respondents 
(mean: 3.53) differed significantly from educational curriculum and 
instruction respondents (mean: 3.10). Educational psychology respondents 
(mean: 2.61) also significantly differed from respondents who had taken 
educational foundations (mean: 3.78). The mean ratings assigned this 
activity by educational administration, educational foundations, and 
educational curriculum and instruction respondents fell between "moderate" 


W 


and "great", while that allotted this activity by respondents who had 


"some .and ‘moderate" 


taken educational psychology was between the 
GBesponse watevo ries. 

in connection with Item 38, educational administration 
respondents (mean: 2.92) differed significantly from educational 
psychology respondents (mean: 1.36). As the data reveal, educational 
administration respondents rated this activity as being between ''some'" and 
"moderate'’ while educational psychology respondents felt that it fell 
betweens libhlevor mone’ jandessome. “(lablen6.2)i2 

Comparison based on most recent school district in-service 
activity. As is exhibited in Table 672, there was one pair of 
significantly different means in this social category, Respondents who 
participated in language arts workshops (mean: 3.50) differed 
significantly from respondents who participated in special education 
(mean: 2.11). The activity, on which these two groups differed in 


perceptions, was working individually on issues and problems initiated or 


organized by teacher participants (Item 35). While language arts 
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respondents perceived this activity to range between "moderate" and 
"great", in extent to which it lends itself to meeting the in-service 
objectives of school district-sponsored in-service activities, special 
education respondents perceived it to range between "some'' and "moderate" 
on the five-point rating scale. 

Discussion of further analysis. Further analyses of the data 
revealed that on the whole, respondents, when grouped according to the 
social categories listed above, support the perceptions of the study 
sample concerning the perceived extent to which the 8 instructional 
activities lend themselves to meeting the in-service objectives of school 
district-sponsored in-service activities. As is evident from the report 
of the findings, 8 analyses of variance tests were performed for each 
of the independent variables. Only 11 of the 72 F Ratios were 
significant. These 1l related to 4 independent variables -- age, area of 
teaching concentration, most recent off-campus course, and most recent 
school district-sponsored in-service. For 5 of the 9 independent 
variables, no significant differences occurred. In the comparison of 
pairs of means following a significant F Ratio or t-test, at most two 
pairs of means differed significantly. Thus, of the 288 pairs of means 
compared only 11 were significantly different. Put another way, 277 of 
the 288 pairs compared were not significantly different. These findings 
lead to a generalization that, overall, teachers regardless of age, sex, 
area of teaching concentration, grade level taught most often, experience, 
most recent off-campus course taken, number of off-campus courses taken, 
completed years of teacher education and recent school district in-service 
participation agreed, rather than differed, concerning the rating of the 


8 instructional activities in terms of the perceived extent to which 
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they lend themselves to meeting the objectives outlined for school district- 
sponsored in-service for teachers, Apparently, these ratings were much 
the same regardless of personal background of respondents, the situation 
in which respondents found themselves, or the extent and nature of 
respondents’ experience in school district-sponsored in-service activities. 
II. EXPERIENCED TEACHERS' PERCEPTIONS AND PREFERENCES CONCERNING 
TIME ALLOTTED TO INSTRUCTIONAL ACTIVITIES UTILIZED IN 
SCHOOL DISTRICT-SPONSORED IN-SERVICE 
ACTIVITIES 
This section of the chapter reports findings which are pertinent 
to sub-problem 4. The necessary information was obtained by inviting 
respondents to express their perceptions and preferences as regards time 
allotted to 8 identified instructional activities utilized in school 
district-sponsored in-service activities. The 8 instructional 
activities included listening to lectures and watching demonstrations, 
discussing topics and issues, working in groups, having an opportunity to 
try out a variety of teaching methods, working individually on problems 
which teachers initiated or organized, receiving instruction through 
self-teaching, audio-visual or printed materials; field trips, and 
engaging in role playing or other simulated activities were rated on a 
five-point rating by respondents, Each instructional activity was assigned 
a real (perceived) mean rating and an ideal (preferred) mean rating 
by respondents. 
Sub-problem 4: What are the perceptions and preferences of 
experienced teachers as regards time allotted 
to instructional activities utilized in school 
district-sponsored in-service activities? 


Findings. Mean ratings for preferences and perceptions were 


calculated for each instructional activity, and these were used as the 
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basis for the rank orderings which appear in Table 6.3. The highest 
ranked instructional activity as regards "real" time was listening to 
lectures or watching demonstrations (Item 49). This variable received a 
mean rating of 3.98 and fell between "moderate" and "great" on the five- 
point rating scale. Second in rank was discussing topics and issues 
(Item 50) (mean: 2.92) which was assigned a real mean rating that fell 
between "some"’ and "moderate", The third ranking activity (Item 51) -- 
working in groups -- had a real mean rating of 2.72. The rating of this 
activity fell between 'some'' and "moderate" on the rating scale. 

Fourth in rank was Item 54 -- receiving instruction through audio-visual 
printed and self-teaching materials -- this variable received a mean 
rating of 2.68, and fell between "some' and "moderate" on the five-point 
rating scale. The fifth, sixth, seventh and eighth ranking activities 


fell between "little or none" and ' 


‘some. The fifth ranking (Item 53), 
was the activity, working individually on issues and problems which 
teachers initiated or organized. Having the opportunity to try out a 
variety of teaching methods (Item 52) was assigned a mean rating of 1.84. 
This activity ranked sixth. Engaging in role playing or other simulated 
activities (Item 56) was the seventh ranking activity. It received a 
mean rating of 1.80. Receiving the lowest rating, and thus ranking last, 
was -- field trips -- (Item 55). It was allotted a mean rating of 1.40. 
The preferences in terms of time allotted to instructional 
activities are exhibited in Table 6.3. The data indicate that respondents 
assigned ratings which fell between "moderate" and "great" to six 
instructional activities. These were: discussing activities and issues 


(mean: 3.92), having an opportunity to try out a variety of teaching 


methods (mean: 3.60), working in groups (3.51), working individually on 
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issues and problems which teachers initiated or organized (mean: 3.30), 
listening to lectures or watching demonstrations (mean: 3.21), and 
receiving instruction through audio-visual, printed or self-teaching 
materials (mean: 3.20). The remaining 2 activities received mean 
ratings which fell between "some" and "moderate" on the five-point rating 
scale. Field trips was assigned a mean rating of 2.90 and engaging in 
role playing or other simulated activities received a mean of 2.76. 
Discussion. In terms of perceived allotted time to the 8 
instructional activities utilized in school district-sponsored in-service 
activities, thé ratings appear in two distinct clusters. One cluster 
fell between the "moderate" and the "great'"' response categories, and the 


"Some''. The former cluster included: 


other between "little or none" and 
discussing topics and issues, working in groups, and receiving instruction 
through audio-visual, printed, or self-teaching materials. The latter 
consisted of having an opportunity to try out a variety of teaching 
methods, working individually on issues and problems which teachers 
initiated, field trips, and engaging in role playing or other simulated 
activities. One instructional activity was not in any of the two 
clusterings mentioned above. This was, listening to lectures and watching 
demonstrations. 

A comparison of the mean ratings of perceptions and preferences, 
revealed a discrepancy between what is, and what ought to be, With 2 
exceptions, the data seem to indicate that experienced teachers prefer a 
time allotment falling between "moderate" and "great" devoted to 6 
instructional of the 8 instructional activities utilized in school district- 


sponsored in-service activities. The preferred time allotment for field 


trips, and engaging in role playing and other simulation activities, 
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was between "'some'' and "moderate". 


Results of Further Analyses 


Further analyses of the data were undertaken in order to obtain 
additional information with regard to experienced teachers' perceptions 
and preferences as regards time allotted to the instructional activities 
utilized in school district-sponsored in-service activities. Asa 
consequence, respondents were grouped on the bases of age (20-35 years, 
36-45 years and 46-65 years); sex; experience (1-5 years, 6-15 years and 
16 years or more); grade levels taught most often (elementary and 
secondary); major area of teaching concentration (language arts, social 
studies, math-science and unspecified); most recent school district- 
sponsored in-service (language arts, special education, social studies, 
and unspecified); most recent off-campus university course (educational 
administration, educational curriculum and instruction, educational 
psychology, educational foundations, and arts); number of off-campus 
university courses taken (1 or 2, 3 or 4, 5 or more); and completed years 
of teacher education (1 or 2, 3, and 4 or more). In testing for 
significant differences among respondent groups, one-way analysis of 
variance was employed where more than one pair of means were involved. 
T-tests were utilized where one pair of means was to be tested. 

Findings. Further analyses of the data as is displayed in Table 
6.4 revealed that there were no significant differences among certain 
respondent groups, These included groups based on completed years of 
teacher education, number of off-campus courses taken, and most recent off- 
campus courses taken, There were significant differences among groups 


based on sex, age, teaching experience, grade levels taught most often, 
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major area of teaching concentration, and most recent school district- 
sponsored in-service activity. These analyses also revealed that the 
majority of respondents did not disagree on the ideal and real ratings 
assigned: discussing topics and issues (Item 50), working individually on 
issues and problems which teachers initiated or organized 

(Item 53), and engaging in role playing or any other simulated activities. 
Table 6.4 exhibits the data. 

Comparison based on sex of respondents. When analyses were done 
among groups based on sex of respondents, significant differences were 
identified for two of the 16 time allotment variables. Within this 
social category male respondents (mean: 2.94) and female respondents 
(mean: 3.75) differed significantly in their preference for discussing 
topics and issues (Item 52) in terms of time allotment. On the five- 
point rating scale, female respondents ascribed a mean rating which fell 
between "moderate" and "quite a bit'' to this variable, while male 
respondents ascribed it a rating which placed it between "some" and 
"moderate". Within this social grouping, respondents also differed 
significantly in preferences for field trips (Item 55). Female 
respondents allotted this variable a mean rating of 3.00 which indicated 
a "moderate'' preference on the five-point rating scale. Male respondents 
assigned it a mean rating of 2,29 which fell between "some" and 
"moderate" (Table 6.4). 

Comparison based on age of respondents. The analyses done among 
groups based on age of respondents revealed significant differences for 
one of the 24 time allotment variables. Within this social 
category there was one significantly different pair of means with regard 


to Item 51 in terms of time allotment. The 20 to 35 year olds (mean: 
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Table 6.4 


Comparison Between Respondents' Characteristics and Perceptions 
and Preferences Concerning Time Allotted to School district- 
Sponsored In-service Activities 


Independent Variable Item npeiert Group N Mean Standard Deviation 
Sex 52° Male 18 2.947, 1.06 
Female 63 3.7547 1.03 
55° Male 17 227] 4 1.16 
Female 59 3.00 Hata 
Age oie 20-35 2.36 2 7272 
36-45 3.10- eee 
46-65 ZisoS 22 
Teaching Experience 52° 1-5 yrs. 12 3.93 2 0.90 
6-15 yrs. 41 3.73] 0.98 
16 & over 26 3612 1.21 
Bie 1-5 yrs. 113) ple 0.68 
6-15 yrs. 43 Pes)al Th} 
16 & over 26 2.69 eZ 
Grade Levels Taught 52° Elementary 52 2.085, ees 
Most Often Secondary 23 SU 0.85 
Bey Elementary 50 156 2 0.91 
Secondary if a} oe 
Most Recent School 49° Lang. Arts 8 3.387 1.06 
district In-service Soe. Stud. 16 2103S 0.81 
Activity Spec wedue., a sales 0.87 
Unspecified 46 3.37 0.93 
ie Lang. Arts 8 2.88 eS 
Soca Studien s/ 3.24 2 ia3> 
Spec. Educ. 11 9: 0.83 
Unspecified 46 PLS) 1.24 
Major Area of Teaching 494 Lang. Arts 20 3.50 0.89 
Concentration Soc. Stud. 31! S35 740) 0.91 
Math-Sci. 14 Sots) |i 0.96 
Unspecified 15 2.60— 0.83 


Completed Years of 
Teacher Education 


Number of Off-campus 
Courses Taken 


Most Recent Off-campus 
Course 


(N = 92) 


Ratings of Perceptions 


or Preferences 


No significant differences among the three 


groups 


No significant differences among the three 


groups 


No significant differences among the five 


groups 


——— 


denotes real (perception). 


SW NY 


denotes ideal (preference). 


denotes item number of variable on which significant differences existed. 


square bracket (Jj) denotes significantly different pairs of means. 
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2.36) significantly differed from the 36 to 45 year olds (mean: 3.10). 
On the five-point rating scale the 20 to 35 year olds assigned this 
variable, a preferred mean rating which fell between "some" and 
"moderate", while the 36 to 45 year olds rated this item -- working in 


groups -- as being between the "moderate" and the "quite a bit'’ response 


categories. The data are summarized in Table 6.4. 

Comparison based on experience of respondents. When analyses 
were done among groups based on experience of respondents, significant 
differences were identified for 2 of the 24 time allotment 
variables. Within this social category respondents with 1 to 5 years of 
experience (mean: 3.93) and respondents with 16 years or more of 
experience (mean: 3.12) differed significantly in preferences for having 
an opportunity to try out a variety of teaching methods (Item 52). Ona 
five-point rating scale, respondents with 1 to 5 years of experience 
indicated a preferred time allotment of between "moderate" and "quite 
a bit''. The preference of the 16 years or more experience group, 


Vgquitea bit «, was only. .l2ecreate: than 


though between "moderate" and 
"moderate". 

Within this social category respondents were also significantly 
different in their perceptions concerning receiving instruction through 
audio-visual, printed, or self-teaching materials (Item 54). Respondents 
within the 1 to 5 years of experience group (mean: 1.85) rated this 
activity as falling between "little or none" and "some". Respondents 
within the 6 to 15 years experience group (mean: 2.91) indicated that 
this activity was between the "some" and the "moderate" response 


categories, but closer to "moderate" on the five-point rating scale 


CTaples6. 4). 
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Comparison based on grade levels taught most often. The analyses 


done between groups based on grade levels taught most often by 
respondents, exhibited significant differences for 2 of the 16 time 
allotment variables. Within this social category respondents who taught 
elementary grades (mean: 2.08) and respondents who taught secondary 
grades (mean: 1.52) differed significantly in their perception of having 
an opportunity to try out a variety of teaching methods (Item 52). Ona 
five-point rating scale respondents who taught elementary grades 
perceived this activity in terms of time allotment to fall between "some" 
and '"moderate'' response categories, while teachers of secondary grades 
rated the time allotment to this activity as falling between "little or 
none" and "some". 

Within this social grouping teachers of secondary grades (mean: 
1.13) differed significantly from respondents who taught elementary 
grades (mean: 1.56) in terms of perceived time allotted to field trips. 
Both groups of respondents rated this activity as falling between "little 


or none’ and ™ 


some'' on the five-point rating scale, but the rating 
assigned this activity by secondary teachers was closer to "little or 
none'’ -- the lowest category on the five-point rating scale. The rating 
assigned this activity in terms of allotted time by elementary teachers 
was above the mid-point between the "little or none" and "some" response 
categories (Table 6.4). 

Comparison based on most recent school district in-service. When 
analyses were done among groups based on most recent school district- 
sponsored in-service activities participated in by respondents, 


significant differences were identified for 2 of the 48 time allotment 


variables, Within this social category respondents who had taken social 
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studies (mean: 2.63) and respondents who had not specified the activity 
in which they participated (mean: 3.37) differed in their preferences 
with regard to time allotted to listening to lectures and watching 
demonstrations (Item 49). On a five-point rating scale, the respondents 
who had participated in social studies activity indicated a time 
allotment preference which fell between "some" and "moderate", while 
respondents who had not specified nature of the activity in which they 
recently participated indicated a time allotment preference which fell 
between "moderate" and "quite a bit" (Table 6.4). 

Within this social category, respondents who had taken social 
studies (mean: 3.24) significantly differed from respondents who had 
taken special education (mean: 1.91) with regard to the perceptions of 
time allotted to working in groups. On the five-point rating scale 
social studies respondents indicated a preferred time allotment which 
fell between "moderate" and "quite a bit" to this activity. Special 
education respondents indicated a preference which fell between "little 
or none" and "some" in terms of time allotment. 

Comparison based on major area of teaching concentration. The 
analyses done among groups based on area of teaching concentration 
revealed significant differences for one of the 48 time allotment 
variables, Within this social category, respondents who majored in 
language arts (mean: 3.50) and respondents who had not specified their 
major area of teaching concentration (mean: 2.60) differed significantly 
in their preferences with regard to time allotted to listening to 
lectures and watching demonstrations (Item 49). On the five-point rating 
scale, language arts respondents indicated that they preferred a time 


allotment ranging between "moderate" and "quite a bit" while respondents 
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who had not specified their major area of teaching concentration indicated 


W 


a preferred time allotment which ranged between "some" and "moderate" 


(Table 6.4). 

Discussion of further analyses. Further analyses of the data 
served to emphasize the high degree of consensus among respondents with 
regard to their perceptions and preferences concerning time allotted to 
the 8 instructional activities utilized in school district-sponsored 
in-service for teachers. As is evident from the report of the findings, 

8 analyses of variance tests were performed for each of the 9 independent 
variables for preferences and for perceptions. Seven of the 46 F Ratios 
and 2 of the 16 t-tests were significant for perceptions. Two t-tests and 
2 F Ratios were significant for preferences. These related to 6 
independent variables. For 3 of the 9 independent variables, no 
significant differences occurred for preferences, and for 5 of the 9 
independent variables no significant differences occurred for perceptions. 
Thus, of the 288 pairs of means compared for perceptions, only 4 were 
significantly different, and of 288 pairs compared for preferences, only 

6 were significantly different. Put another way, 284 of 288 pairs of 
means were not significantly different for perceptions, and 282 of 288 
pairs for preferences were not significantly different. These findings 
lead to a genereralization that over all, experienced teachers, 

regardless of social category, agreed, rather than differed in perceptions 
and preferences concerning time allotted to the 8 instructional activities 
utilized in school district-sponsored in-service activities. Apparently, 
the ratings were much the same regardless of personal background of 
respondents, the situation in which respondents found themselves, and 


the extent and nature of respondents' experience in school district- 
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sponsored in-service activities. 

Further analyses of the data serve to support a conclusion that 
there is a gap between what is and what ought to be, with regard to time 
allotted to the instructional activities utilized in school district- 
sponsored in-service for experienced teachers. These analyses also serve 
to strengthen the inference that respondents, irrespective of social 
category, wish more time allotted to all instructional activities, 
excluding listening to lectures and watching demonstrations. In fact, 
respondents display preference for less time to be allotted to this 
activity, and more time allotted to having the opportunity to try out a 
variety of teaching methods, to working individually on issues and 
problems which teachers initiated or organized, and to field trips. 

II. EXPERIENCED TEACHERS' PREFERENCES AND PERCEPTIONS 
CONCERNING PARTICIPATION IN ORGANIZING 
SCHOOL DISTRICT-SPONSORED IN-SERVICE 
ACLLVLELES 

This section of the chapter presents findings which are relevant 
to sub-problem 5. The information was obtained by inviting experienced 
teachers to rate, on a five-point Likert-type scale, the following five 
items: defining the goals, setting the objectives, determining the 
activity focus, determining the mode of delivery, and evaluating the 
activity, according to their perceptions and preferences. 

Sub-problem 5: What are the perceptions and preferences of 
experienced teachers as regards their 
participation in erganizing school district- 
sponsored in-service activities? 

Findings: Mean ratings were computed for each response, and then 


the items ranked in terms of magnitude of means from highest to lowest. 


Table 6.5 succinctly displays experienced teachers’ perceptions and 
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preferences with regard to participating in organizing school district- 
sponsored in-service activities. The table reveals that in relation to 
perceptions or views concerning present practice, experienced teachers 
assigned the highest rating of 3.30 to evaluating the course. Second in 
rank was defining the goal with a mean of 3.10. Third was setting the 
objectives with a mean of 3.06. These three means fell between "moderate" 
and "quite a bit'' on the five-point rating scale. The fourth and fifth 
ranking variables, determining the activity focus, and determining the 
mode of delivery, were assigned ratings which fell between the "some" and 
"moderate" response categories. These ratings, respectively, were 2.95 
and) 2.51. 

As may be observed in Table 6.5, there were three variables which 
received means of 4.10 in terms of preferences. These means which tied in 
rank for second place, fell between "quite a bit" and "a great deal" on 
the rating scale were: defining the goals, setting the objectives, and 
evaluating the activity. Fourth in rank was determining the activity 
focus which had a mean rating of 4.07 and, like the three tied scores, 
fell between "quite a bit'’ and "a great deal". The fifth ranking 
variable fell between 'moderate" and "quite a bit". This variable 
received a mean rating of 3.58. 

Discussion. The perceptions of experienced teachers with regard 
to their participation in organizing school district-sponsored in- 
service activities fell into two clusters. One cluster was between 
"moderate" and "quite a bit" and the other was between ''some" and 
"moderate" on the five-point rating scale. 

Experienced teachers' preferences with regard to participating 


in organizing school district-sponsored in-service activities were in a 
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Table. 6.5 


Experienced Teachers' Perceptions and Preferences Concerning 
Participation in Organizing School District- 
Sponsored In-Service 


Rating of Respondents’ Perceptions 


and Preferences 


Real Ideal 
Item Std. l Sid: 

Category Number Mean Dev. Rank Mean Dev. Rank 
Defining the . 3 
goals. 64 3210" 20 Z. 4.10 0.63 2 
Setting the 3 
objectives. 65 3.06 £330 3 4.10 0.82 Z 
Determining the 
activity focus. 66 Fags. 1.28 4 4.07 0.83 4 
Determining the 
mode of delivery. 67 igs AN L226 5) 3158 1.06 5 
Evaluating the . 3 
Seed wi ey. 68 5 o0e ele 30 1 £510 OS37 2 


edenotes real mean (perception). 
Z : 
denotes ideal mean (preference). 


oepeees tied ranks. 
single cluster of four variables with one variable standing alone. The 
clustering of defining the goals, setting the objectives, evaluating the 
course, and determining the activity focus were between the "quite a bit" 
and the "a great deal" response categories. The variable which stood alone 
was between "moderate" and "quite a bit''. This was determining the mode 
of delivery. 

Table 6.5 indicates that there is a gap between what actually 


occurs and what is preferred by experienced teachers who participate in 
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school district-sponsored in-service activities. Despite indications 
that teachers are given some opportunity to evaluate activities, define 
goals, and set objectives, the table also reveals that respondents wish 
to participate more in organizing in-service programs. 

A further indication from the table is that respondents have very 
little say in determining either the course content or the mode of 
delivery. One feels that this inhibits full participation. Although 
goals and objectives might be set by participants, the means are 
determined by others. Although evaluation is done by participants, the 
means and mode of delivery are set by others. This approach contravenes 
the precepts of a humanistic model such as that of Harris and Bessent 
which presupposes cooperative planning of in-service programs. Perhaps 
this explains the gap between the actual and the preferred. An inference 
which may be drawn from the data presented in Table 6.5 is that 
experienced teachers want to participate quite a bit in organizing school 


district-sponsored in-service activities. 


Results from Further Analyses 

Respondents were grouped into nine social categories consisting of 
twenty-nine groups, and the data were further analyzed in order to obtain 
additional information concerning possible relationships among selected 
personal and situational variables and the responses given. One-way 
analysis of variance was performed where more than one pair of means were 
involved and t-test was utilized to test for differences when only one 
pair penedns was involved. The nine social categories were: age (20-35 
years, 36-45 years, and 46-65 years); sex; experience (1-5 years, 6-15 


years, 16 years or more); completed years of teacher education (1-2 years, 
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3 years, 4 or more years); grade levels taught most often (secondary and 
elementary); major area of teaching concentration (language arts, math- 
science, social studies, and unspecified); most recent off-campus course 
(educational administration, educational foundations, arts, educational 
psychology, and educational curriculum, and instruction); most recent 
school district in-service (language arts, social studies, special 
education, and unspecified), and number of off-campus courses taken (1 or 
Zar 4.) Or more). 

Findings. The major findings which resulted from analyzing the 
data further were that respondents agreed on all the preferred mean 
ratings of the five variables. This is exhibited in Table 6.6. All 
respondents also agreed on the perceived mean rating of Item 67. There 
were no significant differences among respondents on the bases of grade 
levels taught most often, sex, completed years of teacher education, 
major area of teaching concentration, number and type of off-campus 
courses taken, and most recent school district-sponsored in-service 
participated in. Tersely, there was a high degree of consensus among 
respondents concerning the extent of their participation in organizing 
school district-sponsored in-service activities. Table 6.6 reveals that 


significant differences among respondents were based on experience and 


age, and related to perceptions. 

Comparison based on age of respondents. When analyses were done 
among groups based on experience of respondents significant differences 
were identified for 6 of the 15 participation variables. Within this 
social category respondents differed significantly on the perceived 
ratings of Items 64, 65 and 66. With regard to Item 64 -- defining the 


goals -- respondents within the 20 to 35 years age group (mean: 2.67) 
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Table 6.6 


Comparison Between Respondents' Characteristics and Perceptions and 
Preferences with Regard to Participation in Organizing School 
district~Sponsored In-service Activities 
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Age 


Experience 


Sex 


Grade Level Taught Most 
Often 


Completed Years of Teacher 
Education 


Major Area of Teaching 
Concentration 


Number of Off-campus 
Courses Taken 


Most Recent Off-campus 
Course 


Most Recent School 
district-Sponsored 
In-service Activity 


20-35 30 
36-45 29 
46-65 18 
20-35 30 
36-45 29 
46-65 18 
20-35 = 30 
36-45 30 
46-65 18 
es) yifesj5 ale 
6-15 yrs. 39 
16 & over 26 
eS) SES 
6-15 yrs. 40 
16 & over 26 
is Weaso Wl 
6-15 yrs. 41 
16 & over 26 


No signitricant 
females 


No significant 
and elementary 


No significant 
groups 


No significant 
groups 


No significant 
groups 


No significant 
groups 


No significant 
groups 


Ratings of Perceptions 
Independent Variable Item neers Grou N Mean Standard Deviation 
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leor item description in full, refer to Table 6.5. 


denotes "real" mean perceptions. 
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differed significantly from those who were in the 36 to 45 years age 
group (mean: 3.66). Concerning Item 65 (setting the objectives); 
respondents who were in the 20 to 35 years age group (mean: 2.63) 
differed significantly from respondents within the 36 to 45 years age 
group (mean: 3.59). Similarly, for Item 66 (determining the activity 
focus); the 20 to 35 year old respondents (mean: 2.53) differed 
significantly from the 36 to 45 year old respondents (mean: 3.60). In 
all instances where there were significant differences between these two 
age groups, the younger respondents perceived the participation to be 
between "some" and "moderate", while older respondents indicated that 
they participated between "moderate" and "quite a bit" on the five- 
point rating scale (Table 6.6). 

Comparison based on experience of respondents. As is shown in 
Table 6.6, respondents within the 1 to 5 years experience group differed 
significantly from the other two experience groups on Items 64, 66 and 
68 in terms of perceptions. Respondents with 1 to 5 years of experience 
perceived defining the goals to be between "some" and "moderate" by 
assigning this variable a mean rating of 2.31. Respondents within the 
6 to 15 years of experience group and those within the 16 years or more 
experience group both considered this variable to fall between the 
"moderate" and the "quite a bit"’ response categories. Thus, they each 
assigned it a mean rating of 3.23. 

With regard to determining the activity focus (Item 66), 
respondents within the 1 to 5 years experience group (mean: 2.08) placed 
the level of their participation to be between "some" and "moderate". 

On the other hand, respondents within the 6 to 15 years of experience 


group (mean: 3.25) and respondents within the 16 years of experience 
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group (mean: 3.04) considered that the extent of their participation was 
between "moderate" and "quite a bit" (Table 6.6). 

Pertaining to Item 68 (evaluating the activity), respondents who 
were in the 1 to 5 years experience (mean: 2.23) group estimated the 
level of their participation as being between "some" and "moderate". 
Those respondents who were within the 6 to 15 years experience group 
(mean: 3.54) and within the 16 years or more experience group (mean: 3.58) 
perceived the level of their participation to be between the "moderate" 
and "quite a bit" response categories (Table 6.6). 

Discussion of further analyses. Further analyses of the data 
revealed that respondents did not disagree on the preferred mean ratings 
of the participation variables. This, in consequence, supports a 
conclusion that all respondents wish to participate quite a bit in 
organizing school district-sponsored in-service activities. Further 
analyses of the data revealed that respondents, when grouped according to 
social categories listed above, support the perceptions of the study 
sample concerning participating in organizing school district-sponsored 
in-service activities. As is evident from the report of findings, five 
analyses of variance tests were performed for each of the independent 
variables with regard to both perceptions and preferences. Only 6 of 
the 45 F Ratios were significant for perceptions. These 6 related to 2 
independent variables; age and experience. For 7 of the 9 independent 
variables, no significant differences occurred, 

In the comparison of means following a significant F Ratio, at 
most two pairs of means differed significantly. Thus, of the 180 pairs 
of means compared for perceptions, only 9 were significantly different, 


and of the 180 pairs of means compared for preferences, there were no 
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significant differences. Put another way, there was consensus among 
respondents concerning preferences; and of 180 means compared for 
perceptions, 171 pairs were not significantly different. These findings 
lead to a generalization that over all, teachers, regardless of grade 
levels taught most often, major area of teaching concentration, 

type and number of off-campus university courses taken, type of school 
district in-service participated in recently; completed years of 
teacher education, and sex, agreed, rather than differed concerning 
the ratings of the variables in terms of the perceived extent to which 
they, as experienced teachers, participated in organizing school 
district-sponsored in-service activities. These ratings appeared much 
the same regardless of the situational and personal background of 
respondents, or the extent and nature of their participation in school 
district-sponsored in-service activities. 

From further analyses of the data, certain inferences may be 
drawn. These are: (a) teachers within the 1 to 5 years experience 
group and those within the 20 to 35 years age group participate 
minimally in organizing school district-sponsored in-service activities; 
(b) teachers within the 1 to 5 years experience group and those who fall 
within the 20 to 35 years age group wish to participate quite a bit in 
organizing school district-sponsored in-service activities; (c) teachers 
within the 36 to 45 years age groups participate above average in 
organizing school district-sponsored in-service activities, and 
(d) teachers within the 6 to 15 years experience group, and those with 
more than 16 years of experience are above average participants in 


organizing school district-sponsored in-service activities. 
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IV. PERCEIVED EFFECTIVENESS OF SCHOOL DISTRICT-SPONSORED 
ACTIVITIES IN IMPROVING EXPERIENCE TEACHERS ' 
JOB PERFORMANCE 

This section of the chapter pertains to the findings which 
relate to the school district-sponsored in-service aspects of sub-problem 
6. All sub-problems were formulated in Chapter 1 of this dissertation. 

In order to obtain the data for this study, fourteen objectives 
were identified in Figure 2.4 and Figure 2.5 of this dissertation. 
Respondents were invited to rate each of these objectives on a Likert-type 
rating scale indicating their perceptions of the extent to which school 
district-sponsored in-service activities have been effective in meeting 
these objectives. 

Sub-problem 6: How effective are school district-sponsored 
in-service activities in contributing to 
improving the performance of experienced 
teachers on the job? 

Findings. Respondents' ratings of the objectives fell into 4 
distinct clusters. One cluster contained the 2 highest ranking 
objectives (Items 27 and 28) which are associated with versatility. The 
first ranking objective -- utilizing a variety of teaching techniques 
within your classroom -- was rated as falling between ''moderately 
effective" and "quite effective", with a mean of 3,54. The second 
ranking objective which fell within the same range on the five-point 
rating scale had a mean of 3.47 (Table 6.7). 

The second cluster consisted of 4 objectives, namely, acquiring 
new knowledge in your subject or content area (mean: 3.21); identifying 
problems associated with the integration of theory with practice (mean: 


3.06); identifying problems associated with program changes within your 


school (mean: 3.04) and identifying problems associated with adapting 
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Table 6.7 


Respondents’ Perceptions of the Effectiveness of School-district-Sponsored In-service Activities 
in Assisting Teachers Meet Speciric Objectives 


Percentage Distribution for Ratings 


Independent Item 


Variable Number 1 2 3 4 5 xX 


1 Standard 
Mean Deviation Rank 


Identifying problems 
associated with the 

acquisition of know- 
ledge in subject or 

content areas, 


Acquiring new know- 

ledge in your subject 
or content areas for 
use in the classroon. 


Identifying problems 
associated with 
adapting to work 
within your school 
system. 


Adapting better to 
work within your 
school system. 


Identifying problems 
associated with 
interpersonal 
competence. 


Demonstrating inter- 
personal competence. 


Identifying problems 
associated with the 
integration of 
theory with practice. 


Integrating theory 
with practice in the 
classroom, 


Identifying problems 
associated with 
implementing program 
changes within your 
school. 


Implementing program 
changes within your 
school. 


Identifying problems 
associated with 
utilizing a variety 
of teaching 
techniques. 


Utilizing a variety 

of teaching techniques 
within your 

classroom. 


Identifying problems 
associated with 
dealing with 
individual differences 
among students. 


Dealing with 
individual] differences 
among students. 


dumerals may be interpreted as follows: 


2 denotes tied ranks. 


17 


18 


19 


20 


21 


22 


23 


24 


25 


26 


27 


28 


29 


30 


5.4 


4.3 


8.7 


7.6 


13.0 


10.9 


7.6 


9.8 


10.9 


=\es) 


8.7 


12.0 


27.2 


15.2 


17.4 


16.3 


26.1 


2lo7 


19.6 


17.4 


18.5 


18.5 


12.0 


14.1 


17.4 


16.3 


2953 


31.5 


32.6 


35109 


29.3 


32.6 


26.1 


31.5 


27.2 


32.6 


38.0 


38.0 


38.0 


22.8 


31.5 


25.0 


26.1 


13.0 


13.0 


29.3 


22.8 


23.9 


18.5 


21.7 


20.7 


14.1 


4.3 


5.4 


5.4 


2.2 


4.3 


7.6 


5.4 


9.8 


8.7 


6.5 


7.6 


8.7 


8.7 


8.7 


8.7 


8.7 


9.8 


8.7 


8.7 


8.7 


9.8 


9.8 


8.7 


8.7 


2.93 


3.21 


3.01 


2.99 


3.06 


2.99 


3.04 


2.87 


3.47 


2.98 


2,98 


1.00 


0.97 


1.01 


0.97 


1.08 


0.97 


1.21 


1.09 


1.00 


0.97 


1,08 
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5 = Very cffective; 4 = Effective; 3 = Moderately effective; 
2 = Somewhat efiective; 1 = Not effective; X = Cannot answer. 
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to work within your school (mean: 3.01). All 4 variables were within 
the range that fell between "moderate" and "quite a bit" on the five-point 
eating wscale (Tap le 6.7). 

Falling between "some" and "moderate", on the five-point rating 
scale were the following objectives which were in the third cluster 
These were: dealing with individual differences (mean: 2.98); identifying 
problems associated with dealing with individual differences (mean: 2.98); 
adapting better to work within your school system (mean: 2.99); 
integrating theory with practice in the classroom (mean: 2.99); and 
identifying problems associated with the acquisition of knowledge in 
subject or content areas (mean: 2.93). The clustering of these variables 


"moderately effective" than to the "somewhat effective" 


was closer to the 
response category (Table 6.7). 

The fourth cluster of variables fell between "somewhat effective" 
and "moderately effective". These were: identifying problems associated 
with interpersonal competence (mean: 2.65); demonstrating interpersonal 
competence (mean: 2.64), and implementing program changes within your 
school (mean: 2.87). These variables may be perceived to receive average 
ratings which fell between "somewhat effective" and "moderately 
effective". 

Discussion. Table 6.7 displays four clusters of objectives. 

One cluster fell above the mid-point between the "moderately effective" 
and the "quite effective" response categories. A second cluster fell 
between "moderately effective" and "quite effective", but below the 
mid-point between the two response categories. The third cluster fell 
between the "somewhat effective" and "moderately effective" response 


categories, but closer to "moderately effective" on the five-point rating 
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scale. The fourth group was slightly above the mid-point between 
"somewhat effective" and "moderately effective". From the ranking of 

the variables one may deduce that school district-sponsored in-service 
activities are more than moderately effective in assisting experienced 
teachers to meet the objectives which are associated with versatility 
(Items 27 and 28), and knowledge acquisition in subject or content areas 
(Item 18). School district-sponsored in-service activities may be 
perceived as being moderately effective in assisting experienced teachers 
to meet 12 of the 14 objectives, and somewhat effective in meeting those 
which are associated with interpersonal competence (Items 21 and 22), and 
implementing changes in programs within schools (Item 26). 

There were two sets of tied ranks among the variables. Adapting 
better to work within your school system (mean: 2.99), and integrating 
theory with practice (mean: 2.99) represented one set. The second set 
included the two objectives which were associated with dealing with 
individual differences (mean: 2,98). The data are exhibited in Table 6.7 
The fact that these objectives are so close to "moderately effective" in 
ranking, they may be perceived as being in the "moderately effective" 
response category. 

It is somewhat disconcerting that school district-sponsored in- 
service activities are less than moderately effective in assisting 
experienced teachers meet the objectives associated with interpersonal 


competence and implementing program changes. 


Results of Further Analyses 
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Respondents were grouped into nine social categories which included 


age (20-35 years, 36-45 years, and 46-65 years); sex; experience (1-5 
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years, 6-15 years, and 16 years or more); completed years of teacher 
education (1-2 years, 3 years and 4 years or more); major area of teacher 
education (math-science, social studies, language arts, and unspecified) ; 
most recent off-campus course (educational administrations, arts, 
educational foundations, educational psychology, and educational 
curriculum and instruction); most recent school district in-service 
(language arts, social studies, special education, and unspecified) ; 
grade levels taught most often (elementary and secondary); and number of 
off-campus university courses taken (1 or 2, 3 or 4, or 5 or more). These 
groupings facilitated statistical testing of the data for additional 
information concerning the relationship between respondents' 
characteristics and perceptions of the effectiveness of school district- 
sponsored in-service activities in assisting them meet the 14 in-service 
education objectives. 

Findings, The major findings which emerged from analysing the 
data further were that respondents, when grouped on the bases of 
experience, grade levels taught most often, major area of teaching 
concentration, and most recent school district-sponsored in-service 
agreed on the ratings assigned the 14 objectives by the study sample. 

The significant differences which were evident related to only 6 
objectives, and these significant differences were on the bases of age, 
sex, completed years of teacher education, and number and type of most 
recent off-campus courses taken. Table 6.8 displays the data. 

Comparison based on sex of respondents. The analyses done between 
respondents grouped on the bases of sex, revealed significant differences 
for one of the 14 objectives, Within this social category respondents 


significantly differed on Item 19 -- identifying problems associated with 
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Table 6.8 


Respondents’ Perceptions of the Relationship Between School district- 
Sponsored In-service Activities and Effectively Met Objectives 


Ratings of Perceptions 
Independent Variable Item Number Group N Hean> Standard Deviation 


Sex 19 Male 20 2.4375 0.90 
Female 62 2.90 0.90 
Age 17 20-35 32 2.75]? 0.98 
36-45 31 222715 1.01 
46-65 18 2.56 0.86 
19 20-35 32 2.88} 1.07 
: 36-45 31 3.4575 0.93 
46-65 18 Z>(oul 0.98 
20 20-35, 322.6997 1.06 
36-45 oh 3555 0.84 
46-65 17 2.94 0.83 
22 20235 a) 30 2eeate 0.97 
36-45 28 3.04 2 0.92 
46-65 14 2.4 0.76 
Completed Years of 29 1-2 yrs. 18 2.56 : 1.04 
Teacher Education 3 yrs. 2a! 2:81| 0.98 
4 & over 46 3.28 1.59 
Number of Off-campus 19 1-2 27 3.26 - 1.16 
University Courses 3-4 26 Sissbl 1.80 
Taken 5 or more 24 2.50 1.02 
20 i? Pe Xe 1.09 
: 3-4 24 2209 De Eyl 
5 or more 25 otly 1.05 
21 12 26 2.704, ie 
3-4 sis) 3.04 0.93 
5 or more 25 2.30 1.06 
25 122 25 2.844" WoT 
3-4 24 2.54 1.14 
5 or more 25 2.80 ale 
Most Recent Off-campus 20 Ed. Admin, 15 3.6042 0.91 
Course Ed. Col. 10 3.20 0.92 
Ed. Psy. 18 2.33 Te He) 
Arts 282.93 0.98 
Ed. Fdns. 9 3.44 0,88 
Experience No significant differences among respondent 
groups 
Grade Levels Taught Most No significant differences between 
Often elementary and secondary teachers 
Major Area of Teaching No significant differences among respondent 
Concentration groups 
Most Recent School-district No significant differences among respondent 
’ Sponsored In-service groups 


oO OOOO oooaoaoaoaoooDDQDQDDeveD0D050 0S a> 
a senotee item number where significant differences occur. 


ecauare bracket (yj) denotes significantly different pairs. 


eNasecala may be interpreted as follows: 1 = nor effective; 2 = somewhat effective; 
3 = moderately cffective; 4 = quite effective; 5 = very effective. 
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adapting to work within your school system. Male respondents (mean: 2.43) 
placed this variable between "somewhat effective" and "moderately 
effective" on the five-point rating scale, as did the female respondents 
who assigned it a mean rating of 2.90 but female respondents held a more 
positive view (Table 6.8). 

Comparison based on age of respondents. Analyses of the data 
revealed that respondents grouped on the basis of age differed 
significantly on 4 of the 14 objectives. These were: identifying problems 
associated with the acquisition of knowledge in subject or content areas 
(Item 17), identifying problems associated with adapting to work within 
your school system (Item 19), adapting better to work within your school 
system (Item 20), and demonstrating interpersonal competence (Item 22). 
Table 6.8 exhibits the data. 

Both the 20 to 35 year olds, and the 46 to 65 year olds, 
Sieniticantly difiered from the 36 to 45 year olds on Items 17,19 and 22; 
Onuitemel?/,, themean rating for the, 20 to 35-year oldsiwas 22/75... For the 
DOplOn4 oo. VeareOldS wit washes .29) sand. [Ot eLNe a4O NCO Goewedr Olds .a2..90. 
Thus from the 20 to 35 year olds and from the 46 to 65 year olds, this 
variable received a mean rating which fell between ''somewhat effective" 
and "moderately effective", while for the 36 to 45 year olds, it was 
rated as being between "moderately effective" and "quite effective" 
(Table 6.8). 

The 20 to 35 year olds (mean: 2°88) and the 46 to 65 year olds 
(mean: 2.61) assigned a rating which fell between the "somewhat 
effective'’ and the "moderately effective'' response categories to Item 19. 
The 36 to 45 year olds (mean: 3.45), on the other hand, rated this 


variable as falling between the "moderately effective" and the "quite 
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effective" response categories (Table 6.8). 

On Item 22 the mean ratings for the 20 to 35 year olds and for the 
46 to 65 year olds (2.43) were similar, and fell between the "somewhat 
effective" and the "moderately effective" response categories. The mean 
rating assigned this variable by the 36 to 45 year olds, (3.04) was between the 
"moderately effective" and the "quite effective" response categories 
(Tap le°o 78): 

With regard to Item 207 the 20 to 35 year olds (mean: 2:69) 
diftteréd stenitvcantly trom the 36 .to 45 year olds (means) 3.35). the 
former age group rated this variable as falling between the "somewhat 
effective" and "moderately effective'' response categories, while the 
latter age group perceived it to fall between the "moderately effective" 
and "quite effective'' response categories on the five-point rating scale. 
The data are summarized in Table 6.8. 

Comparison based on completed years of teacher education. The 
significant differences which existed among respondents in this social 
category, as was revealed by further analyses of the data, pertained to 
Item 29. Respondents with 1 to 2 years of teacher education (mean: 2.56) 
significantly differed from respondents with 4 years or more (mean: 3.28). 
As is shown in Table 6.8, respondents with 1 or 2 years of teacher 
education perceived this variable to be between "somewhat effective" and 
"moderately effective", while respondents with 4 or more years of teacher 
education viewed it as falling between "moderately effective" and "quite 
effective". 

Comparison based on number of off-campus courses taken. When 
respondents were grouped on the basis of number of off-campus courses 


taken, and the data analysed, significant differences were found among 
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respondents with regard to Items 19, 20, 21 and 25, 

With regard to Item 19, respondents who had taken 1 or 2 off- 
campus courses (mean: 3.26) were significantly different from respondents 
who had taken 5 or more courses (mean: 2,50). As is evident in Table 6.8, 
respondents with 5 or more courses placed this objective as being between 
"somewhat effective" and "moderately effective", while those who had 
taken 1 or 2 courses, rated this objective as being between "moderately 
effective" and "quite effective". 

Item 20 was rated as lying between "somewhat effective" and 
"moderately effective" on the five-point rating scale, by respondents who 
had taken 1 or 2 courses (mean: 2,78) and by respondents who had taken 
5 or more courses (mean: 2.77). Respondents who had taken 3 or 4 courses 


estimated it to fall between "moderately effective" and " 


quite effective". 
There was one significantly different pair of means with regard 
to Item 21. Respondents who had taken 3 or 4 courses (mean: 3.04) were 
significantly different from respondents who had taken 5 or more courses 
(mean: 2.30). As may be interpreted from the data exhibited in Table 6.8, 
respondents who had taken 3 or 4 courses estimated this objective to fall 
between "moderately effective" and "quite effective" on the five-point 
rating scale, while respondents with 5 or more courses perceived it to 
fall between "somewhat effective" and "moderately effective". 
Pertaining to Item 25, as is exhibited in Table 6.8, respondents 
who had taken one or two courses (mean: 2.84) differed significantly 
from those who had taken 3 or 4 courses (mean: 2.54). Similarly, 
respondents who had taken 3 or 4 courses differed significantly from those 


who had taken 5 or more courses (mean: 2,80). The three groups of 


respondents rated this objective as being between the "somewhat effective" 
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and the "moderately effective'' response categories, but the mean scores 
for those who had taken 1 or 2 courses and for those who had taken 5 or 
more courses were much closer to "moderately effective" than that for 
respondents who had taken 3 or 4 courses whose score was quite close to 
the mid-point between the "somewhat effective" and the "moderately 
effective" response categories. 

Comparison based on most recent off-campus course taken. 
Concerning Item 20, Table 6.8 revealed two significantly different pairs 
of means. These included means for the educational administration, 
(mean: 3.60), arts, (mean: 2.93) and educational psychology respondents 
(mean: 2.33). As is revealed in the table, educational administration 
respondents rated this objective to fall between "moderately effective" 
and "quite effective'' while arts and educational psychology respondents 
estimated it to fall between "somewhat effective" and "moderately 
effective". 

Discussion of further analyses. The data shown in Table 6.8 
reveal that the significant differences among respondent groups were, for 
the most part, on Items 19 and 20. These objectives were: identifying 
problems associated with adapting to work within your school system, and 
adapting to work within your school system. Further analyses of the data 
revealed that female respondents, those within the 36 to 45 years age 
group, and those who have taken 1 or 2, or 3 or 4 off-campus courses 
viewed school district-sponsored in-service activities to fall between 
"moderately effective" and "quite effective" in assisting them to identify 
problems which relate to adapting better to work within their school 
system (Item 19). 


It is safe for one to assume that respondents within the 36 to 45 
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years age group, those with 3 or 4 off-campus university courses, those 
who had recently taken educational administration courses considered 
school district-sponsored in-services to be more than "moderately 
effective" in assisting them to adapt to work within their school 
systems. It is also safe to infer that female respondents, those within 
the 46 to 65 years age group, respondents with 5 or more off-campus 
courses and respondents who recently took arts and educational 
psychology do not perceive school district-sponsored in-service to be 
"moderately effective" in helping them to identify problems which are 
associated with adaptation to work. 

Further analyses of the data revealed that there was a high 
degree of consensus among respondents with regard to the mean ratings 
assigned the 14 objectives. Respondents all agreed on the mean ratings 
assigned 7 of these objectives, and the significant differences which 
occurred served to support the level of agreement rather than to isolate 
disagreement. As is evident from the report of findings, two t-tests and 
12 analyses of variance tests were employed, where applicable, for the 14 
Objectives. sOnly=lO jon the 95 °F Rat ios*ande2 "of thes2est—tests were 
significant. For 4 of the 9 independent variables, no significant 
differences occurred, 

In the comparison of means following the F Ratio, at most 2 pairs 
of means differed significantly. Thus, of the 504 pairs of means 
compared, only 18 were significantly different. Interpreted in another 
manner, 486 of the 504 pairs of means compared were not significantly 
different. These findings lead to a generalization that teachers, on the 
whole, irrespective of personal and situational circumstances, or the 


nature or extent of their participation in school district-sponsored in- 
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service activities, held the same view with regard to the effectiveness 
of school district-sponsored in-service activities in assisting them to 
meet the 14 objectives outlined in the conceptual framework of this 
dissertation. 

The extent to which school district-sponsored in-service activities 
are effective in assisting experienced teachers to meet the 14 objectives, 
may be perceived as the extent to which these activities assist in 
improving the performance of such teachers on the job. According to the 
data, school district-sponsored in-service activities are 'moderately 
effective" in assisting experienced teachers to meet the 14 objectives, 
and may therefore be perceived as being "moderately effective" in 


improving the job performance of such teachers. 
SUMMARY OF CHAPTER 6 


This chapter was devoted to the presentation, the findings which 
relate to sub-problems 3 through 6. Only the aspects which refer to 
school district-sponsored in-service activities were reported herein. 

Sub-problem 3 was concerned with the extent to which 8 
instructional activities utilized in school district-sponsored in-service 
activities lend themselves to meeting the 14 in-service objectives 
outlined in Chapter 2 of this dissertation. The conclusion which emerged 
was that respondents perceived listening to lectures or watching 
demonstrations; working in groups, and discussing topics and issues as 
the most eftective instructional activities. These activities fell 
between "moderate" and "great'' on a five-point rating scale. Fourth, 
fifth, sixth, seventh, and eighth were, working individually on issues 


and problems initiated or organized by teacher-participants, engaging in 
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role playing or simulated activities, having an opportunity to try out a 
variety of teaching techniques, receiving instruction through self-teaching, 
printed or audio-visual materials; and field trips. Further analyses of 

the data supported this conclusion. 

Sub-problem 4 was concerned with experienced teachers' perceptions 
and preferences with regard to time allotted to the 8 instructional 
activities utilized in school district-sponsored in-services. The 
conclusion was that experienced teachers wish more time allotted to all 
instructional activities excluding listening to lectures and watching 
demonstrations. The discrepancy score which represented the difference 
between perceptions and preferences indicated that there was a gap between 
current practice and respondents' preferences. Further analyses of the 
data served to support the conclusion that experienced teachers wish to have 
more time allotted to 7 of the 8 instructional activities and less time to 
listening to lectures and watching demonstrations. 

For sub-problem 5, respondents were invited to indicate their 
perceptions and preferences with regard to participating in organizing in- 
service education activities sponsored by school districts. The information 
was obtained from mean ratings assigned 6 variables by respondents. The 
conclusion which arose, was, that experienced teachers wish to 
participate quite a bit in organizing school district-sponsored in- 
service activities. The data seemed to indicate that respondents, 
within the 20 to 35 years of age group and who had 1 to 5 years of 
experience perceived themselves to participate minimally in organizing 
in-service education sponsored by school districts, but want to 
participate “quite a bit". The data also seemed to indicate that teachers 


with 6 years or more of experience and within the 36 to 45 years age group 
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participate moderately, but wish to do so "quite a bit". This seemed 
equally true for respondents within the 46 to 65 years age group. 

The inference drawn from the findings of sub-problem 6 was that 
school district-sponsored in-service activities are moderately effective 
in assisting experienced teachers to meet the 14 in-service objectives. 
Hence, as a context of in-service education, school districts contribute 
moderately to improving the job performance of experienced teachers. 

Experienced teachers have indicated that they are helped most in 
meeting the following objectives through participating in school district- 
sponsored in-service activities: versatility, acquiring new knowledge in 
their subject or content areas, identifying problems associated with the 
integration of theory with practice, identifying problems associated with 
program changes within their schools, and identifying problems associated 
with adapting to work within their school systems. These 6 objectives, in 
terms of mean ratings, clustered between "moderately effective" and ''quite 
effective". The remaining 8 objectives formed a cluster between 'somewhat 
effective’ and "moderately effective" and were between .01 and .4 less 


"moderately effective". The 8 objectives in this cluster were 


than 
adapting better to work within your school system, integrating theory 
with practice, identifying problems associated with dealing with 
individual differences, dealing with individual differences, identifying 
problems associated with the acquisition of knowledge in subject or 
content areas, implementing program changes within their schools, 
identifying problems associated with interpersonal competence, and 
demonstrating interpersonal competence. 


It is surprising that teachers have not been assisted more in the 


area of interpersonal competence, It is also surprising that teachers 


uty, 46 
veatt apd sn sntesion he meth ads nit mice pais wnt 

’ j ibn act Get twits aabvroerntt bat ; een atl 

ey? »Ja%2 ay a "6 29 oi or - Ieqe— 2, > \ 
£rJantT9i Yar s aos; si i pina 


euvttzopiw aptvanneuth. af edo) daar oF eaodoens nines “goks ateca 


. . = en 
ssiekranren sis htonie lLawioe ,nasgtiveta =. Lues~ah do: cade ei ae a 


; (eae a 

-esuyiset bvcit neque 1o-sannas Tog dot aa) potvesqut 04 573 sbow 

a tothe ete wed. teats vera rpal even a1949n02 beopabregatT 
r4y eo lpsebde gabwolie? saz gaisesa 

oi =o 
= _ : a - 
vgittgurnoy -os1@itse Ssivisedl bezem qa 
_— 


- 


«<gofstarh louploe wi 1? 26 ¢222°1 8? Gabe 


4s depe SAfchonesr sootdose Gaby? fanett .ceota gasia0 Fe tostdua =keds 
5 2G 

dsiv t(étalsouda are fEboet Pianbiucesq M324 e7Had9 30 colietRewas | 
es 


wif ineh l fie ,aton'we theda nidiiw eoygnals BAT_OM 


DS. A iL ei i eaPt 
ak savy sets om cuntowe leedue plots etetstw ctzow 02 gabtgabs Wize’ 
tine” ome “evtuaelie viotecateal’ ceeds aereredia geyaszes Reem to auerns 
. > 
hepato pwrded tlle!+ beret evyhtee(do 3 gotatacsy oft “evhioslie 
= 7 
| ie 
aot *, ban 10. geaetet ety ban “sett Tis wisiesoboe!” ban “owt Wi 
view Vulauln wbld ae poubsgetdgih adT ."evdavetts vsermrabont? we 
7 ‘| a} 
ake Gao spas Vee loadey tecr alhotatw ow 0 reesed: ae J erm 7 
S o - - 
rete onl Goh itgew Gatasneasy eGel dove og. vtionsbl (Do RIontg 535 
| ere 
fn) a salt “yf favo rks seahorse f d2tw slam -eaongts? tb 1 and 
ats _ 
<a daaidae M2 optphetgnl So -nbttbt nope at> dot be on cael 
. . 7 
,adowday spon eit aaa oe ‘teu ian 


“2 «X om Fame. 


avers | 
Nea 


_ babi iliaiaie 


176 


perceived themselves as being helped as much in meeting the objective 


which was associated with knowledge acquisition, 


CHAPTER 7 
DISCUSSION OF RESULTS AND RELATIONSHIP TO PREVIOUS STUDIES 


This study was designed to determine the effectiveness of off- 
campus university courses and school district-sponsored in-service 
activities in meeting the expectations which experienced teachers hold 
for them. The central purpose of the study was to identify the 
preferences of experienced teachers with regard to the ideals of in- 
service education and their perceptions concerning the in-service 
education goals of off-campus university courses and school district- 
sponsored in-service activities. In addition, an attempt was made to 
identify the perceptions and preferences of experienced teachers with 
regard to instructional practice and teacher participation in organizing 
off-campus university courses and school district-sponsored in-service 
activities. 

The present chapter presents an overview of the study, a summary of 
results and conclusions arising from the investigation. Implications for 
the planning of in-service teacher education, implications for 
educational administration, and implications for further research are 


also included. 


I. OVERVIEW OF THE STUDY 


Theoretical Framework for the Study 


A modified version of the Harris-Bessent (1969) model (Figure 2.3) 
was adopted as the conceptual framework for the study (Figure 2.4), and 
the frame of reference was the most recent off-campus university course, 
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and the most recent school district-sponsored in-service activity in 
which respondents participated. It was thought that this model would 
accommodate a multidimensional approach which would allow for the 
consideration of means, process and outcome of the in-service program. 
In addition, it was thought that it would facilitate investigation of 
the optimization of goals and shed light on the role played by 


participants in organizing in-service programs, 


Instrumentation 

The instruments employed in this exploratory and descriptive 
study were: (a) a questionnaire and (b) an interview guide. The 
questionnaire consisted of two parts. The first part of ane Likert-type 
questionnaire collected demographic data, while the second collected data 
which related to respondents' perceptions and preferences as they pertain 
to off-campus university courses and school district-sponsored in-service 
activities. All responses were rated on a five-point rating scale. Five 
was the highest response category, and one was the lowest. Free-choice 
or open-ended questions were provided in order to give respondents an 
opportunity to express their perceptions and preferences freely. This 
questionnaire, which took respondents an average of 20 minutes to 
complete, is in part, an adapted version of a GIL student questionnaire 
which was developed for the study of teacher education in Canada. 

The interview guide consisted of 14 questions. Five of these 
pertained to demographic data, The remaining questions sought 
respondents’ perceptions concerning the strengths and weaknesses of off- 
campus university courses and school district-sponsored in-service 


activities. The researcher utilized this guide to conduct telephone 
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interviews with 10 subjects. 


Palot Study 


The questionnaire. The main instrument used to collect data for 
the study underwent 3 pilot tests prior to data collection. The first 
pilot study was conducted in July, 1979. In this instance, the 
instrument was scrutinized by 5 experienced teachers who were participants 
in an off-campus university summer course. As a result of this test, 
the instrument was restructured. A second pilot study was conducted in 
September, 1979. Ten educators, 5 of whom were practising teachers, 
scrutinized the instrument for appropriateness, clarity, and adequacy. 
Resulting from this scrutiny, the instrument was revised and submitted 
to another group of 10 experienced teachers who were invited to complete 
the instrument and record the time taken to do so. They were also 
invited to make suggestions with regard to revision of the instrument. 
At the conclusion of the third test, the instrument was deemed suitable 
for data collection. The data for this study were collected between 
January and March, 1980. 

The interview guide. The interview guide was pilot tested in 
September, 1979. Then, 5 experienced teachers were interviewed. All 
interviewees suggested revision of this guide, This was done, and the 


guide was used to collect data for the present study in March, 1980. 


The Study Sample 


One hundred twenty experienced teachers who were randomly 
selected from 5 off-campus university centres, comprised the study 
sample. Of these teachers, 22 were male and 70 female. All respondents 


were within the age range of 26 to 65 years. Approximately 55 percent had 
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completed at least one degree, and 49 percent had less than 16 years of 
teaching experience. Almost 53 percent taught in the elementary grades, 
and elementary education majors represented the largest specialist 
group. Approximately 72 percent of respondents had taken off-campus 
university courses within the last 2 years, and all respondents had 
recently participated in at least 2 hours of school district-sponsored 


in-service. 


Data Collection Procedures 

As indicated above, two data collection procedures were used in 
this study -- a questionnaire and telephone interviews. The return of 
questionnaires amounted to 85 percent. All questionnaires were 
returned by the cut-off date and were examined for written comments and 
for lack of response to certain questions. Based on the findings of this 
examination, 10 interviewees, 2 from each of the 5 centres, were 
selected, 

The questionnaire focused on questions which were relevant to the 
components of the Harris-Bessent model, and the interviews sought to 
determine weaknesses and strengths of off-campus university courses and 
school district-sponsored in-service activities. Respondents were asked 
to cite reasons for strengths and weaknesses of these two contexts of 
continuing education, and to suggest possible means of rectifying the 
perceived weaknesses during interviews which lasted for an average of 
15 minutes. Interviewees elaborated on their perceived and preferred 
role in organizing off-campus university courses and school district- 
sponsored in-service activities. Respondents were invited to use the 


most recent off-campus university courses and most recent school district- 
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sponsored in-service activity in which they had participated as their 
frame of reference, when answering the questions in the questionnaire, 
and those posed in interviews. By and large, the interviews served only 


to substantiate comments made on the questionnaire. The nature of the 


interviews might have influenced the collection of additional data. 


Statistical Treatment of Data 

A five-point Likert-type rating scale was used to rate the groups 
of responses which were compared by employing means, and percentages. 
Parametric tests in the form of one-way analysis of variance and 
t-distributions were also utilized in order to determine relationships, 
if any, of selected independent variables to the overall findings. The 
nine independent variables were: sex, age, experience, major area of 
teaching concentration, grade levels taught most often, completed years 
of teacher education, most recent school district-sponsored in-service, 
most recent off-campus course taken, and number of off-campus courses 


taken. 


II. SUMMARY OF RESULTS 


The results of this investigation are summarized on the basis of 
sub-problems because each sub-problem deals with a particular aspect of 
the study. In several instances the results which relate to off-campus 
university courses and those which pertain to school district-sponsored 
in-service activities are reported separately. 


Sub-problem 1: How important are the ideals of in-service 
teacher education? 


Respondents were invited to rate 7 ideals in terms of perceived 


importance. To produce teachers who can deal effectively with individual 


181 


vi 


tisdd * 
i Ra : 
valle snip aie ute i - 


viea lavyse sasavheaa eal grt tute yt os 


mit Je, aude mY oyeveeaueiseakp 413 #0 abate - Da 


eget lervottisba ta wortsel ios od sbiaiaienidis/ ‘own 
-= «& 


Z deges (— 
stnG 36 AgontssorT Le 


necty oft aus Of Boas Gee Bieew gaites oqys~stmlks sntoq-ovk? A 
a : - oT 
eptneotot Ten aie gigtiqw: vd hateeneg ee do kdw met Poem 


oe? 


fan “tna heer sie pleas Yoursrs YO wit ois ‘ot avant oasis 


, ye i so bivretes ca flier wa omnbhiive Ogee o30w innnietiea ib 

L\evevs at% OS epidettw teabeeqsiat barsoten te eee at 
: — 

: ; ; 7 
, morn 2Ohar -e9es Tiga pape ae somwe waldetrav setae til S20 
et petal guts Plo tewe Olgekt Blovel ASL owes serialatinss a 

saoiviornti wnte uv bubure se 32047 Jaca Sosshanh ta 
re , —'Is te gern P aide? eels snaweaite ana ~ ot 


* - cm a a ‘te - 
Ria ee | i? Tei 8 eit ibe 


_ | _ 
‘Sy 2tort oc a bowl yenedy oxe ‘nolungizeewnt andi to er boner a 
oe aida 

= 


ebuye 


‘es 34eqh8 sotvolishq @ Mtg alaeP moldougedee oes a 
verge a of otalyr.dalty @iiaaust 645 ieorah Jagd 19) ot 


4 , ; 


pi one 
ia@rioemiga 2% tutes is hid of atarrey asine —— 4 OD 


-sylazeseqen burrow ens b amtake ry) a 
ae : a. 


o terrree-ak o¢. ote 


L82 


differences among students, to produce teachers who can be versatile in 
utilizing a variety of teaching techniques, and to produce teachers who 
can integrate theory with practice were rated as the 3 top ranking ideals. 
Preference for the 2 ideals last mentioned confirmed the findings of 
Cane (1969), Stewart (1966), Schreiber (1975), Zigarmi and associates 
(1977) , Edmonton Public School Board (1978), and Yarger and Brannigan 
(1979). Ranking fourth, fifth, sixth, and seventh respectively were: 
to produce teachers who can adapt to work within existing school 
systems, to produce teachers who can be competent in interpersonal 
relationships; to produce teachers who can be knowledgeable in subject 
or content areas, and to produce teachers who can be change implementors. 
When respondents were classified on the basis of social 
categories or according to the 9 independent variables, few significant 
differences among respondents were observed. Respondents within the 20 to 
35 years age group were significantly different from respondents within 
the 36 to 45 years age group concerning the ideals, to produce teachers 
who can adapt to work within existing school systems, and to produce 
teachers who can be competent in interpersonal relationships. With 
regard to the adaptation ideal, the 36 to 45 year olds viewed it as 
being between "great" and "very great" in importance while the 20 to 35 
year olds perceived it as being between "moderate" and "great" in 
importance. Concerning the ideal related to producing teachers who can 
be competent in interpersonal relationships, the 20 to 35 year olds as 
well as the 36 to 45 year olds viewed it as falling between "moderate" 
and "great" in importance, but the older group held a more positive view. 
Significant differences also existed between respondents who had 


taken 1 or 2 off-campus university courses and those who had taken Beor 
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4 courses. This difference was concerned with the ideal which was 
associated with producing teachers who can integrate theory with 
practice. Though both groups perceived this ideal to fall between 
"great" and "very great'' in importance, respondents who had taken 3 or 
4 courses felt more strongly on the matter. The findings revealed that 
experienced teachers, regardless of personal situation, and the extent 
and nature of in-service experience, viewed the ideals of in-service 
education in much the same way. For instance, of 252 possible pairs of 
means, only 6 pairs were significantly different, and these differences 
pertained to only 3 of the 7 ideals of in-service education. 

Sub-problem 2: How important are the real goals of off- 

campus university courses and school 


district-sponsored in-service teacher 
education activities? 


Off-campus university courses. When average ratings of the 7 
goals of off-campus university courses were rank ordered, 5 fell 


between "moderate" and "great" and 2 fell between "some" and "moderate" 


on the five-point rating scale. None of the goals was perceived to fall 


between "little or none" and "some" which were the lower ratings on the 
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five-point scale. In descending order of importance, experienced teachers 


perceived the goals thus: to make teachers more knowledgeable in subject 


or content areas, to assist teachers who will be able to use various 


teaching techniques, to increase the interpersonal skills of teachers, 


to increase the ability of teachers to integrate theory with practice, to 


assist teachers to deal effectively with individual differences among 


students, to make teachers more adaptable to work within existing school 


systems, and to assist teachers to develop the necessary skilis to 


implement change. Two goals tied in rank for fourth place. These were: 
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to assist teachers to deal effectively with individual differences and to 
increase the ability of teachers to integrate theory with practice. 

There were few significant differences among respondents in their 
perceptions of the goals of off-campus university courses when they were 
classified according to the 9 independent variables. With regard to the 
goal which was concerned with making teachers more knowledgeable in 
subject or content areas, the 46 to 65 years age group felt that this was 
a goal of "great" importance in terms of what was occurring in their off- 
campus university courses. This view differed from that of the 20 to 35 
age group respondents who perceived it to fall between "moderate" and 
"great" in importance on the five-point rating scale. Respondents who 
had completed 4 years of teacher education differed significantly in 
their perception of this goal when compared with respondents with less 
than 4 years of teacher education. Respondents with 1 to 2 years of 
teacher education and respondents with 4 years of teacher education 
perceived the importance placed on this goal by off-campus university 
courses to range between "moderate" and "great", but those with 4 years 
of teacher education held a stronger view. In their perception of the 
importance of this goal, respondents who had completed 3 years of teacher 
education considered it as "moderately" important, 

With regard to the goal which was concerned with making teachers 
more adaptable to work within existing school systems, mathematics— 
science majors and respondents who had not specified their major area of 
teaching concentration differed significantly from language arts and 
social studies majors in their perceptions of its importance. While 
language arts and social studies majors perceived it to fall between 


"some" and "moderate", mathematics-science majors and those who had not 
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specified their major area of teaching concentration rated it as falling 
between the "moderate" and "great"' response categories. 

Respondents with 3 years of teacher education rated this goal as 
being between ''some" and "moderate" in importance. Conversely, 
respondents with 1 or 2 years of teacher education and 4 years of teacher 
education from whom they were significantly different, rated the goal as 
falling between "moderate" and "great'' in importance. 

Based on the number of off-campus university courses taken, 
respondents who had taken 1 or 2 courses differed significiantly from 
respondents who had taken 5 or more courses in their perception of the 
goal which was associated with assisting teachers to deal effectively 
with individual dofferences among students. Respondents who had taken 1 
or 2 courses rated this goal as falling between "moderate" and "great" 
in importance while respondents who had taken 5 or more courses perceived 
it to fall between "some" and "moderate" in importance, 

Apart from the significant differences among 5 of the possible 
252 pairs of means, respondents were in agreement with the ratings of the 
goals of off-campus university courses in terms of importance. It is 
therefore, safe to assume that respondents, regardless of personal 
situation, extent and nature of in-service experience, viewed the 
importance of the goals of off-campus university courses in much the 
same way. 

School district-sponsored in-service activities. When average 
ratings of the 7 goals of school district-sponsored in-service 
activities were rank ordered, 6 fell between "moderate" and "great" in 


i " "Os P 
importance, and one fell between "some"' and “moderate” in importance. 


The perceived importance of the goals in descending order was: to assist 
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teachers who will be able to use a variety of teaching techniques, within 
their schools, to make teachers more adaptable to work within existing 
school systems, to increase the ability of teachers to integrate theory 
with practice, to make teachers more knowledgeable in content or subject 
areas, to assist teachers to deal effectively with individual differences 
among students, to increase the interpersonal skills of teachers, and to 
assist teachers to develop the necessary skills to implement change within 
schools. The first two goals tied in rank for first place. 

When respondents were classified according to the 9 independent 
variables of age, sex, experience, major area of teaching concentration, 
grade levels taught most often, completed years of teacher education, 
number of off-campus courses taken, most recent off-campus course, and 
most recent school district-sponsored in-service activity, few significant 
differences among respondents were observed. The significant differences 
which were observed related to the goals that were concerned with assisting 
teachers to deal effectively with individual differences among students, 
assisting teachers who will be able to use a variety of teaching 
techniques, increasing the ability of teachers to integrate theory with 
practice, and to make teachers more adaptable to work within existing 
school systems. There were no significant differences among respondents 
on the importance of the remaining 3 goals. 

With regard to the goal which was associated with assisting 
teachers to deal effectively with individual differences among students, 
only one pair of means was significantly different. Respondents who had 
taken 1 or 2 off-campus university courses held a more positive view 
concerning the importance placed on this goal than respondents who had 


taken 5 or more courses, Concerning the importance of the goal to assist 
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teachers who will be able to use various teaching techniques, 2 pairs of 
means were significantly different. Respondents with 1 to 5 years of 
teaching experience differed significantly from the other 2 groups within 
this social category. The perceived importance of this goal to the 1 to 5 


"some" and 'moderate". 


years experience group was that it fell between 
The other experience groups perceived this goal to be between "moderate" 
and "great'' in importance. 
With regard to the goals concerning making teachers more 
adaptable to work within existing school systems, and increasing the 
ability of teachers to integrate theory with practice, respondents who 
had taken 3 or 4 off-campus university courses perceived both goals to be 
of great importance in school district-sponsored in-service activities. 
This view was not strongly supported by respondents who had taken 5 or 
more off-campus university courses. Of a possible 252 pairs of means compared, 
only 5 pairs were significantly different with regard to respondents' 
perceptions of the importance placed on 4 of the 7 in-service education 
goals of school district-sponsored in-service activities. This serves 
to support a conclusion that there was a high degree of agreement among 
respondents with regard to the importance of the 7 goals of school 
district-sponsored in-service activities. 
Sub-problem 3: To what extent do the instructional activities 
utilized in school district-sponsored in- 
service activities and off-campus university 


courses lend themselves to meeting the 
objectives of in-service education? 


Off-campus university courses. When average ratings of the 8 


instructional activities utilized in off-campus university courses were 


rank ordered, one of these activities fell between the "moderate" and 


! 


"oreat" response categories. Six fell between the "some" and "moderate" 
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response categories, and one fell between the "little or none" and "some" 
response categories. Apart from discussing topics and issues, which 
received the highest mean rating, and field trips, which ranked lowest, 
the activities seemed to cluster in pairs, For instance, working in 
groups, and listening to lectures and watching demonstrations which 
ranked second and third respectively, were between .01 and .02 less than 
"moderate" on the five-point rating scale. The fourth and fifth ranking 
activities, receiving instruction through self-teaching, printed or 
audio-visual materials; and working individually on issues and problems 
organized by teacher-participants, were .14 and .13 respectively above 
the mid-point between the "some" and the "moderate'' response rates. The 
sixth and seventh ranking activities, having an opportunity to try out 

a variety of teaching methods, and engaging in role playing or simulated 
activities, received ratings that were well below the mid-point between 
the "some" and the "moderate'' response categories. 

There were few significant differences among respondents when 
they were classified on the bases of the independent variables or social 
categories such as age, sex, experience, completed years of teacher 
education, grade levels taught most often, major area of teaching 
concentration, most recent school district-sponsored in-service, most 
recent off-campus courses taken, and number of off-campus university 
courses taken. The significant differences were based on discussing 
topics and issues, and on role playing. The findings indicated that 
significant differences were among respondents grouped on the bases of 
sex, most recent off-campus course taken, and major area of teaching 
concentration. There were no significant differences within the other 


social categories, and the data indicated that respondents all agreed on 
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the ratings assigned 6 of the 8 instructional activities. 

Male respondents felt more strongly than female respondents, that 
discussing topics and issues fell between the "moderate" and "great" 
response categories in terms of effectiveness or extent to which it lends 
itself to meeting off-campus university course objectives. Similarly, 
male respondents felt more positively than female respondents that 
engaging in role playing or other simulated activities lends itself to 
between "some" and "moderate" in extent in meeting off-campus university 
course objectives. 

Based on most recent off-campus university courses taken, 
educational administration respondents significantly differed from those 
who had taken arts, in their perceptions relating to engaging in role 
playing and other simulated activities. Both groups of respondents rated 
this variable as falling between the "some'' and the "moderate" response 
categories on the five-point rating scale, but the educational 
administration respondents viewed it as closer to "moderate". While 
educational administration respondents viewed the extent to which this 
activity lends itself to meeting off-campus course objectives as being 
between the ''some'' and the "moderate'' response categories, those who had 
taken educational psychology perceived it to be between "little or none" 
and "some'' in extent. Respondents who had taken educational curriculum 
and instruction perceived the extent to which engaging in role playing 
and other simulated activities meet the objectives of off-campus 
university courses to be "little or none" on the five-point rating scale. 
Educational foundations and educational administration respondents were 
similar in their perceptions. 


When respondents were grouped on the basis of major area of 
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teaching concentration there were significant differences among 
respondents who had taken language arts and those who had taken either 
mathematics-science or who had not specified their major area of 

teaching concentration. Language arts respondents perceived the extent 
to which engaging in role playing or other simulated activities lends 
itself to meeting off-campus course instructional objectives to range 
between "little or none" and "some''. Mathematics-science majors and those 
who had not specified their major area of teaching concentration 
perceived it to fall between "some" and "moderate" on the five-point 
rating scale. These 6 significantly different pairs of means from a 
possible 288 pairs serve to support a conclusion that there was a high 
degree of agreement among respondents in their perception of the extent 
to which the 8 instructional activities utilized in off-campus university 
courses lend themselves to meeting the objectives of in-service 
education. 

School distclict sponsored wn—service activities. “Average ratings 
of the 8 instructional activities utilized in school district-sponsored 
in-service, when rank ordered, revealed that the 3 top ranking 
activities, listening to lectures and watching demonstrations, discussing 
topics and issues, and working in groups, fell between "moderate" and 
"sreat'’ on the five-point rating scale. The remaining 5 instructional 
activities fell between the "some" and the "moderate" response categories on 
the same rating scale. These 5 activities in descending order according 
to rank were: working individually on issues and problems initiated or 
organized by teacher-participants, engaging in role playing or other 
simulated activities; having an opportunity to try out a variety of 


teaching techniques, receiving instruction through self-teaching, printed 


sorte a¥? waa agile adve ogtegunt | ee va | 
obit aeba tensa, ‘uaieliets weds Yo gatvaty vier me Ren . aoe 
egret i ea AGe wstaea sxqves avqeaa~tto sae tsi 
sHotys bee white ee ot ae pos dawn qo steiii"e 


halsersowmen guitieey i¢ wars tobem Shams holttoege yon"b 


trroqeasts off4.°80 ‘ces dtron” bys “aac” sesciad Theor SP 


s iat Biase 6 water sist hth «ftaws Sbiegke 6 agent! «singe gars 
Paid eo wie arts jel] acini ind? 2 _— SF hiss arts, G&S afdds 


hate ifr 3O- Pe oyws tog Beads a} en ame | actos JaecesT Rh to 


-) sustltte seeveelois tuddtgoutsest 3 sft datavee 


wiwisriny auqeers | 


eevee Te mntiioetsa wh) gfiece bs esviseaeds biel” 
‘wort su " 

auntie? spaseen eciulss: epugern bprournga-dssstath Loose —_ 
hey. daqga<pet tet Vivien oF Reel isce ee tsieizou taapiyoussent 8 sft 4 
wivgns Qo? E anf 2000 Dalewvod ,5 elo anéy nerdy °c. 
ewinnooerh , sesiueriarams yastaies tere gayvetoel of yokeevall 
hie “arensbow” guadved L(g? .equrntg al getdeow bom ,dageet ine 
inpegaouTieet @ airtniamey ad? .olsoa gaksae thiog-evrt sit sa " 

(i) RDC tee ROE T a sane loa! ott ven “ona” ads doowged £fetastsivil 


gaiirvass rebirg gathn iowed wt worry Lisa @ eeedT -stao8 3 14h 
yo bagetrhn emelédgrg ‘ban wéuieed wo YLlowhevibat at 
zo odie 40 gobate stor ab gnigeeis <alnegiataraqeaen 


“Yo vemtrey 9 fog G9 OF EMT iongo ne getvat 


deh 


or audio-visual materials; and field trips. 

When respondents were classified according to the independent 
variables or social categories, namely, sex, age; experience, grade levels 
taught most often, major area of teaching concentration, completed years of 
teacher education, most recent school district-sponsored in-service, most recent 
off-campus university course, and number of off-campus university courses 
taken, significant differences were observed among certain respondent 
Sroups with resard to ltems, 32,35, 35, and 38." The sienifiteant 
differences were based on age, major area of teaching concentration, 
experience, most recent off-campus courses taken, and most recent school 
district-sponsored in-service. 

Grouped on the basis of age, respondents within the 20 to 35 
years age group were significantly different from those within the 36 to 
45 years age group concerning the extent to which working in groups lends 
itself to meeting school district-sponsored in-service objectives. The 
older age group rated this activity as being between "moderate" and 
"oreat'"' in terms of the extent to which it lends itself to meeting the 
objectives associated with school district-sponsored in-service, while 
the younger age group rated it between "some" and "moderate" on the five- 
point rating scale. 

Grouped on the basis of major area of teaching concentration 
respondents differed significantly concerning the extent to which having 
an opportunity to try out a variety of teaching techniques, and working 
in groups lend themselves to meeting school district-sponsored in- 
service objectives. The data indicated that language arts majors rated 
working in groups as falling between the "some" and "moderate" response 


categories, while mathematics-science majors perceived it to fall 
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between "moderate" and "great" on the five-point rating scale. With 
regard to the extent to which having an opportunity to try out a 
variety of teaching techniques lends itself to meeting school district- 
sponsored in-service objectives, language arts majors significantly 
differed from respondents who had not specified their area of teaching 
concentration, and mathematics-science majors. Whereas language arts 
majors rated this activity as falling between "some" and "moderate" on 
the five-point rating scale as did the mathematics-science majors, the 
latter group of respondents held a more positive view concerning this 
activity. On the other hand, language arts majors held a more positive 
view concerning the extent to which this activity lends itself to 
meeting school district-sponsored in-service objectives when compared 
with respondents who had not specified their major area of teaching 
concentration. 

Among respondent groups based on most recent off-campus 
university courses taken, there were significant differences among 
respondents concerning the extent to which discussing topics and issues, 
working in groups, working individually on issues and problems initiated 
or organized by teacher-participants, and engaging in role playing or 


other simulated activities. Respondents who had recently taken 


educational psychology rated this activity, discussing topics and issues, 


as falling between "moderate" and "great". Those who had recently taken 


educational foundations rated it as being "moderate" on the five-point 


1972 


rating scale. Educational administration respondents had a more positive 


view concerning the extent to which engaging in role playing and other 
simulated activities lends itself to meeting school district-sponsored 


in-service objectives when compared with respondents who had taken 
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educational psychology. Educational foundations respondents also 
differed significantly in perceptions from those who had taken 
educational psychology with regard to the extent to which engaging in 
role playing or other simulated activities lends itself to meeting the 
objectives of school district-sponsored in-service activities. The 

data revealed that educational psychology respondents rated this method 
of instruction as being between "little or none" and "some" in extent, 
while educational administration respondents rated it as falling between 
"some" and "moderate" but closer to "moderate". Educational foundations 
respondents perceived this instructional method as being "moderate" in 
exEent. 

According to the findings, it appears that engaging in role 
playing and other simulation activities was not perceived by educational 
psychology respondents as being "great'' in meeting school district- 
sponsored in-service objectives. This view was opposed to that of 
educational administration and educational foundations respondents. 

When respondents were grouped on the basis of experience, 
respondents with 1 to 5 years of experience differed significantly from 
those with 16 years or more of experience in their views pertaining to 
working in groups. The data revealed that respondents with 1 to 5 years 
of experience rated this activity as being between "some" and "moderate" 
in extent, while the 16 years or more experience group rated it as being 
between "moderate" and "great" in extent. 

Grouped on the basis of most recent school district-sponsored in- 
service participation, respondents who had participated in language arts, 
who differed significantly from those who took special education,rated 


working individually on issues and problems initiated by teacher- 
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participants as falling between the "moderate" and "great" response 
categories. On the other hand, respondents who had participated in 
special education workshops, rated this activity as falling between 
"some" and "moderate" in extent to which it assists them to meet school 
district-sponsored in-service objectives. 

The significant differences which existed among groups of 
respondents within the 9 social categories served to strengthen a 
conclusion that respondents, irrespective of their association with 
school district-sponsored in-services in terms of participation or 
experience, were in agreement concerning the extent to which instructional 
activities utilized in school district-sponsored in-services lend 
themselves to meeting the in-service program objectives. Of a possible 
288 pairs of means, only 11 were significantly different, and these 
differences concerned only 5 of the 8 activities. 

Sub-problem 4: What are the perceptions and preferences of 
experienced teachers with regard to time 
allotted to off-campus university courses 
and school district-sponsored in-service 
activities? 

Off-campus university courses, Rank ordering of the average 
ratings of the 8 instructional activities utilized in off-campus 
university courses in terms of time allotment revealed that respondents 
perceived the time allotted to listening to lectures and watching 
demonstrations to be between "quite a bit" and a "great deal". Next in 
rank was discussing topics and issues which received a rating ranging 
between "moderate" and “quite a bit'' on the five-point rating scale. 
The remaining 6 activities in terms of perceived allotted time were 


arranged in two clusters. Working in groups, receiving instruction 


through self-teaching, audio-visual or self-teaching materials, and 
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working individually on issues and problems initiated or organized by 
teacher-participants, were between "some" and "moderate" on the five- 
point rating scale. On the other hand, having an opportunity to try out 


a variety of teaching techniques, field trips, and engaging in role 


playing or other simulated activities, clustered between "little or none" 


and "some" on the same scale. Respondents agreed on the mean ratings of 
the 8 instructional activities in terms of perceived time allotment. 

In brief, of 288 pairs of means compared, there were not significant 
differences. 

Among the respondent groups based on the 9 independent variables, 
Significant differences in preferences were evident only within the age 
group category. The activity on which they disagreed was field trips. 
While respondents within the 46 to 65 years age group preferred a time 
allotment ranging between ''moderate" and "quite a bit'' to this activity, 
both the 20 to 35 years age group and the 36 to 45 years age group 
preferred a time allotment of between "'some'' and "moderate". The 
significant differences among respondent groups serve to support a 
conclusion that there was a high degree of agreement among 8 of the 9 
social categories with regard to preferred time allotted to 7 of the 8 
instructional activities utilized in off-campus university courses. 
Concerning the instructional activity -- field trips -- on which they 
differed, there were only 2 significantly different pairs of means. 

In brief, of a possible 288 pairs of means compared for preferences, 286 
pairs were not significantly different. 

With regard to preferred time allotment to the 8 instructional 
activities, respondents indicated that they wished to have time ranging 


between "moderate" and "quite a bit" to 6 instructional activities. 
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These were: listening to lectures and watching demonstrations, 
discussing topics and issues, working in groups, having an opportunity 
to try out a variety of teaching methods, working individually on issues 
and problems which are initiated or organized by teachers, and receiving 
instruction through self-teaching audio-visual or printed materials. 
Respondents wanted between "some" and "moderate" time allotted to field 
trips and engaging in role playing or other simulated activities, the 
two remaining instructional activities. 

The discrepancy between preferred and perceived time allotted to 
instructional activities utilized in off-campus university courses was 
greatest on having an opportunity to try out a variety of teaching 
methods, field trips, and working individually on issues and problems 
which teachers initiated or organized. The findings also indicated that 
respondents wished to have less time devoted to listening to lectures 
and watching demonstrations. In addition, with regard to preferred 
time allotment to the remaining 7 instructional activities, respondents 
were in full agreement. This finding serves to substantiate those of 
Boschee and Hein (1980); Larson (1962), and Zigarmi and associates (1977) 
that teachers wish to have more time allotted to in-service education 
programs. 

School district-sponsored in-service activity. When average 
ratings of the 6 instructional activities were rank ordered in’ terms) or 
perceived allotted time, working in groups which received the highest 
rating fell between the "moderate'’ and the ''quite a bit" response 
categories. This variable was .02 on the five-point rating. scale, 
less than "quite a bit". Seven of the 8 instructional activities fell 
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within two clusters. Ranging between "some’ and “moderate were: 
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discussing topics and issues, working in groups, and receiving 
instruction through audio-visual and self-teaching materials. The 
remaining 4 activities clustered between "little or none" and "some" on 
the five-point rating scale. These were: having an opportunity to try 
out a variety of teaching methods, working individually on issues and 
problems which teachers initiated or organized, field trips, and 
engaging in role playing or other simulated activities. 

Rank ordering of preferred average ratings of time allotted to 
the 8 instructional activities revealed that respondents wished to have 


between "moderate" and " 


quite a bit “of time allotted to 6 instructional 
activities. These were: listening to lectures and watching 
demonstrations, discussing topics and issues, working in groups, having 
an opportunity to try out a variety of teaching methods, working 
individually on issues and problems which teachers initiated or 
organized, and receiving instruction through self-teaching, audio-visual 
and printed materials. Respondents’ preference for field trips and 
engaging in role playing and other simulated activities was that these 
should be allotted time ranging between "'some'' and "moderate" on the five- 
point rating scale. The findings indicated that respondents wanted less 
time devoted to listening to lectures and watching demonstrations. The 
discrepancy scores indicated that respondents wanted more time allotted 
to having an opportunity to try out a variety of teaching techniques, 
more time allotted to working individually on issues and problems which 
teachers initiated or organized, and to field trips, than to the other 
activities, 


Grouping of respondents on the bases of social categories or 


according to the 9 independent variables revealed that there were 
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significant differences among respondents within certain groups, in terms 
of perceived and preferred time allotted to certain instructional 
activities. 

Respondents grouped on the basis of sex differed in perceptions 
with regard to time allotted to having an opportunity to try out a 
variety of teaching methods, and on time allotted to field trips. While 
female respondents considered that "quite a bit' of time was allotted to 
the former, male respondents thought otherwise. Female respondents felt 
that a moderate amount of time was allotted to the latter. Male 
respondents' perception was that the time allotted to this activity was 
within the range of between "'some'' and "moderate". 

Within the social category based on age, respondents within the 
20 to 35 years age group differed significantly from those within the 
36 to 45 years age group in their preference for time allotted to 
working in groups. The 36 to 45 year old respondents displayed 
preferences for time allotment ranging between "moderate" and "quite a 
bit" to be devoted to this activity. The 20 to 35 year olds, on the 
other hand, displayed preference for time allotment ranging between "some" 
and "moderate". 

Respondents grouped on the basis of years of teaching experience 
differed significantly in their preference with regard to time allotted 
to having an opportunity to try out a variety of teaching methods, and 
receiving instruction through audio-visual, printed to self-teaching 
materials. Respondents within the 3 groups in this social category 
indicated a preferred time allotment which fell between ''moderate" and 
"quite a bit". However, the 1 to 5 years experience group was more 


positive in preference than was the 16 years and over experience group. 
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With=regeard to theslatter activity, respondents with [te 5 years 


of experience indicated a preferred time allotment ranging between 
"little or none" and "some''. Conversely, the 6 to 15 years and 16 years 
or more experience groups indicated a time allotment preference which 
ranged between ''some'' and "moderate". 

Respondents grouped on the basis of grade levels taught most 
often differed significantly in their preference concerning time 
allotted to having an opportunity to try out a variety of teaching 
methods and to field trips. Elementary teachers indicated a time 
allotment preference ranging between "some" and 'moderate" to having an 
opportunity to try out a variety of teaching methods, The preference 
indicated by secondary teachers ranged between "little or none" and 
"some". 

The preferred time allotment for field trips indicated by both 


groups fell between "little or none" and "some''. However, elementary 


teachers showed a greater preference for more time to be allotted to this 


activity, when compared with their secondary counterparts, 

Respondents grouped on the basis of most recent school district- 
sponsored in-service participation differed significantly in their 
preference for time allotted to listening to lectures and watching 
demonstrations, and for working in groups, Within this social category, 
language arts participants indicated a preferred time allotment which 
fell between "moderate" and "quite a bit'' to listening to lectures and 
watching demonstrations, Mathematics-science participants indicated a 
time allotment preference falling between "some" and "moderate" on the 
five-point rating scale to the same activity. With regard to preferred 


time allotted to working in groups, special education respondents 
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indicated a preference which fell between "little or none" and "some". 
On the other hand, mathematics-science participants’ preference ranged 
between "moderate" and "quite a bit". 

Grouped on the basis of major area of teaching concentration, 
language arts specialists differed significantly from respondents who had 
not specified their major area of teaching concentration, in terms of 
preferred time allotted to listening to lectures and watching 
demonstrations. While language arts respondents indicated a preferred 
time allotment ranging between "moderate" and "quite a bit", respondents 
who had not indicated their major area of teaching concentration 
indicated a preference for a time allotment which fell between "some" and 
PmOderate Mmtoethis activity. 

The significant differences among respondent groups serve to 


illustrate that respondents were in agreement with the perceived time 
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allotted to 6 instructional activities. Differences in terms of perceived 


time allotted to field trips and having an opportunity to try out a 
variety of teaching methods existed only between the groups based on sex. 
Groups based on the remaining 8 independent variables were in full 
agreement with the perceived time allotted to the 8 instructional 
activities, . [lt is, consequently, safe to assert, that the 2cienificantly 
different pairs of means of a possible 288 pairs, reveal a high degree of 
consensus existed among respondents with regard to perceived time 
allotted to the 8 instructional activities. 

Concerning preferred time allotted to the 8 instructional 
activities, there were 10 significantly different pairs of means. Two 
pairs significantly differed on time allotted to listening to lectures 


and watching demonstrations. Two pairs significantly dicfered on time 
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allotted to working in groups. Three pairs were significantly different 
with regard to time allotted to having an opportunity to try out a 
variety of teaching techniques, Two pairs were significantly different 
with regard to time allotted to field trips, and one pair differed 
significantly concerning time allotted to receiving instruction through 
audio-visual, printed, or self-teaching material. Of a possible 288 
pairs of means, only these 10 pairs were significantly different in 
preference concerning time allotted to various instructional activities. 
This finding serves, therefore, to support an inference that experienced 
teachers, regardless of their personal situation, their level of 
participation, and the nature of their experience in school district- 
sponsored in-service activities, held a similar view with regard to 
preferred time allotted to the 8 instructional activities. 
sub-problem 5: What are the perceptions and preferences of 
experienced teachers as regards participating 
in organizing school district-sponsored in- 


service activities and off-campus university 
courses? 
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Off-campus university courses. Average ratings of 5 participation 


variables indicated experienced teachers’ perceptions with regard to 
participating in organizing off-campus university courses. Experienced 
teachers' views were that they participated between "some" and "moderate" 
in evaluating the course. This was the first ranking participation 
variable, Second in rank was setting the objectives which fell between 
"little or none" and "some", Next, were defining the goals and 
determining the mode of delivery which tied in rank £On \ehard place.) and 
fifth was determining the course content. 

The preferred mean ratings revealed that experienced teachers 


wish to participate between "moderately" and "quite a bit" in all 
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aspects of organizing off-campus university courses. However, defining 
the goals, determining the course content, and determining the mode of 
delivery were tied in rank. The desire to have greater input in 
organizing in-service programs by respondents in this study sample has 
confirmed findings reported by Zigarmi and associates (1977), Larson 
(1962), Schreiber (1975), and Yarger and Brannigan (1979). 

When respondents were grouped according to the 9 independent 
variables, namely, sex, age, experience, major area of teaching 
concentration, grade levels taught most often, most recent school 
ier eres poncered inesersices number of off-campus courses taken, 
completed years of teacher education, and most recent off-campus 
university course, few significant differences among respondents were 
observed, They related to respondents' perceptions concerning 3 
variables. The significant differences existed on the bases of age and 
sex. There were no significant differences among respondents when 
grouped according to the remaining 7 independent variables in terms of 
perceptions, and there were no significant differences among respondents 
with regard to preferences concerning their participation in organizing 
off-campus university courses, 

Grouped on the basis of age, respondents within the 20 to 35 years 
age group differed significantly from respondents within the 36 to 45 years 
age group, concerning perceptions relating to defining the goals. While 
the 20 to 35 year olds rated the level of their participation as falling 
between "little or none" and "some" on the five-point rating scale, the 
36 to 45 year olds felt that they had had "some" participation in 
defining the goals of off-campus university courses. 


Respondents within the 36 to 45 years age group and those within 
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the 46 to 65 years age group significantly differed in perceptions 
concerning participation in setting the mode of delivery. The mean 
scores indicated that the 46 to 65 year olds perceived themselves as 
participating between "little or none" and "some" in setting the mode of 
delivery, while the 36 to 45 year olds felt that they had "some" 
participation in this aspect of organizing off-campus university courses. 
Significant differences based on sex, revealed that male and 
female respondents perceived themselves as participating between "little 


OLr-none and 


some" in defining the goals. However, female respondents 
had participated more than males. Both males and females perceived 
themselves as participating between "little or none" and "some" in 

setting off-campus course objectives but the level of female participation 
was closer to "some" on the five-point rating scale. 

The significant differences among respondent groups serve to 
strengthen a conclusion that overall respondents wish to participate 
between "moderate" and "quite a bit' in organizing off-campus university 
courses. In addition, of a possible 180 pairs of means compared, only 4 
pairs were significantly different. Thus one may assume that experienced 
teachers, despite their experience, personal situation and the nature of 
their involvement in in-service education, held similar perceptions and 
preferences as regards participation in organizing off-campus university 
courses. 

School district-sponsored in-service activities. Mean ratings of 
the 5 participation variables revealed that respondents participated 
equally in evaluating the activity, defining the goals, and setting the 


objectives of school district-sponsored in-service activities. The 


level of their participation was between "moderate" and "quite a bit" on 
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the five-point rating scale, Respondents also participated in determining 
the activity focus and the mode of delivery between "some" and "moderate" 
in extent. 

With regard to respondents' preferences in terms of participation, 
they wished to participate in defining the goals, setting the objectives, 
evaluating the activity, and determining the activity focus, between 
"quite a bit" and "a great deal" on the five-point rating scale. Though 
they want to participate more in determining the mode of delivery, 
their preference is that the extent of this aspect of participation be 
kept between "moderate" and "quite a bit'"'. The mean scores for 
preferences compared with those for perceptions, indicated that a gap 
existed between the actual and the desired. This was especially 
noticeable where determining the activity focus was rated between "some" 


and ''moderate"’ for perceived, and between "quite a bit" and " 


a great 
deal" for preferred. 

Few significant differences were observed among respondents who 
were grouped into social categories dictated by the 9 independent 
variables of age, sex, experience, completed years of teacher 
education, grade levels taught most often, major area of teaching 
concentration, most recent school district-sponsored in-service, number 
of off-campus courses taken, and most recent off-campus course taken, 
The observed significant differences pertained to respondents’ 
preferences. There was consensus among respondents in their perceptions 
concerning the level of participation in organizing school district- 
sponsored in-service activities. There were no dissenting groups with 


regard to preferred participation in determining the mode of delivery. 


Two groups of respondents, based on age, differed significantly 
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in preferences as regards, defining the goals (Item 64), setting the 
objectives (Item 65), and determining the activity focus (Item 66). 

Within the social category based on experience, the 1 to 5 years 
experience group differed significantly from the other groups concerning 
the preferred level of participation in: defining the goals (Item 64), 
determining the activity focus (Item 66), and evaluating the course 
(Item 68). 

Respondents within the 20 to 35 years age group rated defining 
the goals as being between ''some'' and "moderate" in preference. The 36 
to 45 year olds from whom the 20 to 35 year olds significantly differed, 
preferred to participate between "moderate" and "quite a bit". With 
regard to setting the objectives, the 20 to 35 year olds preferred between 
"some" and ''moderate" participation. The 36 to 45 year olds, from whom 
they significantly differed, wished to participate between "moderate" and 
"quite a bit". The 20 to 35 year old respondents preferred between ''some" 
and "moderate" participation in determining the activity focus, while the 
36 to 45 year olds wished to participate between "moderate" and "quite a 
bit". Thus, were they significantly different. 

Based on experience, respondents within the 1 to 5 years group, 
wished to participate between "some" and "moderate" in defining the goals. 
The other two experience groups differed significantly. They wished to 
participate between "moderate" and "quite a bit". The preferred level of 
participation for determining the activity focus and evaluating the 
course, was between "some" and "moderate" for the 1 to 5 years 
experience group, and between "moderate" and "quite a bit" for those 
within the other two experience groups. The significant differences 


between the 1 to 5 years experience group, and the 6 to 15, and over 16 
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years experience group indicated that the more experienced teachers wished 
to participate more in evaluating school district-sponsored in-service 
activities. 

Orea Saget ie 180 pairs of ideal means compared, only 9 were 
significantly different. This gives support to the conclusion that 
experienced teachers, regardless of the level of their participation, 
the nature of their in-service education experience, or their personal 
situation wish to participate more in organizing school district- 
sponsored in-service activities, These differences have also supported 
an inference that participants within 1 to 5 years of experience, and 
who fall within the 20 to 35 years age group want some participation in 
organizing school district-sponsored in-service activities but the extent 
of their preferred participation does not equal that of older or more 
experienced respondents. 

Sub-problem 6: How effective are off-campus university 
courses and school district-sponsored in- 
service activities in improving the 
performance of experienced teachers on 
the job? 

Off-campus university courses. Average ratings of the 14 
objectives illustrated that experienced teachers perceived off-campus 
university courses to range between "moderately effective" and "quite 
effective’ in assisting them to meet the 2 objectives associated with 
knowledge, and the objective associated with utilizing a variety of 
teaching techniques within their classrooms. Apart from the 2 
objectives which were associated with change implementation, and the one 
associated with adapting better to work within their school systems 
which were below the mid-point between "somewhat effective" and 


"moderately effective" on the five-point rating scale, the remaining 8 


objectives clustered between "somewhat effective" and "moderately 
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effective" and well above the mid-point between these two response 
categories. 

Grouping of respondents according to the 9 independent 
variables into the social categories of sex, age, experience, grade 
levels taught most often, major area of teaching concentration, most 
recent off-campus university courses, most recent school district- 
sponsored in-service, number of off-campus courses taken and 
completed years of teacher education, revealed significant differences 
based only on sex and on most recent off-campus courses taken. These 
differences pertained to / objectives. The findings revealed 
that respondents were in full agreement with the perceptions of 
the study sample concerning the objectives associated with knowledge; 
interpersonal competence; and those objectives which related to 
adapting better to work within their school system; identifying 
problems associated with the integration of theory with practice; 
and that associated with implementing program changes within their 
schools, 

As a group, male and female respondents differed significantly in 
their perceptions of the effectiveness of off-campus university courses 
in assisting them to meet the objectives which pertained to identifying 
problems associated with adapting to work within their school systems, and 
identifying problems associated with implementing program changes within 
their school. Male respondents perceived the effectiveness of off-campus 
university courses in assisting them to meet the former objective to range 
between "moderately effective" and "quite effective", Female 
respondents, on the other hand, felt that off-campus university courses 


ranged between "somewhat effective" and "moderately effective" in 
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assisting them to meet this objective. Concerning the effectiveness of off- 
campus university courses in assisting them to meet the latter objective 
within their schools, male and female respondents perceived it to be 
between "somewhat effective" and "moderately effective", but males had a 
more positive view. 

Grouped on the basis of most recent’ off-campus course, respondents 
differed significantly in their perceptions of the effectiveness of off- 
campus university courses in assisting them to meet 6 objectives. The first 
of these was identifying problems associated with adapting to work within 
their school systems. Educational administration respondents differed 
significantly from arts and educational psychology respondents in their 
perceptions of the effectiveness of off-campus university courses in 
assisting them to meet this objective. Educational administration 
aaanontanes rated off-campus university courses as being between 
"moderately effective" and "quite effective". Arts respondents felt that 
off-campus university courses were between "not effective" and "somewhat" 
effective", while educational psychology respondents rated off-campus 
university courses as falling between "somewhat effective" and 
"moderately effective" in assisting them meet this adaptation objective. 

Next was the objective associated with integrating theory with 
practice in the classroom, With regard to respondents' perceptions of 
the effectiveness of off-campus university courses in assisting them to meet 
this objective, educational administration respondents differed 
significantly from those who had taken educational psychology, and 
educational curriculum and instruction. Similarly, arts respondents 
differed significantly from educational psychology, and educational 


curriculum and instruction. The data revealed that educational 
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administration and arts respondents perceived off-campus university 
courses to range between "somewhat effective" and "moderately effective" 
in assisting them to meet this objective. On the other hand, educational 
psychology and educational curriculum and instruction respondents viewed 
off-campus university courses to range between "moderately effective" and 
"quite effective" in assisting them to meet this objective. 

The third objective on which respondents grouped on the basis of 
most recent off-campus course taken, differed significantly, was that which 
pertained to identifying problems associated with programechange within their 
schools. The data revealed that educational adetnieereeton respondents 
were significantly different from arts respondents and thus rated off- 
campus university courses as "moderately effective'' in assisting them to 
meet this objective. Arts respondents rated off-campus university courses 
as being between "not effective" and "somewhat effective". 

Fourth was the objective pertaining to identifying problems 
associated with utilizing a variety of teaching techniques. Derived from 
the data, the indications were that educational curriculum and 
instruction respondents differed significantly from arts and educational 
administration respondents in their perceptions of the effectiveness of 
off-campus university courses in assisting them to meet this objective. 
Similarly, educational psychology respondents differed significantly from 
arts and educational administration respondents. Educational curriculum 
and instruction and educational psychology respondents rated off-campus 
university courses as being between "moderately effective" and "quite 
effective" in assisting them to meet this versatility objective. Arts and 
educational administration respondents' rating fell between "somewhat 


effective" and "moderately effective". 
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The objective associated with utilizing a variety of teaching 
techniques within your classroom was the next on which respondents 
within the social category of recent off-campus course taken, differed 
significantly. Educational administration respondents who rated off- 
campus university courses as being between "not effective" and "somewhat 
effective’ in assisting them to meet this objective, differed significantly 
from educational curriculum and instruction respondents who 
rated the assistance received from off-campus university courses as being 
between "moderately effective" and "quite effective". 

Identifying problems associated with dealing with individual 
differences among students, and dealing with individual differences among 
students were the final two objectives on which respondents grouped on 
the basis of most recent off-campus course taken significantly differed. 
Educational administration respondents who rated off-campus university 
courses as "somewhat effective'’ in assisting them to meet the first 
mentioned objective, differed significantly from educational psychology 
and educational curriculum and instruction respondents who perceived off- 
campus university courses to range between "moderately effective" and 
"quite effective" in this regard, With regard to the second mentioned 
objective, educational administration respondents differed significantly 
from educational curriculum and instruction and educational psychology 
respondents in their perception of the effectiveness of off-campus 
university courses in assisting them to meet this objective. While 
educational administration respondents rated off-campus university 
courses as falling between "not effective" and "somewhat effective" in 
assisting them to meet this objective, the view of educational curriculum 


and instruction and of educational psychology respondents was that off- 
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campus university courses ranged between 'moderately effective" and 
"quite effective" in assisting them to meet the objective associated with 
dealing with individual differences among students. 

Overall, the significant differences which existed among 
respondents within the two social categories of sex and most recent off- 
campus university course taken, serve to support a conclusion that 
respondents grouped on the bases of grade levels taught most often; age; 
experience; completed years of teacher education; most recent school 
district-sponsored in-service activity; number of off-campus courses 
taken; and major area of teaching concentration upheld the views of the 
study sample concerning the perceived effectiveness of off-campus 
university courses in assisting them meet the 14 objectives. In addition 
there was consensus among respondents concerning 7 of the 14 objectives, 
and respondents grouped on the basis of sex differed significantly on only 
Ce OpIectives:., 

schoo I-districet—sponsored an-servyice activities. “Average ratings 
of the 14 objectives revealed that respondents in this study perceived 
school district-sponsored in-service activities to range between 
"moderately effective" and "quite effective" in assisting them to meet the 
objectives associated with identifying problems in utilizing a variety 
of teaching techniques, and in utilizing a variety of techniques within 
their classrooms, These were the 2 top ranking objectives. Next in rank 
were the following 4 objectives which clustered below the mid-point 
which fell between "moderately effective" and "quite effective". These 
objectives in descending order were: acquiring new knowledge in your 
subject or content areas for use within your classroom, identifying 


problems associated with the integration of theory with practice, 
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identifying problems associated with program changes within your school;> 
and identifying problems associated with adapting to work within your 
school system. 

Another clustering of 6 objectives ranging in descending order 
were: adapting better to work within your school system, and integrating 
theory with practice within your classroom which tied in rank. These 
were followed by identifying problems associated with dealing with 
individual differences among students, and dealing with individual 
differences among students, which also tied in rank. Next were 
identifying problems associated with the acquisition of knowledge in 
subject or content areas, and implementing program changes within your 
school. These objectives clustered slightly below "moderately 
effective" on the five-point rating scale. 

The final 2 objectives clustered slightly above the mid-point 
between "somewhat effective" and "moderately effective". There were: 
identifying problems associated with interpersonal competence, and 
demonstrating interpersonal competence. 

Grouping of respondents into social categories based on the 9 
independent variables of age, sex, experience, major area of teaching 
concentration, grade levels taught most often, completed years of 
teacher education, number of off-campus courses taken, most recent off- 
campus university course and most recent school district-sponsored in- 
service revealed that respondents agreed on the bases of grade levels 
taught most often and major area of teaching concentration on the 
perceived effectiveness of school district-sponsored in-service in 
assisting them to meet the 14 objectives. 


Male and female respondents differed significantly only on the 
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rating of school district-sponsored in-service activities in assisting 
them meet the objective associated with identifying problems associated 
with adapting to work within their school systems. Male respondents’ 
perception of the effectiveness of school district-sponsored in-service 
activities was that they fell between "moderately effective” and "quite 
effective". Female respondents' view was that school district-sponsored 
in-service activities ranged between "somewhat effective" and 
"moderately effective" in assisting them to meet this adaptation objective. 
There were no other significant differences within this social category. 
When respondents were grouped on the basis of age there were 
significant differences among the three age groups on the objectives 
associated with identifying problems associated with the acquisition of 
knowledge in subject or content areas for use within the classroom; 
identifying problems associated with adaptation to work within the school 
system; adapting better to work within their school system; and 
demonstrating interpersonal competence. With regard to meeting the 
first-mentioned objective, the 20 to 35 year olds and the 46 to 65 year 
olds indicated that they perceived school district-sponsored in-service 


to be between "somewhat effective" and "moderately effective" in 
assisting them. Thus, these age groups differed significantly from the 
36 to 45 year olds who perceived school district-sponsored in-service to 
be between "moderately effective" and "quite effective" in assisting them to 
meet this objective. 

‘Similarly, for the second-mentioned objective, the rating of the 
middle age group of school district-sponsored in-service activities fell 


between "moderately effective" and "quite effective". The other two age 


groups perceived school district-sponsored in-service activities to be 
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between "somewhat effective" and "moderately effective" in assisting 
them to meet this adaptation objective. 

With regard to the effectiveness of school district-sponsored 
in-service activities in assisting experienced teachers to meet the 
objectives; adapting better to work within their school system, and 
demonstrating interpersonal competence, the 20 to 35 year olds differed 
significantly from the 36 to 45 year olds. The younger age group rated 
school district-sponsored in-service activities as being between 
"somewhat effective" and "moderately effective" in assisting them to meet 
both objectives. For the 36 to 45 year olds, school district-sponsored in- 
service activities were between "moderately effective" and "quite effective" 
in providing assistance to them. Apart from significant differences 
concerning these 4 objectives, respondents grouped on the basis of age were 
not divided in their perceptions of school district-sponsored in-service 
activities in assisting them to meet the remaining 10 objectives. The 
objectives on which they significantly differed were those associated with 
identifying problems associated with adaptation to work within their school 
systems; adapting better to work within their school systems; identifying 
problems associated with interpersonal competence; and identifying problems 
associated with implementing program changes within their schools. 

Respondents who had taken 2 to 4 off-campus courses rated school 
district-sponsored in-service activities as being between "moderately 
effective" and "quite effective" in assisting them to identify problems 
associated with adapting to work within their school systems. This 
group of respondents differed significantly from respondents who had 
taken 5 or more courses, who rated school district-sponsored in-service 


activities as being between "somewhat effective" and "moderately 
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effective" on this variable. On the variable which related to adapting 
better to work within their school systems, respondents who had taken 

1 or 2 courses, or 5 or more rated school district-sponsored in-service 
activities as being between "somewhat effective" and "moderately 
effective’. Respondents who had taken 3 or 4 courses were significantly 
different in their perceptions of school district-sponsored in-service 
activities in assisting them to meet this objective. Their view was that 
school district-sponsored in-service activities were between "moderately 


eb eectiveruand:. 


quite effective" in this regard. 

The views of respondents who had taken 1 or 2 courses, or 5 or 
more, concerning the effectiveness of school district-sponsored in- 
service activities in assisting them to identify problems associated with 
program changes within their schools were significantly different from 
those who had taken 3 or 4 courses. Respondents who had taken 3 or 4 
courses were less positive in their views concerning the effectiveness 
of school district-sponsored in-service activities in assisting them to 
meet this objective. 

When respondents were grouped on the basis of most recent off- 
campus courses taken respondents who had taken educational psychology 
and arts differed significantly from respondents who had taken 
educational administration. Respondents who had taken arts and 
educational psychology perceived school district-sponsored in-service 
activities to be between "somewhat effective" and "moderately effective" 
in assisting them to adapt better to work within their school systems. On 
the other hand, educational administration respondents perceived school 
district-sponsored in-service activities to be between "moderately 


effective" and "quite effective" in assisting them to adapt better to work 
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within their school systems. 

The findings with regard to significant differences among 
respondents concerning the effectiveness of school district-sponsored 
in-service activities in assisting them to meet the 14 objectives were 
few in number. Of 504 possible pairs of means, only 15 pairs were 
significantly different, and these significant differences pertained 
primarily to the 2 adaptation objectives. It is safé to assert, therefore, 
that experienced teachers, on the whole, were in agreement in their 
perceptions concerning the effectiveness of school district-sponsored 


in-service activities in assisting them to meet the 14 objectives. 


III. CONCLUSION 


In Chapter 1, six sub-problems were formulated as being relevant 
to the in-service model used as the analytical framework of this study. 
The answers to the sub-problems represent the major conclusions of the 
investigation. Based on the findings, the following conclusions relating 
to the six sub-problems were reached: 

Ssub=proplem 1: ideals of In-Service Education 
1. Experienced teachers view the 7 ideals of in-service education 
to be of great importance. However, they prefer to have 
emphasis placed on producing teachers who can be versatile in 
using a variety of teaching methods; on producing teachers who 
can deal with individual differences among students; and on 
producing teachers who can integrate theory With practice. 

2. Experienced teachers within the 36 to 45 years age group view 

the ideal which is associated with producing teachers who can 


be competent in interpersonal relationships, to be of great 
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importance, as opposed to respondents within the 20 to 35 
years age group. 

3. Experienced teachers within the 36 to 45 years age group 
consider the ideal which pertains to producing teachers who 
can adapt to work within their school system to be of great 
importance. 

4. Experienced teachers who have taken 3 or 4 off-campus 
university courses consider the ideal associated with 
producing teachers who can integrate theory with practice 
to be of great importance. 

5. Experienced teachers, when grouped on the bases of experience, 
sex, grade levels taught most often, major area of teaching 
concentration, completed years of teacher education and most 
recent school district in-service participation, perceive the 
seven ideals of in-service education to be of great 
importance. 

6. The ideals, producing teachers who are knowledgeable in subject or 
content areas, and producing teachers who can implement change 
within their schools, are not perceived to be of great 


importance to experienced teachers. 


Sub-problem 2: Goals of In-service Education -- Off-campus University 


Courses 
1. Off-campus university courses are perceived by experienced 
teachers to be placing greatest emphasis on making teachers 
more knowledgeable in subject or content areas. Next in 
emphasis in descending order are: to assist teachers who will 
be able to use a variety of teaching techniques, to increase 


the interpersonal competence of teachers, and to assist 
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teachers to deal with individual differences. 

Teachers within the 46 to 65 years age group and those with 

4 years of teacher education perceive emphasis on making 
teachers more knowledgeable in subject or content area as 
being an important goal of off-campus university courses. 
Experienced teachers with 3 years of teacher education do not 
perceive off-campus university courses to stress making teachers 
more adaptable to work within existing school systems. 
Language arts majors hold a similar view. 

Experienced teachers who majored in mathematics-science perceive 
that a goal of off-campus university courses is to stress 
assisting teachers to adapt to work within existing school 
systems. 

Experienced teachers who took 1 or 2 off-campus university 
courses perceive emphasizing assisting teachers to deal 
effectively with individual differences among students as an 
important goal of off-campus university courses. 

Experienced teachers who had taken five or more off-campus 
university courses do not perceive assisting teachers to deal 
effectively with individual differences among students as an 
important goal of off-campus university courses, 

Experienced teachers with 6 to 15 years of experience perceive 
an important goal of school district-sponsored in-service 


activities is to place emphasis on assisting teachers who can 


be able to use various teaching techniques within their classrooms. 


Experienced teachers who have taken 2 or 3 off-campus university 
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courses perceive emphasis on increasing the ability of teachers 


to integrate theory with practice, and to make teachers more 
adaptable to work within their school systems as important 


goals of school district-sponsored in-service activities. 


Sub-problem 3: Off-Campus University Courses 


ie 


Experienced teachers perceive discussing topics and issues, 
working in groups, and listening to lectures and watching 


demonstrations as instructional activities utilized in off- 


campus university courses which lend themselves most to meeting 


in-service education objectives. 

Field trips, and engaging in role playing and other simulated 
activities are perceived to lend themselves least to meeting 
in-service education objectives. 

Male respondents, mathematics-science majors, and experienced 
teachers who took educational administration in off-campus 
courses recently, perceive role playing and engaging in other 
simulated activities as instructional activities which lend 
themselves to a great extent to meeting in-service education 
objectives. 

School district-sponsored in-service activities 
Experienced teachers perceive working in groups as the 
instructional activity which lends itself most to meeting 
school district-sponsored in-service education objectives. 
Ranking next are listening to lectures and watching 
demonstrations, and discussing topics and issues. 

Respondents within the 36 to 45 years age group perceive 


working in groups, and engaging in role playing and other 
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simulated activities as instructional activities which lend 
themselves to a great extent to meeting in-service education 
objectives. Role playing and engaging in other simulated 
activities are similarly endorsed by experienced teachers who 
take courses in educational foundations and educational 
administration. 

Mathematics-science and language arts majors perceive having 
an opportunity to try a variety of teaching techniques to lend 
itself to a great extent to meeting school district-sponsored 
in-service objectives, 

Language arts majors strongly endorse working individually on 
issues and problems initiated by teacher participants, as 

an instructional activity which lends itself a great extent 
to meeting school district-sponsored in-service 

objectives. This view is opposed by special education 


specialists. 


Sub-problem LA hime AiO tkEedmEOnlLnStnhuCcelonal ACEI Vaeres 


i 


Off-campus university courses 


Experienced teachers wish more time devoted to all 
instructional activities excluding listening to lectures 
and watching demonstrations. 

Experienced teachers wish to have less time devoted to 
listening to lectures and watching demonstrations. 
Experienced teachers within the 46 to 65 age group wish 

to have more time devoted to field trips. 

Experienced teachers want a great deal of time allotted to 


having an opportunity to try out a variety of teaching 
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methods, to working on issues and problems initiated by 
teacher-participants, and to field trips. 

5. Off-campus university courses need to be restructured in 
terms of time allotted to the various instructional activities. 

School district-sponsored in-service activities 

1. Experienced teachers wish to have less time allotted to 
listening to lectures and watching demonstrations, and more 
time allotted to the other instructional activities. 

2. Experienced teachers with 16 years or more of experience and 
those who teach elementary grades wish to have more time 
allotted to trying out a variety of teaching methods, 

3. Experienced teachers who are language arts majors wish to 
have more time allotted to listening to lectures and watching 
demonstrations. 

4, Experienced teachers within the 1 to 5 years of experience 
group wish to have less time devoted to receiving instruction 
through self-teaching, printed or audio-visual materials. 

5. Experienced teachers' desire for more time allotted to group 
work, and to discussing topics and issues suggests their need 
for peer interaction, a desire for seminars and a desire for 


small group approach to in-service education. 


Sub-problem 5: Teacher Participation in Organizing In-service Programs 
Off-campus university courses 


1. Experienced teachers wish to participate between "moderate" 
and "quite a bit" in organizing off-campus university courses. 
This is opposed to their present minimal participation. 


2, Female teachers participate more than males in organizing off- 
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campus university courses. 

3. Experienced teachers within the 36 to 45 years age group 
participate more than those within the 20 to 35 years age 
group, in defining the goals of off-campus university 
courses. 

4. Experienced teachers within the 36 to 45 years age group 
participate more than the other age groups in determining 
the mode of delivery employed in off-campus university 
courses. 

School district-sponsored in-service activities 

1. All experienced teachers within this study sample agreed 
that the degree of their participation in organizing school 
district-sponsored in-service activities was negligible. 

As a group, they wish to participate between "quite a bit" 
and tia-ereat ideal. 

2. Experienced teachers with 1 to 5 years of experience, and 
who fall within the age group of 20 to 35 years wish to have 
only "some" participation in organizing school district- 
sponsored in-service activities. 

3. Respondents with over 6 years of teaching experience and 
who are over 36 years of age want to participate between 
"moderate" and "quite a bit" in organizing school district- 


sponsored in-service activities. 


Sub-problem 6: Effectiveness of In-Service Programs 
Off-campus university courses 


1. Off-campus university courses are between "moderately 


effective" and "quite effective" in assisting experienced 
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teachers to meet the 14 in-service objectives within their 
schools. 

Male experienced teachers are assisted moderately to meet 
the objectives associated with adapting to work within 
their school systems and in implementing program changes 
within their schools through participating in off-campus 
university courses, 

Educational administration respondents are best assisted to 
meet the adaptation objectives as a result of their 
participation in off-campus university courses. 
Educational psychology and educational curriculum and 
instruction, unlike arts and educational administration 
respondents, are best helped to meet the objectives 
associated with the integration of theory with practice 
through participation in off-campus university courses. 
When compared with educational psychology and educational 
curriculum and instruction respondents, educational 
administration respondents who participate in off-campus 
university courses receive little help to meet the 
objective which is associated with identifying problems 
associated with dealing with individual differences among 
students, 

Participation in school district-sponsored in-service 
activities assists male experienced teachers to meet 

the objectives associated with adaptation. Other 


groups of experienced teachers who are assisted to meet 
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the adaptation objectives include experienced teachers 
within the 36 to 45 years age group, those with 6 to 15 
years of teaching experience, experienced teachers who 
have taken 3 to 4 off-campus university courses, and 
respondents who have taken educational administration 
recently. 

Female experienced teachers, respondents with 5 or more 
off-campus university courses, educational psychology, 
and arts respondents were assisted least, through 
participation in school district-sponsored in-service 
activities, to meet the adaptation objectives, 
Experienced teachers within the 36 to 45 years age 
group and those who have taken 3 or 4 off-campus 
university courses are assisted through participation in 
school district-sponsored in-service activities to meet 
the objectives that are associated with interpersonal 
competence, 

Participation in school district-sponsored in-service 
activities assists teachers with 4 or more years of 
teacher education to meet the objective pertaining to 
identifying problems associated with dealing with 
individual differences among students, 

Participation in school district-sponsored in- 

service activities assists experienced teachers 

within the 36 to 45 years age group to meet the 
objective which pertains to identifying problems 


associated with the acquisition of 
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knowledge in subject or content areas more than it assists 
those within the 20 to 35 years and 46 to 65 years age groups. 
6. Participation in school district-sponsored in-service 
activities assists experienced teachers to meet the 
Opjectives whi che pertain to: utilizing @ variety. of teaching 
techniques within their classrooms, identifying problems 
associated with utilizing a variety of teaching techniques 
within their classrooms, acquiring new knowledge in their 
subject or content areas, relating theory to practice 
within their classrooms, and in implementing program changes 
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The purpose of this part of the Chapter is to examine and discuss 
the implications of the present study for research, for theory, for the 
practice of in-service teacher education, and for the practice of 


educational administration. 


Theoretical and Research Implications 


Answers to the question, 'How effective are off-campus university 
courses and school district-sponsored in-service activities in fulfilling 
the in-service expectations of experienced teachers?" were obtained by 
identifying experienced teachers' perceptions and preferences concerning 
the ideals, goals, and instructional practices of both contexts of in- 
service Nieeeine As previously stated, the attempt to investigate the 
perceptions and preferences of experienced teachers with regard to off- 


campus university courses and school district-sponsored in-service 
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activities as two contexts of continuing teacher education was not 
previously undertaken. In addition, the adapted model and adapted 


questionnaire, used in the present study, may have potential for 


replicating the study. 
Practical Implications: In-Service 
Teacher Education 

One of the main findings of this study has been that experienced 
teachers display preference for in-service education programs which assist 
them in dealing with individual differences among students. The 
implication of this finding is that experienced teachers desire to have 
in-service programs which focus on individualized instruction. Such 
programs would, ideally, free the teacher to monitor individual students' 
progress, and allow the teacher to prepare appropriate programs for 
individual students. 

A second finding was that experienced teachers display preference 
for in-service programs which assist them to utilize a variety of teaching 
techniques, and to relate theory to practice. Both preferences imply that 
experienced teachers ought to have in-service education which focuses on 
the practical rather than on the theoretical. The workshop approach, and 
teaching methods demonstration which aim at improving the technical skills 
of teachers could prove successful in this regard. 


A third finding of the study was that experienced teachers display 
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little preference for in-service programs which stress knowledge in content 


or subject areas or which accentuate adapting to work within their school 
systems. One implication is that school district-sponsored in-service 
activities and off-campus university courses should de-emphasize these 


aspects of in-service education which seem not to be meeting the 
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expectations of experienced teachers. 

A fourth finding in this study was that experienced teachers 
display preference for instructional activities which focus on working 
in groups, discussing topics and issues, and giving them an opportunity 
to try out a variety of teaching techniques, These findings would 
appear to encourage such procedures as seminars, workshops, teachers' 
centres, and the small group approach. While consideration might be 
given to the use of these approaches to meet the bulk of teachers, the 
preferences of sub-groups ought not to be by-passed. For example, the 
findings revealed that experienced teachers within the 46 to 65 years age 
group display preference for field trips. Language arts majors 
prefer listening to lectures and watching demonstrations, and 
working on issues and problems organized or initiated by teacher- 
participants. Those who attended classes in educational foundations or 
in educational administration expressed preference for role playing and 
other simulated activities. This is not a preference for language arts 
majors or educational psychology students. While discussing topics and 
issues might be an effective instructional activity for classes in 
educational administration, the converse is true for classes in 
educational foundations. For mathematics-science majors, group work 
is preferred as an instructional activity, but this does not appear to 
be the case for special education workshop participants, It would seem 
desirable that the preferences be used as guides in the design of 
programs for the above-mentioned sub-groups of experienced teachers. 

Thought might also be given to designing in-service programs 
around specified objectives in order to assist certain sub-groups of 


experienced teachers. For example, female teachers, those not within 
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the 36 to 45 years age group, and those who have not taken educational 
administration, need to be assisted to adapt better to work within their 
school systems. Experienced teachers who take courses in arts and 
educational administration need to be assisted to: (a) integrate theory 
with practice, and (b) deal with individual differences among their 
students. This may be achieved if these teachers are given more 
courses in the areas of educational psychology and educational 
curriculum and instruction. The findings have revealed that educational 
curriculum and instruction respondents and those who have taken 
educational psychology are assisted to a great extent, to meet the 
objectives mentioned above. 

An additional finding is that experienced teachers within the 
36 to 45 years age group participated quite a bit in organizing in- 
service programs. This may not be true for other sub-groups within the 
sample who displayed a preference for participating between quite a 
bit and a great deal in organizing in-service programs. The 
implications would seem to be that it is desirable to involve the 20 to 
35 years age group and the 46 to 65 years age group, more than at 
present, in organizing in-service programs. 

One major finding of the study is that there is a gap between 
experienced teachers’ perceptions (what is), and their preferences (what 


ought to be), as regards in-service programs. It would appear that this 


finding has implications for the practice of educational administration. 


Practical Implications: Educational 


Administration 


A gap was evident between teachers’ perceptions and preferences 


as regards time allotted to instructional activities utiiized in in— 
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service programs. There was also a discrepancy between the ideals and 
the goals of in-service education. Research evidence cited by Osborne 
and Bowling (1977) seems to support the latter finding. If these 
discrepancies are to be reduced, teacher-participation in organizing in- 
service programs ought to be enlisted. Finlay (1978) found that 
participation in in-service programs increases the level of motivation 
of the involved participant. 

The participation of teachers in organizing in-service programs 
might also serve to avert the duplication of in-service offerings and 
services which was found to exist between off-campus university courses 
and school district-sponsored in-service activities, in some aspects of 
the present study. It may be possible for the university and school 
districts to cooperate in planning in-service programs for experienced 
teachers. What is suggested here, is that a collegial approach be 
adopted. 

There are several avenues to collegiality. The use 
of committees or teams, teachers’ centres, and the adoption method are 
feasible procedures. These are explained later in this chapter. 

Committees or teams could aid in the provision of information 
necessary for planning functional in-service programs, Committee 
membership could also foster professional growth for involved 
participants. They could provide motivation for teacher-participants, 
who ought to be included as members, and who could give expression to 
authentic in-service needs. While committees could serve to uphold 
school district-university linkages, they could also aid teacher- 
participant members to elicit useful in-service iniormation, from their 


peers, more easily. Westbury (1975) endorses the involvement of teachers 
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at this level in planning in-service programs. 

Advantages to be derived from the use of teams or committees 
are: they are small in size, they are less rigid in structure, and they 
facilitate lateral rather than vertical communication. Because they are 
time-linked and are intended to focus on the resolution of a single 
problem, they foster the group goal of unanimity. Benveniste (1972: 
154) noted that a small team is less vulnerable to attack. 

It might be suggested that the convenor of the committee be 
from the school district. Then, such a person would be closer to the 
source Of information. It must be borne in mind that members who can 
talk frankly to teachers, who can identify with them, and who can 
obtain their confidence are most essential in this regard. Hence, it 
would be necessary for team members to be competent in interpersonal 
relationships, possess some knowledge in the area of change implementation, 
and be committed to the cause of education. The committee or team 
approach which is suggested, could create an atmosphere for the mutual 
sharing of expertise by the university and the school district. Based on 
the findings of this study, it would seem that individual universities and 
the school-districts should not, on their own, plan in-service education 
for teachers. It is therefore suggested that they ensure that other 
agencies which are concerned with teacher education be involved. These 
include the Alberta Department of Education, the Alberta Teachers' 
Association and the Alberta School Trustees' Association. This approach 
would ensure that input is obtained from the five contexts of in-service 
education as are described by Joyce, Howey and Yarger (1976), Furthermore, 


the exchange of ideas implied in this approach could prove beneficial to 


all involved. 


cet? bat 
ase prs 
Acedky & te L | 

T HL). guidmenewdl sidan Yo Tang ats ss 32 a2 X oft 
-dundia Of atgaeandys sacl at ry Line «sa 9 ta, 

ol apstiemey wt Sa ema ed? tail? sacenaue ot 34 sta 3 

° “a ssects of Nivee ooaten » toe yorodtl ansath 1 one ¢ aa 


a? _ “<0 
was at wragese ta? baka ot acrved oc sana 32 - : ; 10: 97'S) 
se Mend 
ade time omade daiwytitesbt aco odw ,atadaeas 62 x 


a - =n - 


? spell ~ieages alt? HE ialsidces 2068 oe eousbi teed 


‘romernpiend gk Inedegeap ed «) ~redaes mug qo? Bae Sr = 
: A . 
nil fetnere lq sands Qo Seth oid al op se. weer aad nasesgd: a8 


#29) 99 wettigmn ed? j.eshiaoe lo saue sd 02 bead =a it 

louse we? poh everigase)e WS atest 2.000 ~oaruoguue al cokty a , 

dp base ameesel® [Guten of9 bas woletevios et enous te pn. 
bem sdteiesaviow Iuvaiqitel tad? ames bf a Tt ,ybere nly 20 sorta 
aqolsnouhe sarveseral ontg «qWo Weds ae , fu tiluwole wast r ve 
‘atio sel erwes: vads gad? bevesj gue svotueeds at 33 

oat! bovlownt o¢ setgaa@he Tergne3 diiv barns 9m fol 
‘geminag? arvodta aid 4Pot dhol I 39 taomrrege, 

ishougye, elet _octant send sacha inane os or 
atieqae-n) 10 fIKeseOS oyrt ets wet? heals ida Fs 


yaventatrswt . (OV0L) tepeet eee ean daxet ol : 


ry hain) Semel a quit? ot 2 
: 


rk 3” a 


cou 


Teachers’ centres” could facilitate close links between the 
university, school districts and the other agencies involved in teacher 
education. Such institutions would initially include schools, the 
Faculty of Education, the Department of Education, administrative groups 
and the teachers' association. Such a professional network would enable 
teachers to have access to a wide range peeeperi es and expertise and 
could represent what Kahn (1972) has described as "a fulcrum synthesizing 
teacher education". Further, this could aid in eliminating the outdated 
concept of what Faure (1972) has described as the hierarchy of 
institutions. As linking agencies, teachers' centres which are designed 
to reflect changing needs of teachers, could promote better in-service 
education for experienced teachers. 

Teachers' centres could help the inductee teacher -- a teacher 
within the first five years of experience -- avoid pitfalls and make 
satisfactory adjustment to the new role as a teacher. Teachers' 
centres could help the inductee teacher grow in the ability to deal with 
changing circumstances, They could assist the inductee teacher to 
develop and evaluate instructional materials which relate to his 
particular circumstances. Teachers' centres could assist the inductee 
teacher to establish a pattern for professional performance which 
accents scholarship, research, and teaching. They may be viewed as 
places which enhance the role of the teacher as a professional, in 
juxtaposition with providing an atmosphere for teachers to find answers 
to questions which Pie to their professional tasks. While teachers' 
centres represent neutral meeting places for all who are concerned with 
the quality of education, they assure relevance in programs OlracCelyvLcy, 


which are related to classroom work. 
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All educators have a positive responsibility to provide quality 
education for the youngsters in the schools. Teachers' centres could 
assustearnethis direction, 

Through the adoption procedure, a university may provide 
extensive services for schools such as serving as a resource centre. This 
is a feasible step toward the in-service education for experienced 
teachers. The major objectives of this approach are to utilize the 
services of university educators, administrators, and experienced teachers 
in school improvement programs, and to cater to a school improvement 
program on the basis of need. A program of this description is functional 
in parts of India (UNESCO, 1976:84). 

The adoption method helps teachers and administrators to design 
and evaluate their programs, and allows the professor to provide assistance 
in the teacher's own classroom, This adoption method is time-linked, and 
endures for three or four years, Within this period of time the university 
would be involved in providing in-service education, through workshops and 
seminars, organized for experienced teachers. Under such circumstances, 
the university may also aid in organizing educational exhibitions by 
displaying new materials, and new methods to up-date the skills of 
experienced teachers, who.would, in turn, serve as resource persons for 
inductee teachers, Pre-service teachers could also become involved in 
the adoption arrangement by preparing audio-visual aids, arranging 
educational ivi cions and offering services to the adopted schools. 
While this approach would serve to link pre-service, induction, and in- 
service -- the three phases of teacher education, it could also aid 
experienced teachers to keep current, and could result in easy transition 


for pre-service teachers, Finally, the adoption procedure could aid in 
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bolstering teachers in the various experience groups. 

Administrators ought to plan to reduce the discrepancy between 
what is and what ought to be. Administrators are viewed as key persons 
within school systems, who are responsible for the continuing education 
of teachers, and as such MacKay (1964) believes that they are in a good 
position to identify and determine worthwhile and relevant in-service 
activities which, they,, in cooperation with their staffs, and other 
resource persons, can develop, 

In view of their role, administrators must identify staff in- 
service needs, and obtain, guide, and apply the necessary resources 
toward such ends. Administrators, in effect, are resource-linkers. In 
consequence, they ought to be aware of novel delivery systems, new 
educational technology, new materials, and be attuned to the social and 
educational forces which influence the constantly changing values of 
teachers, as well as students, 

Administrators need to be skilled in interpersonal relationships, 
and well acquainted with adaptive processes in order to promote productive 
teacher participation in intentional in-service education planning. This 
way they can motivate and encourage teachers to assume the type of 
leadership which is necessary to organizational maintenance or change, 
as well as develop flexibility which could enhance and contribute 
positive results to innovations. Administrators who are skilled in 
interpersonal competence could contribute to the design of such Starr 
development programs that would have more than peripheral impact on the 
teacher-participants, and on what occurs in teacher-participants' 
classrooms, 


Intentional planning is essential to the effectiveness of an 


ee ae 


witoubatq sJeteng Gd THbse at gepeonssg evitqube dikw botjobaupon Liaw bap 


at 


° - 
" a 


‘etary eo an | r came ; a ba 

gokisoulte prvenas9, 6 2 8, anaes a8 anes en wornee Ls pacts et 
cals a i 

1aog ok amu pods 349 eowakind) (P3RE) yotoat dt nse 20 im 839 ee 


satvzse-dt donvolor Sow otahads tow anteisie5 bas = amp 


saido bey ,udRese thes datw nokssieqood af , re 


~nt Viswe ylldewbl teem etotetzetntwbs ,elox t26d7 To wan of 
noavoaws Yxeaupoee edd yiqee, bas .cbiuy »mtagdo brs saboon. 90 

vl .muedobi-sononat ste <3aelte ot ,exoderzatatabA .ebaa tinge b Bw 
Witt eesreze yrovited leven: to otaws ad o7 srgue yeaa ~S28 

bun Jatooe av of Sommend ad bas ,sisitstan wee ,yaotoniaes font * 
% cuvlov grigaeds ylimegeqes oft ooroulink dokdw asozo2 


- 


siaebesea ea Liew a5 -etatonss 


wepbtecottetes teroptegimseh wk bylltle od 03 bron wroiarsataisbs _ 


att!) \gataneiq actasoube ¢abysee~al Lonotavetat al nokiagiol sing - = 
) aaa ait smwuesh oF Otatipges agetvos bap ajsvizom mB.) : 

wegcmls ‘io sometabae Lemektentaryzo <3 viseampea oh tatdw iit ete 
sAudiaaar bam ssantan bhvoo dotdw yokitdtest qoleved ea: 2h 

ma botirys aw oly ordeszegeiabA = -anvlinvoant 03 SS 

lieve dove to nplesh sit Bo age eY IoD blues sonntaqung tar , 

ait po paged Lemody. bese ameld rican wee bionws sab 2075 
‘alaant pti saq—seoney: aRigmNyoG AAA! OO DAW 52 aa 


! 
ao — = - 


234 


in-service program. It develops positive perceptions of participants with 
regard to the program, Beneveniste (1972:138) believes that intentional 
planning is an exercise in diplomacy, a demonstration of analytical 
skills, and a search for possible solutions which requires time, talent, 
and training. Time is essential for planning objectives and identifying 
needed topics (Osborne and Bowling (1977:148). Intentional planning of 
in-service education for experienced teachers suggests a problem-solving 
approach which initially identifies objectives, and possible alternatives 
to achieve such objectives. It is followed by selection of efficient and 
effective means of achieving such objectives. In this mode of planning, 
the relationship between objectives, alternatives, and means ought to be 
established. Succinctly, cooperative goal-directed or intentional 
planning of in-service education for experienced teachers is based on 
well-defined objectives, and workable alternatives for the optimal 
utilization of available resources, It includes a feasible program 
derived from real needs and is compatible with the expectations of 
teacher-—participants, 

Finally, cooperative and intentional planning may enable 
administrators, as significant implementors of in-service programs for 
experienced teachers, to espouse goals and values that emerge from the 
assessment of participants’ needs. By so doing, the intended outcome 
of the program could be productive continuing education for experienced 


teachers. 
CONCLUDING NOTE 


This study, which was conducted with a sample of 120 experienced 


teachers, has revealed that experienced teachers want in-service 
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education, but it must focus on: producing teachers who can deal with 
individual differences among students, producing teachers who can be 
versatile in using a variety of teaching techniques, producing 
teachers who can integrate theory with practice, producing 

adaptable teachers for work within existing school systems, 

producing teachers who are competent in interpersonal relationships, 
producing teachers who are knowledgeable in subject or content areas, 
and producing teachers who have the skills to implement change in 
schools. 

The experienced teachers who participated in this study indicated 
that their preferred modes of instruction were discussing topics and 
issues, using a variety of teaching methods, and working in groups. In 
the view of these respondents, less time should be spent on listening to 
lectures and watching demonstrations. These respondents displayed 
preferences for more time to be devoted to the other instructional 
activities utilized in in-service programs planned for them. 
Participants in this study generally expressed the desire to have more 
input in all aspects of organizing in-service programs, 

The respondents who participated in the present study perceived 
off-campus university courses to assist them most in meeting the 
objectives associated with knowledge, and next, with meeting the 
objectives associated with utilizing a variety of teaching techniques 
within their classrooms. On the other hand, school district-sponsored 
in-service activities were perceived to assist this group of respondents 
most with utilizing a variety of teaching techniques within their 
classrooms and with identifying problems associated with utilizing a 


variety of teaching techniques. Ranking next to these objectives which 
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pertain to versatility, was the objective which was associated with 
acquiring new knowledge in subject or content areas for use within the 
classroom. The perceptions were, that off-campus university courses 
are strong in the area of knowledge, and school district-sponsored in- 
service activities are strong in the area of versatility. There are 
indications, however, that each context of in-service education 
duplicates certain services and assistance offered to teachers, by the 
other. 

The present study has confirmed various findings of previous 
studies based on teachers' perceptions and preferences concerning in- 
service education. In addition, it has aided in identifying the types 
of instructional activities preferred by experienced teachers, the 
objectives which the two contexts of in-service education are most 
effective in assisting teachers meet within their schools, and the 
perceptions and preferences of experienced teachers concerning 


participation in organizing in-service programs. The present study 


has revealed that there is a critical lack of relationship between goals 


and ideals, and between experienced teachers' perceptions and 


preferences, 
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TEACHER QUESTIONNAIRE 


A Study of In-Service Education Preferences 
and Perceptions 

This questionnaire is a survey of teachers' preferences for and 
perceptions of in-service teacher education. The purpose of this study 
is to (a) compare teachers' perceptions and preferences for off-campus* 
university courses and school: district** sponsored in-service activities 
and (b) to report the information derived from the data with a view to 
assisting administrations in the planning of in-service programs for 
teachers. All the questions have been so formulated that you may give 
your answer quickly and easily. Please circle the number which best 
reflects your perception which means "what is" (Real) and your 


preference which means "what should be' (Ideal). 


* Off-campus university course - a course offered in the evenings or 
weekends by the University of Alberta to teachers outside the 
corporate limits of Edmonton. 


** School district/Division/County sponsored (Professional Development 
Days, 0c, 
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TEACHER QUESTIONNAIRE 
PAR CHARAG RE RG Gi LGS 
Directions: 


Please circle the number to the right of each of the following 
responses as 16 applies to you. 


allies Sex: 
Male 
Female 


ISS [= 


ae Your age group: 
20-25 years 
26-35 years 
36-45 years 
46-55 years 
56-65 years 


MNP WN FE 


ie Completed years of teacher education for salary purpose: 
None 
One 
Two 
Three 
Four 
Five 
ees 
More than six 


(oe) (4) fens (Ea) 2e> eee DS) 


4, Years of teaching experience: 
None 
1-5 
6-10 
ii=-15 
16-20 
Over 20 


fom (Wah SSS (ee) TS) TS) 


isin Grade level(s) taught most often: 
Kindergarten 
Elementary 
Junie, Hieh 
Senior High 
Resource 
Substitute teacher 
Other (please specify) 


SOO DNF 


6. Level of education or highest degree held: 
Less than Bachelor's 
Bachelor's (one or more) 
Graduate Diploma 
Master's 
Doctorate 
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What is your major area of teaching concentration? 


How many off-campus university courses have you taken 
altogether from the University of Alberta? 


One it 
Two 2 
Three 3 
Four 4 
Other (please specify) 5 


Specify by number and provide a brief description of 
the most recent off-campus university course that you 
have taken from the University of Alberta: 

Number of course 

Description of course 


When did you take the course described in 9 above? 
Before 1976-1977 
1976-1977 
1977-1978 
1978-1979 
Other (please specify) 


Cie Coty 


Indicate the nature of the most recent school— 
district sponsored in-service activity in which 
you have been involved, and give an estimate of 
the time scheduled for this activity. 
Nature of activity 
Total scheduled time devoted to the activity 
hours 


PART L2 


SECTION A: GOALS AND IDEALS OF IN-SERVICE TEACHER EDUCATION 


In your opinion, how important should the following ideals of 


in-service teacher education be? 


IDEAL 
a 
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43 
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Pah ape ore 
To produce teachers who are knowledgeable 
in subject or content areas. ie eee 
To produce adaptable teachers for work 
within existing school systems. Sin hese, A 


Very Great 


Cannot Answer 
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SECTION B; OBJECTIVES OF IN-SERVICE EDUCATION 


How effective was the off-campus university course or school 


district-sponsored in-service activity specified in 9 and 11 above 


in assisting you in meeting the following objectives? 
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associated with the 
acquisition of 
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Acquiring new knowledge 
Im eyour ssubject or 
content areas for use 
in the classroom? 
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associated with 
adapting to work 
within your school 
system? 


Adapting better to work 
within your school 
system? 


Identifying problems 


associated with inter- 
personal competence? 
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Somewhat Effective 
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Identifying problems 
associated with the 
integration of theory 
with practice? 


Integrating theory with 
practice in the class- 
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associated with 
implementing program 
changes within your 
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teaching techniques 
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room? 


Identifying problems 
associated with dealing 
with individual differ- 
ences among students? 


Dealing with individual 
differences among 
students? 
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SECTION C: INSTRUCTIONAL PRACTICE 


To what extent did the following activities lend themselves 


to meeting the objectives given in 17-30 above in your most recent 
off-campus university course and school district-sponsored in- 
Service activity? 
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Listening to lectures 
and watching demon- 
strations. 


Discussing topics and 
Doster 


Working in groups. 


Having the opportunity 
EOn CE YMOuEras VanLeby 
of teaching methods. 


Working individually on 
issues and problems 
initiated or organized 


by teacher-participants. 


Receiving instruction 
through self-teaching, 
printed or audio-visual 
materials. 


Freld trips. 


Engaging in role playing 


or other simulated 
activities. 


Other (please specify) 
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Generally speaking, how much time did (Real) you spend, and 


should (Ideal) experienced teachers spend on the following in- 
service activities associated with your most recent off-campus 


university course? 
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Listening to lectures 
or watching demonstra- 
LLOnS: 


Discussing topics and 
issues. 


Working in groups. 


Having an opportunity 
tol try oul a variety 
of teaching methods. 


Working individually on 
issues and problems 
which teachers 
initiated or 

organized. 


Receiving instruction 
through self-teaching, 
audio-visual or 
printed materials. 


Field trips. 
Engaging in role play- 
ing or other simulated 


activities’. 


Other (please specify) 
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Generally speaking, how much time did (Real) you spend, and 


should (Ideal) experienced teachers spend on the following 
activities associated with your most recent school district — 
sponsored in-service activities? 
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Listening to lectures 
or watching demon- 
strations. 


Discussing topics and 
issues. 


Working in groups. 


Having the opportunity 


to try outta variety of 


teaching methods. 


Working individually 
on issues and problems 


which teachers initiated 


or organized. 


Receiving instruction 

through audio-visual, 

pranted Orecelr -teach— 
ing materials. 


Pieldr trips. 
Eneacins in role play— 
ing or any other 


simulated activities. 


Other (please specify) 
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SECTION D: THE ROLE OF THE PRACTISING TEACHER IN 


ORGANIZING IN-SERVICE TEACHER 


EDUCATION PROGRAMS 


To what extent do (Real) and should (Ideal) experienced 
teachers participate in organizing off-campus university courses 


Defining the goals. 


Setting the objectives. 


Determining the course 
content. 


Determining the mode 
OL delivery. 


Evaluating the course. 


Other (please specify) 


To what extent do (Real) and should (Ideal) 
teachers participate in organizing school-district 
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THE INTERVIEW GUIDE 


This guide will be used to interview selected 
experienced teachers with a view to establishine their 
perceptions and preferences of off-campus university courses 


compared with school district-sponsored in-service activities. 


Objective of the Interview 

Thesobjechive Otretkhewintervyview will be sto wacilitace 
the acquisition of information concerning the weaknesses 
and strengths of the most recent in-service program in 


which respondent participated. 


Types of Questions 

Both broad and specific questions are included in 
the interview guide, as the researcher wishes to allow 
respondents to furnish willing and relevant information 
within their own frame of reference. Where necessary, the 
PiLeEVvLeWw IW resoOur ETO .DEODile e1m Obden tO Stimulate 
qdiscussion, andatnus oblLainugmore anirormation. ~Ali questions 
will be posed in the same order, and the interviews will 
be edited immediately after they have been taped, as at 
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interviewer's mind. 


Pivouslesting 


The invenview cuude will be pl lol teeced in the 


month of September, 1979. 
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UE CUL DE 


A Note to Respondents 


IHeEsSpPuGposeMotmrntaminterview 1s fo obtainethne 


opinions of experienced teachers concerning weaknesses and 


strengths of off-campus university courses and school 


district-spomsored in-service activities. The respondents 


were wselected by the following Gritervas eeorrapnical 


location, years of teaching experience, and type of school 


taught in, for example elementary, junior high and senior 


In sed 


Inworder tO assist recvendents in enisuprier 


interview, the following terms are defined: 


DeLIniLiion of Terms 


ab 


School district» This “cerm is usedesynonymously wich 
@OUlEy salad SChOC madivistolecr SChoOlsjut usadlei1 one 


MM= service activirclec timsehi se CONtextbawerel ens GO 
activities sponsored by the superintendent or organized 
by teachers for the professional development of teachers 
Meliianbel weshe svelsofodu wy) csheukevaliyeienergy: 


 Practisine and) experienced “Leachers are used 
interchangeably. 


Off-campus university courses A course oLtered. ine the 
evening credit or week-end programs to teachers 
outside the corporate limits of Edmonton. 


Questions to be Asked 
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Do off-campus university courses help you or other 
teachers to develop the skills mentioned in question one? 
If yes, please answer question 3. If no, please an 
explain? 


Which of the following areas would you like to have 
stressed in off-campus university courses or school 
district-sponsored in-service activities? Please check 
your answer in the box provided. 


School-district Off-campus 
New methods and strategies 
How to use teaching aids 
Interpersonal skills 


iL 
2 
5 
4. Managerial skills 
5. How to adapt to change 
6 


Other (please specify) 


OOOOUUU 
OOOUUUU 


Would you say that off-campus university courses and 
school district~sponsored in-service activities are 
worthwhile? If no, please explain. If yes, please give 
reasons. 


School-district: 


Off-campus: 


Of off-campus university courses and school district— 
sponsored in-service activities, which do you prefer. 
Why? Please explain. 
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Consider off-campus university courses and school 
district-sponsored in-service activities. What five 
changes would you like to see in their design and/or 
delivery format? Please expand. 

Off-campus courses 


Design: 


Delivery Format: 


School district-sponsored in-service 


Désvene 


Delivery Format: 


Could you give five reasons for the weaknesses and 
strengths of in-service related in Question 1? 


Reasons: 


Or FG) br 


Are there any teachers in your school jurisdiction who 
have been influential in changing off-campus university 
courses or school district-sponsored in-service 
activities’ Lh yes ewhat was the Gaburce of the change? 
If no, please go to question #9. 
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9. What contribution, in your view, should experienced 
teachers make in planning and designing of off-campus 
university courses or school district-sponsored in-service 
activities? Please explain in the space provided below: 


Off-campus: 


School aGLStrLet. 


Patel. —) Personal’ Data 


In which of the following categories do you fall? Please 
cirele the correct number: 


10. Age Group ie Gentre 
20-24 1 One 1 
26-35 eZ Two Z 
36-45 S Three 3 
46-55 4 Four 4 
56-65 5 Five S| 
65-over 6 

12. Level of Education 13. Years of Experience 
Mess than Bachelor sa... None it 
Bachelor's 2 L=5 2 
Graduate Diploma 3 6-10 3 
Master's 4, 11-15 4 
Doctorate 5) 16-20 5 
Other 6 over 20 6 


14. Grade Levels Taught Most Often: 


Elementary ik 
Junior High Z 
Senior High 3 


THANK YOU FOR YOUR COOPERATION 
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LETTER SEEKING PERMISSION AND LETTER OF RESPONSE 


TO ADAPT THE GIL STUDENT QUESTIONNAIRE 
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c/o The Department of 
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Educational Administration 
The University of Alberta 


Edmonton, Canada 


June 5, 1979 


De. Michael’ Fulllan 


The Ontaritory instretuce tor SGtudres 
fie baucatlon 
MOLOnNeO.. Ontario 


Dear eDr.e Fullen: 

I am a Ph.D. student in Educational Administration at 
the University of Alberta, Edmonton. For my dissertation, 

I wish to investigate Teacher Preferences and Perceptions of 
In-service Education. 

The (GIL) Student Questionnaire revised by you and 
your associates for the study of Teacher Education in Canada, 
could, if adapted, be used as the instrument for my study. 
Could you therefore permit me to adapt this instrument for 
the purpose of my study? 


Thank yOu in acrilerpatrron: 


Sincerely yours, 


(Miss) Gloria V. Burke 


ec: Dr. Marvin Wideen 
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THE ONTARIO INSTITUTE FOR STUDIES IN EDUCATION 


IAD 


292 BLOOR STREET WEST, TORONTO, ONTARIO, CANADA M&S 1V6 TELEPHONE 923-6641 


August 3, 1979 


Miss Gloria V. Burke 

c/o Department of Educational 
Administration 

The University of Alberta 

Edmonton, Alta. 


Dear’ Gloria: 


I am sorry for taking so long to 
respond to your request on the GIL, but holidays and 
Vancouver/Toronto communication has been a problem. 


The answer to your request is 'Yes', 
we would be pleased to see you adapt our questionnaire 
for your dissertation. Our only condition is that you 
provide us with a copy of a description of the study, the 
questionnaire and the results. 


Good luck in your work. 


Yours truly, 

Lik 
Nope Oo 
Michael Fullan 


Chair 
Department of Sociology 


MF/jw. 


cc: Dr. Marvin Wideen 
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LETTERS SEEKING PERMISSION AND LETTER OF 


RESPONSE TO CONDUCT THE STUDY AT FIVE 


OFF-CAMPUS CENTRES IN ALBERTA 
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September 7, 1979 


Mr. L. Carswell 

Coordinator of Special Sessions 
The University of Alberta 
Edmonton, Alberta 


Dear Mr. Carswell. 


I am a graduate student reading for a Ph.D. degree in 
the Department of Educational Administration at this 
University, and my dissertation topic is "Teachers' 
Perceptions and Preferences Concerning Off-Campus 
University Courses with School District-Sponsored In- 
Service Education Activities." 


Due to the nature ofimy study. - shallaneed ito 
distribute questionnaires to practising teachers who are 
students at five off-campus centres, this fall. I am 
seeking your permission to distribute these questionnaires, 
and shall seek, thes pexumission-of course, instructorus 2s 
well. The Dean of the Faculty of Education has already 
been contacted on the matter. Enclosed are copies of the 
letters sent to the Dean and course instructors. 


Tank Sy Oust eatt rca: Hons 


Sincerely yours, 


(Miss) Gloria Burke 
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INTER-DEPARTMENTAL 2 


TO 


FROM 


~CUmaue > 


aes CORRESPONDENCE 


Miss Gloria Burke DATE 


: oar : September 17, 1 
Dept. of Educational Administration P - si 


K.L. Carswell, Director 
Special Sessions 


Re: Instructors in the Evening Credit 
Program (Off-Campus) 1979-80 


This will confirm our conversation of September 4, 1979 
concerning the information you requested on the Evening Credit 
Program (Off-Campus) 1979-80. 


Unfortunately University regulations prevent the release 
of the student names and addresses you originally requested. 
However at your request I have supplied you with the names of 
the instructors teaching in the 1979-80 session in order that you 
may contact them to see if they would be prepared to distribute 
the questionnaire to their students. 


As I indicated this would be at the discretion of each 
instructor and care must be taken to ensure that it does not 


interfere with the normal activities of the class. 


If we can be of any further assistance please let me 


neerely yours, 


know. 


KLC/eb 
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K.L. Carswell, Director 
Special Sessions 
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January 24, 1980 


Dr. W. Worth 

Dean of the Faculty of Education 
The University of Alberta 
Edmonton, Alberta 


Dear Dr. Worth: 


Early last Fall, I approached you seeking permission to distribute 
questionnaires related to my study of '"Teachers' perceptions and 
preferences concerning off-campus university courses and school 
district-sponsored in-service activities," to teachers taking 
off-campus courses from the University of Alberta. 


Through the assistance of course instructors and local contact 
persons in the districts selected for my study I have been able to 
distribute the questionnaires. The enclosed copy is for your 


perusal. 


When the study is completed, I shall send you a copy of the 
dissertation. 


Sincerely yours, 


Gloria V. Burke 
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September 


Dear 


I understand that you are the instructor of an off-campus 
University course being offered at thisstalin gs) 
would like to enlist your assistance and cooperation in distributing 
questionnaires to the teachers who are enrolled in your course, on 
October 51979. 


The purpose of the questionnaire is to gather data for my research 
project, which is entitled "Teachers' Perceptions and Preferences 
Concerning Off-Campus University Courses and School District-Sponsored 
In-Service Education Activities." 

Both the Dean of the Faculty of Education and the Coordinator 
of Special Sessions have been contacted on the matter. The letter to 


the Special Sessions Coordinator is enclosed for your scrutiny. 


Thank you in advance. 


Sincerely yours, 


(Niss) Gloria V. Burke 


5 ee es Es aot cee tong orton 


erisedigsels °) getae 
i ,geuens Tey Fe nator ee =a 
a 


airaneey Ow teh antl retthy Gap Sytesvcbsenun ada Tovssoging adh a. 
werkt t Sal, cue items eed ‘euadont” Oekshekei at AORNS ; on 
wersasog. 0! gy alll, pmieey Bas qo etEeo (es per ian suqual=210 4 
“, plerehiod woltesuSe 


ane enthuses Sy bee pontetaht Yo eeluved ots Fo aned ofS 0a sae 
oy ser49y ’  egté¢ 489 otosetous assed ovud ancleas® [etoeqe™ ee 
spigutee we 109 teroloms 4) ~utantbsom) enckess® Lat oy 


eexrerha cl poy AnsdT 


Aree Chasepens 


give? .4 wivolt (eettG 


>) 


APPENDIX D 


LETTERS TO RESPONDENTS 
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PILOT STUDY AND TIMING OF THE QUESTIONNAIRE 


LiD 


nae rrestie SH Wa PaMAcy ae vous THs 


Dear 


The Department of Educational 

Administration 
The University of Alberta 
Edmonton, Alberta 


December 12, 1979 


I am a doctoral student in the Department of Educational 
Administration at the University of Alberta. 


For my dissertation, I am investigating the "Preferences and 
Perceptions of Experienced Teachers" with regard to off-campus 
university courses and school district-sponsored education 
activities. 


The enclosed questionnaire is the instrument that I propose 
to use for my study, and I would appreciate your assistance in: 


(a) 
(b) 
(c) 


(d) 


completing it, 

stating the time you have taken to complete it, 
making any suggestions which you think might improve 
it for the study, and 

returning the completed instrument to me in the 
enclosed envelope. 


As this is a pilot study, I am asking persons who have taken 
Evening credit courses on or off campus to complete the 
questionnaire. Your course instructor who has signed this letter 
has permitted me to distribute this questionnaire to you. 


Thank you in anticipation for your assistance. 


Sincerely yours, 


Gloria V. Burke 


276 


« 


téiral jsevit ip au pres tay I ony @f sastogn leroresb B we ge 
are te \Siereviad eds 36 soljertaiak 


tag easnetsderl (eds tiykseovus as 1 ,nolseareeeld i 207 7 ar 
sje Pe ec (eApev (Ly “evretoes? bepastreqsd. lo. eqotaqeotel 
jatia=phs- obhhnegentuiviat®) loedoe baw aseto9 yeiereving - 


oat 


oqois | se8e Jamo tagpe ody of ovlandol peoup bse0lsne dT. 
i stam laleay site Agekretars Gtuew 1 bes ,¥bods yo god gmpiae, 


~2t galtelgms (a) 

<2) eaviques cf nelat ovad why eek) gfe gcljeje id) 

wor igo aeriti vey foie enelresygee (ae yoliem (9) 
: bes ,ybore of3. Yo) 32 

ai2 42 St od treciedarnt Setefypepo eff gainsores , (Bb) 
eqolevoe hosolopen 


s’ eva afecapowety Raiden we ! ,ehete goiiq a a2 gilda Bh 
sis (ML Gees wF teaths 236 70 Go weEDUKO sibets gabrev: 


rate, add boaR) abl hy toetwrsen! eens? Two! .sthanhoksesiy 
oy Of ovigiee dregs adbes atedissad 07 ae baysionag & 
7 


7 


*IHEAeoM MDY to) wedtagivisaa ct voy AnsAT 


.ervoy. tleteons? 


oil ST meray 


COVER LETTER WITH INSTRUMENT TO COLLECT THE 
DATA FOR THE STUDY 


247 


(10 Of Peer Tasee! W0TW ASTER 2300 


(tots Sey 30° aan 


216 


FACULTY OF EDUCATION 
DEPARTMENT OF EDUCATIONAL 
ADMINISTRATION 


THE UNIVERSITY OF ALBERTA 
EDMONTON, CANADA 
T6G 2G5 


January 14, 1980 


Dear 


I am a Ph.D. student in the Department of Educational Administration 
at the University of Alberta, and I am in the process of doing my thesis 
on "Teachers' Perceptions and Preferences of In-service Education" - off- 
campus university courses and school district-sponsored in-service activi- 
ties (Professional Development Days etc.). 


This study is authorized by the University and is aimed specially at 
teachers who have taken off-campus University courses at five randomly 
selected centres. Since you have taken off-campus university courses, 
your Support would be invaluable and would help add to knowledge in the 
area of in-service education in Alberta. 


I would appreciate your assistance and cooperation in completing the 
enclosed questionnaire and returning it to me by January 31, 1980. 


This request is personal and confidential and the information which 
you provide will be used solely for the purposes of this study. 


Thank you in anticipation for your assistance and cooperation. 


Sincerely yours, 


(Miss) Gloria V. Burke 
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FACULTY OF EDUCATION 
DEPARTMENT OF EDUCATIONAL 
ADMINISTRATION 


THE UNIVERSITY OF ALBERTA 
EDMONTON, CANADA 
T6G 2G5 


February 1, 1980 


Dear 


On January I mailed a questionnaire to you. This 
questionnaire relates to a study of teachers' perceptions and 
preferences concerning University of Alberta off-campus courses 
and school district-sponsored in-service activities. 


The results of this study should prove useful to individuals 
and organizations in designing in-service activities for teachers 
in Alberta. In this regard, your kind cooperation in completing 
and returning the questionnaire is desired, and will be 
appreciated. 


If you have already completed and returned the questionnaire, 
please accept my gratitude. If you have not yet returned the 
completed questionnaire, I would appreciate your doing so. It 
will take only 20 minutes of your time to do it, and you are 
assured that your response will be treated confidentially. 

Should you need any further information please feel free to 
call me collect at: 439-1556 any morning between the hours of 
8:00 and 10:00. 

Thank you in anticipation for your cooperation. 


Sincerely yours, 


Gloria V. Burke 
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c/o The Department of 
Educatvonal Administracion 
The University of Alberta 
Edmonton, Alberta 


Februany, Zo, L960 


Dear Colleague: 


Sometime in January a questionnaire which related to a 
study of teachers' perceptions and preferences concerning 
off-campus courses offered by the University of Alberta, and 
school district sponsored in-service activities, was mailed 
PomyOUnm lO Gales! navyemoL received your completed copy or 
the questionnaire. 


If you have already completed and returned your copy of 
Ene, questionnaire. Lf wish to thank you for your cooperation. 
However, in case you have mislaid the first questionnaire, I 
am enclosing a second copy which I am requesting that you 
complete and return to me by March 4. 


It is important that I receive your completed 
questionnaire, asSeashtens rate, or return will add. to ihe 
validity of my study. Therefore, may I ask that you 
complete the enclosed questionnaire and return it to me 
without delay? 


thank you in advance: 


Sincerely yours, 


Gloria V. Burke 
Phe De Gandi date 
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Dear 


Pursuant to our recent telephone discussion, I wish to 
thank you for agreeing to participate in the interview 
related to my study ''Teachers' Perceptions and Preferences 
Concerning University of Alberta Off-Campus Courses and 
Schoo District-oponsored In-Service ACtivities =” 


I would appreciate your completing the attached form 
and Tetvurningett to me without delay. A stamped, selr- 
addressed envelope is enclosed for your convenience. 


Phanicsy in advance. 


Yours truly, 


(Miss) Gloria. Vv. Burke 


GVB/jmt 
Encl, 


*t inhitiseet-ae 2 
“alate 


. Team eroay 


wa .Y sbaole- (oem) 
etxel . 


APPENDIX E 
LETTERS OF REQUEST AND THANKS 


FOR MAILING LISTS 


285 


"TA 
4 KIGMI' 


« 
O PMITITSS 
45 4 2 
*EUOAS tT 
| Tia 
D JP) 
ie 


TAM wot 
nurs 
ecru 


286 


c/o The Department of Educational 
Administration 
The University of Alberta, 
Edmonton, Alberta 


October 251979 


Dear 


I am conducting a survey to establish the perceptions and 
preferences of experienced teachers with regard to off-campus 
university courses and school district-sponsored in-service activities. 
This 'study issrelated “to, my PisD.sproject: 


I would appreciate your assistance in obtaining the names and 
addresses of about 30 teachers, within your area, who have taken off- 
campus university courses from the University of Alberta within the 
last 3 years: 1976-1977; or 1977-1978, 1978-1979, and/or 1979-1980. 


When the study is complete, I shall be happy to send you a copy 
of the findings. 


Thank you in anticipation. 


Sincerely yours, 


(Miss) Gloria V. Burke 
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January 25, 1980 


Dear 


Thank you very much for assisting me in compiling a mailing list 
of teachers who have taken off-campus university courses from the 
University of Alberta. 


This mailing list will help me to reach teachers for a study related 
to the perceptions and preferences of teachers concerning off-campus 
university courses and school district sponsored in-service activities. 

It is hoped that this study will make some contribution to in- 
service teacher education in Alberta, and in this regard your cooperation 


has been invaluable. 


I shall acknowledge your assistance in the dissertation, and will 
send you a copy of the findings. 


Thanks again for your help. 


Sincerely yours, 


Glloxnaan Ven Biunske 
(Ph.D, Candidate) 
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INTERVIEW CONTENT FORM 


Topic: ''Teachers' Perceptions and Preferences Concerning 
Off-Campus University Courses and School-District 
Sponsored In-Service Activities" 

Name of Interviewee: 

Address of Interviewee: 

Phone Number of Interviewee: 

Place of Interview: 

Date ot Interview: March ; 1980 


Time of Interview: fa oan pains 


Signature of Person Completing the Form: 
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